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INTRODUCTION
Master Plan
The Los Angeles Unified School District submits this Master Plan for
Integration in continuing response to its judicially-imposed mandate to
implement a desegregation plan which promises meaningful progress toward
the alleviation of the harms of segregation and which constitutes “"reasonably
feasible steps to alleviate segregation and its accompanying harms.”

See Crawford v. Board of Education, 17 Cal. 3d 280, 285 (1976) {(Crawford

I) and Crawford v. Board of Education, 113 Cal. App. 3d 633, 651 (1980)

(Crawford II). Although framed in terms of the 1981-82 school year the
plan is intended to be a continuing master plan. To be responsive to
changing circumstances it must retain flexibility. The plan's evaluation

component will permit adjustments necessary to insure that the plan's

programs coutinue to meet its goals,

The plan's goals are threefold:

First, it seeks to provide the maximum number of minority children with
the opportunity to attend desegregated schools;

Second, it seeks to preserve the integrated nature of schools and
neighborhoods that have achieved that result through residential integration
and through voluntary desegregation programs;

Third, it seeks to alleviate the harmful effects of racial isolation
for those students who attend schools which will remain racially isolated
because of the District's predominantly minmority enrollment,

To achieve these goals, the plan utilizes several components:
I. Continued Voluntary integration Component
II. Magnet Component —_
}
IITI. Permits With Transportation\Component
IV. Overcrowded Eﬂhogls Component

V. RIMS Component
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VI. WNaturally Desegregated Schools Component
VII. Class Size Reduction Component
VIIT. Integration Support Services Component
IX. Evaluation Component

¥X. Budget Component

The plan involves all of the District's schools. A complete listing of
the Distriect's schools and their plan involvement is set out on Exhibit

A. Through the continued voluntary integration component, the PWT program
and the District's 86 magnet schools and programs, the plan maximizesrthe
number of minority students who will be provided the opportunity to attend
integrated schools. 1In seeking to stabilize enrollments at schools that
have achieved some measurable degree of desegregation through neighborhood

integration, the plan encourages residential integration.

In providing programs including the relief of overcrowding, directed at
alleviating the harms of racial isolation at predominantly minority,
racially isolated schools the plan further responds to the Crawford
mandate, In estazblishing evaluation and integration and management

components, the plan provides for future planning and adjustment.

Geographic and Demographic Overview

The reasonableness and feasibility of any desegregation plan must be judged
within the context of the geographic and demographic characteristics and
constraints of this unique school district. Before examining the elements
of the District's proposed plan, a brief overview of the District's

geography and demography is important.

A
»
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Geography

One of the District's most distinct features is its size. Geographically,
it is the nation's largest urban school district with boundaries encompassing
over 600 schools scattered - hroughout 710 square miles. In contrast to
the densely populated central cities of the East and Northeast, the City
of Los Angeles has grown through an amalgamation of suburban communities.
The District serves not only the 464 square miles of the City of Los
Angeles but also the seven separate cities of Cudahy, Gardena, Huntington
Park, Lomita, Maywood, Vernon and San Fernando. In addition, portions of
18 other cities, as well as unincorporated county areas, fall within the
District's boundaries. It is more than 58 miles from the southern tip of
the District in San Pedro to its northwestern boundary in Chatsworth,

and from its western to eastern boundaries the District stretches for 30
miles. The sheer size of the District is so great that the Boston, San
Francisco, Pittsburgh, Cleveland, Denver and Dayton school districts

would all be contained within its boundaries simultaneously with room to spare.

The Santa Monica Mountains, which extend east to west from the San Gabriel
Valley to the Pacific Ocean, completely separate the San Fernando Valley
from the more central areas of Los Angeles. Approximately 70% of all

of the white students in the District reside north of the mountains in the
San Fernando Valley. Travel between the Valley and the city is limited
primarily to three heavily-travelled routes: the Hollywood, Golden State
and San Diego Freeways. Two of the freeways (the Hollywood and the Golden
State) pass through the congested downtown area of Los Angeles, while the
San Diego Freeway is the principal connector between the western portions

of the city and the San Fernando Valley.
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The great distances and the fér~flung distribution of the various racial

and ethnic groups results in little natural connection between areas, and

the District's geography imposes severe constraints on desegregation planning.
Demography

Approximately 540,000 studeuts are enrolled in the District, a population

larger than most cities. For purposes of desegregation planning, the

District's most relevant demographic feature is a rapid and dramatic

decline in white student enrcllment and an equally dramatic increase in

Hispanic students.

In 1966, the District's first racial and ethnic survey of its schools
showedla total pupil enrollment of 627,219, of which 351,817 students
(56.1%) were white, 133,976 (21.4%) were black, 116,531 (18.6%) were
Hispanic and 24,134 (3.9%) were Asian. Judge Gitelson first‘déci&ed
liability issues based upon 1968 enrbllmgnt figures when the proportion

of the white student population in grades 1 through 12 was 53.6%Z. By 1977,
when ‘the trial court was in the process of reviewing Plan 2, the white
percentage had dropped to 33.7%7 in grades 1-12 and 29.3% in grades K~6,

and fér‘the.first time whites were no longer the largest ethnic or racial
g;oup. By 1980, white enrollment had declined still further to 23.7% in‘

grades K-12 and 18.47% in grades K-6.

Black enrollment reached its peak in 1971 and has declined slightly each

year since then. In the fall of 1980, black'enrollment was 23,37% in

grades K-12.

In-contrast, Hispanic enrollment more than doubled between 1966 and 1979.

In 1977, Hispanics became the largest single racial or ethnic grbup
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representing 34.97 of the total enrollment. By the fall of 1980, Hispanic

enrollment had grown to 45.3%7 in grades K-12 and to 53.3% in grades K-6.

The District's changing enrollment patterns have been severely aggravated
by the unprecedented loss ¢! white students caused by the implementation
of compulsory student reassignment during the pendency of these remedy
proceedings. Between Qctober 1976 and October 1980, the District's white
student enrollment has declined from 219,359 to 125,654 —- a staggering
loss of 93,705 students. In only fourteen years the nation's second most

populous school district has lost 42.7% of its white students.

From a desegregation planning standpoint, the two most important features
in the changing nature of the District's racial and ethnic composition
are (1) the rapidly growing Hispanic enrollment and (2) the fact that the
Hispanic enrollment growth is heaviest in the primary grades. As shown
below, the racial and ethnic enrollments of Qectober 1980 were:

1980 ACTUAL ENROLLMENT

GRADE WHITE MINORLTY BLACK HISPANIC ASTAN
K 15.6 84.4 17.5 60.7 6.0
1 15.1 84.9 19.1 59.2 6.4
2 16.1 83.9 19.6 56.9 7.2
3 17.8 82.2 20.7 53.8 7.4
4 19.3 80.7 22.0 50.9 7.2
5 21.7 78.3 23.4 - 47.0 7.4
6 23.1 76.9 24.5 44 .5 7.4
7 25.2 74.8 25.3 41l.7 7.2
8 26.1 73.9 25.8 40.3 7.2

9 27.2 72.8 26.4 38.2 7.4
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1980 ACTUAL ENROLLMENT (continued)

GRADE WHITE
10 30.0
11 34.3
12 39.4
K-6 18.4
7-9 26.2
10-12 34.0
Total 23.7

MINORITY

70.0

65.7

60 .6

8l.6

73.8

66.0

76.3

ID #:322

BLACK
24.0
27.1
26.6
21.0
25.8
25.8

23.3

Filed 06/22/26

HISPANIC

37.5

30.7

24.8

53.3

40.0

31.8

45.3

Page 11 of 208 Page

ASIAN
8.1
7.6
8.6
7.0
7.2
B.1

7.3

In 1978, almost three years ago, Dr. Gary Orfield, one of the court's

first appointed experts, succinctly established the context against which

desegregation planning in Los Angeles must be viewed:

"The simple facts are that most segregated minority
children in the city will never be desegregated
under a plan limited to the city and even those

- who are desegregated will often have a temporary
transitional experience of little real value.”

(orfield 1978, p. 65)

It is against this geographic and demographic background, combined with

the failure of mandatory reassignment over the past three years to desegregate,

that the District's proposed voluntary desegregation plan must be considered.

i,
i %
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EXHIBIT A

PARTICIPATION IN PROPOSED INTEGRATION COMPONENTS

1381-82

SUMMARY

1. Schools Proposed to be Integrated by

a.
b.
C.
d.
2.
.
2.
Ne
i.

Neighborhood

CIP

PWT

Satellite Zone

CIP and PWT

CIP and Satellite Zone

PWT and Satellite Zone

CiP, PWT, and Satellite Zone
Magnets

2. Other Minority (30 - 40% OW Schools)

a.
b.
c.

No CIP oxr PWT
CIP
PWT

3. Minority Schools

a. RIMS
b. RIMS - CIP
¢. RIMS - PWT
d. RIMS - Satellite Zone
e. CIP - (Crescent Hts,)
f. Magnets

4, Others

*Includes Canfield

51:33

Subtotal

Subtotal

Subtotal

TOTAL

39
18
60
77
11
53

269

25

5%

34

245

637

6/30/81
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Particlipation in Proposed Integration -Program Components

SCHOOL

MAGNET | MAGNET PWT OTHER | PROPOSED| RIMS E1S BCTF {0THER RMS Z0-40%
SCHpOL | CENTER REC. REC, c1p \ael-82 1 [agn-81 | 1920-R1 | 19g0-81 ¢t YRS [NDs ow

lernenta ey

Ambléc

Ame%‘h)\}l
Annanlee

Avalon. Gdas.,

Randini

XXX XX

Rarton Hill

Banta

Broad

X | X

Broaclacres

X X Px X[ X px x>

Cabrilla

aroidale

< | X

456N

latslkitl

X X
X P

" hapman

]
' restwood

Jel Amo
)enkap

X X
e

Jolores

Dominauez
. ~
- shelman

5 +h 5t

-ries

i@rddna
sule

XX X (X
XX PX

xcept where cherwise noted | - o Revise. .-.‘5:/3 0/3/
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1981-82* Participation in Proposed Integration Program Components
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SCHOOL.

MAGNET
ScHRRL

MAGNET
CENTER

PWT
REC.

OTHER
REC,

PROPOSED
cipP

RIMS
1981-82

=1S
[agp-%1

BCTP
1920-%1

TTHER. RiMS
19%0-9})

RS

30 ~402%

ND5 ow

{alldale

larbor City
Jawa]gan

_eapwood

P
Pal

Leland

M;y\&r
Normont

(8 th Sk

X X

|5 b +h ST

153 rd 5t

135 +Th 57

ale

Pack Western

X X X |

X X

FPoint Fermin
President

Purehe

X

Oth St

Ta pexr

fowne:

232 nd . Pl
lan Deene

X X

Ahite Pont

{1l ng’ron_Pk.

o !

i

\O

xcept where otherwise noted

Rev. Lizof2l



" Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 15 of 208 Page
' ID #:326

LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82*% Participation in Proposed Integration -Program Components

AREA | Ceont

MAGNET | MAGNET PwWT OTH%R PR((}__F;%SED RIMS EiS BCTP |0THER RIMS 3o-40%

SCHOO| SCHoOL | CeENTER REC. REC, \a81-82 | jagp-81 | 1980-81 1 19g0:8) | YIRS NDs oW

iniar High
Qarhe%ie

N/

A

P
Curtiss X X
Dana ! X

Daodson ‘ Pal

E(g:m'mc;} | o
Peary - A 2

White . Pal
Wi \m’mgﬁ'o n X X

eniovr High
Bann'mci\) X
Caraon
Gardena ’ X_ X
Nacbonne :
San Pedro

< I
<

XA

lagnetls
Ambler
Amestay
S B
E)annmg
Dodson
Lomyra X
fﬂarbodne.AgrL

> Narbonne “*ath P
xcept wher. otherwise noted R

< X I PP X

Rev. &/30/%
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1981~-82* Participation in Proposed Integration -Program Components
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CHOO!L “5“2‘3?‘”‘?;‘_ %Qﬁ¥5£ ggg'r_ O"I;I:lE%l.?. PR%‘:%SED \&’f‘-‘asz mg_ﬁa! g%-g’m UTI}%EQ%‘-%‘;A N RS NDsS 3;::;0%
eary X ~

an_Tedro P
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ARERA 2.

o=

MAGNET | MAGNET PWT OTHER PROPOSED RIMS el1s BCTP v M
REC, [y s YRS NDS ow

SCHOO!L . scupoL | centeR | REC. \agi-82 | 1ago-81 | 1980-Q) | 19go-9}
'leme,n’rar‘\;'
Ascot
Bryson
Com 1;1‘\'0!\
Corona_
Flizabeth
Eishburn
Florence
Graham
Grape,
Heliotrabe
1 ]
Holmes
Hoojoe,r
L}ber“\‘\"’
Lillian
L oma Vista
Middleton
Miles
Miramonte
Nevin
q2.nd St.
Qlbth 5t
L1t th S+ -
_102.nd ah
112 ¥h St

xcept v}here otherwise noted
1 R

X

ped

X X X

X1 Ix| XXX

X IX I X XX

X XXX e ¢ e e [ e 3¢ 3 ¢ ¢ B [

M X
’XXXFFX

X | XIx I I

Rev &/30o/s
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA

1981-82* Particilpation in Proposed Integration -Program Components

SCHOOL .

MAGNET
SCHo0L,

MAGNET
CENTER

PWT
REC.

OTHER
REC,

PROPOSED
cip

RiMS
a8i-82

1S
[agn-R1

BCTP
1920-%4

JTHER RIMS
1980-8}

YRS

ErR
oV

NDS

Park

X

Parmelee

Ritfer

Ru :*SE,EJH

SanGabn e,\

_San_Pedro

Stanford

XXX X Y X |X

State.

Tweedy

X X

20 +h St.

\larnon Cit y

\Victoria

W adsworth

Weiaand

XX x| X

Wosdlawn

XX I (X I XXX I IX XD [ [

XU DX B XX

Junior l—\igh
_Carver

Drexn
Edison

Gaaes

XX XX [

Markham

Nimitz

X X X x| %

RIX X X I [ I

X X

So iid'\n Gate

w

*Except where otherwise noted

Rev. 6/30/#.
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area 2 (eont)

MAGNET | MAGNET PwWT oTHER | PROPOSED| RIMS s BCTP |THER RiMS 30-¢p
SCHOOI. SCHOOL. | CENTER REC. REC, [ a81-52. | 1a50-81 | \9z0-g1 | 197081 1 _TRS ND S

senior Yiah
Rell -
Hunti nrj-’mr\ Pk
Jeflerson
lordan
SopHﬁL Gate

X
X

XX

XX

X [ X PX X [X

Aagnets
J
Drew.

Jordan
Markham
A +h St

|():Li?(i iaf.
Russell

X I B PR

—_—

= {
=~ !

Except where otherwise noted

Rev. /30/5/

st
P ™



\REM 3

Case 2:26-cv-00548-HDV- CTS Document 47-3 Page 20 of 208 Page

ID #:331

- LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82*% Participation in Proposed Integration-Program Components

Filed 06/22/26

SCHOO!L

BCTP
1980-84

E\S
198021

OTHER. RiM
19g0-%}

RiMS

PwWT
1a81-82

REC.

OTHER

MasnetT
REC,

CENIER

MAGNET PRL‘):E%SED RS

NDsS

B0-40%
2W

SCHOOL

lementa ry
Buadl ong.

X X

Nen ’rurx[ Pk.

__.mn OT‘IO]’\

X
X

Cowvian

59 th St

52.nd. St

Figue,rga
49 +h S+,

14 \!d& Park

Ke nt wooad

La Salle

P
X X
X

X

Layola \/il \a%e,

Mam

Manchester

Manhattan PL.

MeKinley

Menlo

Muler

agt+h St

a5+h &t
a9 th St.

91th St

ﬂinﬂ Qt

Pl
X
2
A
X
X
X
X
X
MK
X
X
X
X
X
X
had
2
bt

XIXPXIS | %] X[ fx

>Normandie

xcept where otherwise noted

/?e A @/:’0/‘?’
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AReA 3 (eont)

- MAGNET | MAGNET | PWT OTHER | PROPOSED| RIMS €1S BCTP |{0THER RiMS)
2CHOO L CHOOL | CENTER REC. REC, Cip \a81-82. | jagp-R]1 | 1920-84 lqg%‘—_m YRS NDS

[3+h St. X
09 +h St
07 th ST
He th ST,
22 nd SY. |
2sage ‘ PN
Raymond '
3 anta Darhar
18 +h S+,
T4 +h ST,
LR t+h ST,
st ST
blth at.
South Park
Trini ty
28+h &h
W. Athens
W. Vernon
Western
Westport His % X
WQQ‘ reat

Bo-oDY
[21%.Y4

X
P
P
DA
X
P
X
P
X
e
X

><'f<

X

XL e e e x e e I peise b e |1 [

I

. Y v
iioc H lan
Adams

Rethune.

:
ccept where otherwise noted
B Lo P /E’eu. 6/3 D/gf

Pl

X X
XX
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Participation in Proposed Integration-Program Components

AReA 3 Coont.)

MAGNET | MAGNRET PWT OTHER | PROPOSED| RIMS 1S BCTP amE MS 20-40¢
SCHOOIL. ~ I'scvooL | cenrEr | REC. REC, cip ae1-82 | 1ago-81 | 1920-21 | \dz0:41 ] YRS NDsS | ows

: iay

f—?

®

(A
XX XXX
XX XX X

YAalleln H'\gr\\
Eremont
Loake,
Manual Arts
\Nd%hmn 1a
Wes#oheefre.r X

X XXX |
XXX X

\Aannp;i-a
Flﬂ Uerad
Fr‘émon‘l‘
Loyola
Manual Arts
d3crd St
1O+ h ST,
Rseo del Reyl X
T41h (St

Wash: ng on &3]
\Wash: na\'on Ma

xcept where otherwise noted
Rev. 6/30(%

SRR R XX

-
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1981-82% Pgrticipation in PropoH@dﬁﬁﬁﬂegration;Program Components

SCHoOt. |

-lementacy

MQGNET

MAGNET
CENTER

PWT
REC.

OTHER
REC,

PROPOSED
cie

—

RIMS
ag\-82

15
1a50-81

BCTP
19%0-81

OTHER RIMS
1980-21

YRS

Zo0-40,

NDs ow

Ane horrmé

P

Baldwiin Hills

P4

X
Pal

Beethoven

Rellaalo

Braddock

Proadwavy

XX

Brockton.

Canfield

C.anyon

Castle His.

XX XXX

Charnock

Clover

Coeur d'Alepel -

Coliseum

Crescent Wis

Fairburn

54 +h S+,

X P X X

42 nd St.

XX

Grand VYiew

Hillerest
Ken’rer;C\‘m.

p< X

X X X

Marvin

ixcept where otherwise noted
P b

Rey. ¢ /3 ofe!
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Participation in Proposed Integration -Program Components

AreA 4 (eont)

MAGNET | MAGNET PWT OTHER PROPOSED | RIMS els BCTF [0THER RiMS 30-40%
SCHOOL SCHUNDL. | CENTER REC. AEC, cip agi~82 | (agp-81 | 1920-21 sqs%-%’l MRS NDs ow

Mar Vista X >
Dverland X X
Pac.. Palisades _ X
Palms
Playadel Rey
Richland
Roscomare X
Shenandoah
Short
5i~err\l
Stnner
\Wal arove. e
\!\Larner X
Westminster
Westwood
W indsor Bk

>

X |7 x| x|

<X X I
X

X XXX

untor Hi ah
Auduhon 4 X X : -
Emerson X A '
Marina. deLRe\/ X X
Vark Twain '

>alms

o5t elue

Reyvere 25
h therwi ted
xcept where otherwise note Ael. é/_.-B’O/‘?/




Case 2:26-cv-005'48-%%%—%;Sscﬂg(ﬁgjrg@n %%STEA%G%gG Page 25 of 208 Page
1981-82* Participation in Proposh Integration -Program Components

AREA %Qmw@
MAGNET | MAGNET PwT OTHER PROPOSED | RS 1S BCTE {ov 3640
SCHOOL . SCHOOL | CENTER REC. REC, P vas-82 ! ijago-%1 | 1920-21 g%%'—%’fds YRS NDs ow 2

Webster X . Pl

enior_H 1gh |
Lrenshaw _

Ramil ton | X X
Palimades |
University

Yenice | : X

X X

4(1(3\{10:}%
Area H Alt,
Audubon
Prentwood
Community
Dublin !
Aamy ton
+i\lerest CES
s

W

I X X

< [ P

-

T
!
ccept where otherwise noted
Pt where o : o : Rev. /3 (‘7 2!
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82*% Participation in Proposed Integration -Program Components

AREA 5
MAGNET | MAGNET PWT OTHER | PROPOSED| RIMS 215 BCTP oty mel ) 30-Ho!
SCHOOL . SCHOOL | CENTER REC. REC, - e WA%i1-82Z | j9gn-21 | 1920-81 %%—%'1 YRS NDs oy

lemen‘rar\L
Alexaondria X - X
Alta ‘Loma X
P\r\‘maj-ov\ His,
Qahugnoq,
Ca r“rhcw Cir. |
Clen eaa : pat
Commooiea th |
Cortez
Gardner
Hancocek Pk.
Hobart X X
Hoover X X
Laucel Dl
Maanolia | X 1 X X
X X
X
X X
Pl

Y X
X X X XXX
X [X

X
X X

X X

X [X

\\f\e‘[)rose)
Narwood
Queen Anne X
Rosemant
Rosewoad X x
Santa Monea
Saturn X
Selma X

b+ Ave. X
210th St , =
xcept where otherwise noted /{)@V, 9/30/&/

XIX Xt Ix

XX
X
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1981-82% Pgr&icipation in Proposed ‘Integration Program Components

-

ARERN 5 (oont. )

MAGNET | MAGNET | PWT OTHER | PROPOSED| RIMS 1S BCTP n
SCHOO L. scHool | CENTER REC. REC, CIP \ag\-82. § {9gp-8! | 19%p-R1 "‘.‘%‘%’%:%‘f‘s YRS NDS 35.5""

3rd &t X
Ak th St |
2.4 +h St,
Union
Van Ness %
Vermont '
Vine
Virawio Rd.
W Eemes
W. Hollywyood X | X
\Wilshire Crest P
Wilton Pl
Wonderland X P P

X

X
X

XX

X X XKXXXXXX

lumor Hiah -

Bancroty | X
Berendo ' X

E%urtoughs
Foshay

Le Conte
Mt. Vernon
egll

X

X X1 XXX

X
HHS

e !
v

xcept where otherwise noted '
. : | : —~ Rev. ¢/30/8)
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- LIST OF SCHOOLS BY ADMINISTRATIVE AREA !
1981-82* Participation in Proposed 'Integration -Program Components

AREA 5 (cont)

MAGNET | MAeNET | PWT OTHER | PROPOSED| RIMS E1S BCTP [ov M Zo-do'
SCHOO!L . SCHPOL. | CENTER REC. REC,. oY) \as1-82 | tago-'1 | 1920-R1 HE&%-%‘; YRS NDS [Tow

LBN0YC \-\-\gh :
Belmont ” X . X X
Dorsey ' X |1 X
Fair €ax " Pal X
H(‘s”\' \N()Od X
Los Angeles| | { X X

«Aaa nets
Bancrott
Bu rromghs
Dorse\:
Downtown Bus) X
Fairfax
Gardner
Holly woad
LLA.CES
Los, Ame,\ee
Mid- CAH Al
Ooe,m Sd\m)l

Satxurn

52nd /USC

A X

XL B A4

x| XX 5(4

o

']
)
-

Except where otherwise noted .
: Rev. b/3o/5!
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1981-82% Pgrticipation in Propoégh#i%@ggrat10n;PrOgram Components

AREA b ,
MAGNET | MAGNET | PWT OTHER | PRoPoOSED] RIMS £1S BCTP o
SCHOOIL. SCHEOL | CENTER REC. REC, TP \ag1-82 | |agp-R1 mgg-gj art':';%%'-%'f' S YRS NDs 3%3(2

.lémeﬁ%arg
Almon
Ann
Belvedere,
Breed
Brid%e.
Braoklyn
Bushnel
Castelar
Cih{ Terrace
Pac.otah
Eastman
El Sereno
Euclid
Eve.r%reen
Farmdale
' s+ St
Ford
Hxh St
Gate.s
Glen Alta
Griffin
Hammel
Harrison
Hillside | A Pal
xcept where otherwise moted ' ;
e : -, Rev. 6/30/2/

N

e ¢ b [oe e DX [5¢ ¢ B e [ b I
X

X X

X X

XXX (X P [

XXXXXXXXXX%XXXXX%XXXXXXX
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AREA ( (cont)

LIST OF SCHOOLS BY ADMINISTRATIVE AREA

ID#341

Filed 06/22/26

Page 30 of 208 Page

1981-82* Participation in Proposed Iutegration -Program Components

SCHOOIL. |

Humnhrems

M&GM’EF

MAGNET
CENMNTER

PwT

" REC.

OTHER
REC,-

PROPOSED
cip

RIMS
1ag-82

E\S
jagp-2l

BCTP
19%20-R1

OTHER RIMS
19g0-2}

YRS

NDS

HuY\“"'V\f*‘roY\

Kannedv

X

Lane

Latona

Lorena

X |X

Malahar

Marianna

Multnomah

MIATChI ‘;Oﬂ |

Rlamn

Rowan

2.nd St

Sheridan

Siexca Yack

Sierra Vista

Sato

X XXXXXXxxx X X IX

(4 fah

XX i XXX XXX [ [ IXBC B [ I

Aunmrihah

Relvedere

E\ Serend

X X

Gritfiyh

X

ﬁone.'nbegk |

XX IX X%

Ste.ven So06

xcept where otherwise noted

Rev. b3 0/

B0-4#0'
oW
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1981-82* Pgrtiicipation in Propos@l#iﬁﬂggratiom}’mgram Components

AREA o (cont)

MAGNET | MAGNET | PWT OTHER | PROPOSED]| RIMS 1S BCTP 0 -40%
SCHOOL . ScHool | CENTER REC. REC, cip \agi-82 | j9gp-%1 | 19%0-84 0‘;‘;%%._%1:451 YRS NDS Bm:'/oﬁe

oc ik
Garfﬂalc:f
Linealn
Raoseve |t
Wilson

X

XX X X
S| X

Naaneéts
Belvedere
El Sexens Furd
EXSexreno Gift.
sriffivrh
Linc.oln
Q'\%g N
Sierm tark
Steven son

DA DX b X

{

xcept wilere otherwise noted

Rev. 6/3 o/é?/
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Case 2:26-cv-00548-HDV-CTS Document 47-3

ID #:343

LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Participation in Proposed Integration: Program Compoments

Filed 06/22/26

Page 32 of 208 Page

SCHoot. |

lem en'\'a\r\,!

MS\G-NET

MAGHNET
CENTER

PWT

REC.

OTHER
REC,:

PROPOSED
CiP

RIMS
ag1-82,

=3 B
980-%1

BCTP
[980-R1

oV ﬁER RiIMS
94g0-% )

YRS

NDS |

Aldama

X

Alesandro

Annandale

ADDerson

Araemn

Ay wat er

RBuchanan

¢ hemmmq

C Litford

X X)X XX

Dahlia Hts.|

Davion His.
[
Delevon

Darris Pl

Eagle Rock

E I; sian Hits,

Fovc

Eletcher

VEFEQDK\} n_
Garvyanza

Glgassell Pk

Glenfeliz

< bl b B ] pedele] b e

XX XX

Glenwood.

XX

2 X

Gravy

Tvanhoe

P

:xcept where othexrwise noted

ey, 6/32/p)

Jo-40%
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1981-82*% Participation in Propos@isIpsgagration Program Components

AREA .7 (cont.)
30-4p%,

MAGNET | MAGHET PWT OTHER PROPOSED RIMS €15 BCTP lov M
SCHOOL SCHOOL | CENTER REC. REC, cp \a81-82 | 195081 | 1980-21 | \hseigr ] YRS NDS | ow

_.ankershm X

ockwonod X
-00an_
Lorelo

Los Ealiz,
Mav berry
Micheltordm
Monte Vista : |

M. Washingfon ' P
Mtn, View X

Oxnarad
Pinewood
Ramona
Rin\Vista _
Rockdale, . X
Rosaoe Pal
San Pascual
Selano
Sunland
Toland Way
Toluca Lake
Valle, y View
Jinedale. ' X
Yorkdﬁa\e PaN N
xcept ws e%r‘e otherwise noted i | | /?e;/. 0 /_j 0/ /5’/

X
X [X X

I IX] XXX X

D X x| IX
X X

| e
X

%X

X1 XXX
X

X X
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- LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Participation in Proposed Integration-Program Components

pAREA 1 (cont.)

MAGNET | MAGNET PWT OTHER | PROPOSED| RIMS E\S BCTP |0THER RIMS) 30-40;
ScHoot . SCHOOL | CENTER REC. REC,. cip 1981-82 | {ag0-81 | (920-21 | 1980°81 RS NDS oW

Junior Hiah
Burhan
Trvina
Kina -
Mt.Gleasnn PaS Pl

_Niatinaale '
SunValley | ~ | | X

- X
X
X

x| X Ix

Senar Hiah
Eﬁgle Bocok . X
Eranklin .

Mars hall
\/ﬁ:rrmgo Hills Pad X,

01X
X X

Maagnets
Aresd T AL X
Eagle Roack
Franklin
Glenfeliz
King

X I [ X

Except where otherwise noted v
Rev. &/30/8/
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Case 2:26'CV'00548'HE¥§¥B§ Scﬂg&ﬁg“g%t

1981-82* Parﬁicipation in Propose

AN SR el

“Integration-Program Components

Page 35 of 208 Page

2CHOOL.

lementary

MQ&NE’T

MAGNET
L =

PWT

REC.

OTHER
REC,

PROPOSED
P { 1981-82

KIMS

=lS
tago-28l

BCTP
1920-R1

OTHER RIMSE
qgo-g|

YRS NDs

30-40%

oW

Arm\gﬁa/

Pl

X

Be'ac,h\'t

Brainard

X X

Burhank
Camellin

0 ap.+erhur\l

Caroe,n-\re,r

Chandler

Chase

X [X ¢ [t

XX | [ X

O nldwater (‘\m

Colfax

D\me_C‘_yn

X X

Erwin

XX

Fenton

Fernangeles

s J o
Filmorée

Haddon

X |X

Hazeltine

Kester

X1 Ixix] Ix[x

| Knﬁmdae

Lanad on

Lassen

X

Liaa et

DMonl Lux.

X [X %

X

Except where -ntherwise noted

Rev. 6/



Case 2:26-cv-00548-HDV- CTS Document 47-3

AREA % (coni)

ID #:347

LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Participation in Proposed Integration -Program Components

Filed 06/22/26

Page 36 of 208 Page

SCHoOOL.

MAGNET
SCHPOL,

MAGNET
CENTER

PWT

REC.

OTHER
REC,

m
<.

RIMS
a81-82.

ElS
19g0n-%1

BCTP
19¢0-%1

v HEP- RIMS

RS

30-Y2

Montaaue.

0-g}

NDS

on/

Nob\e,q

0 I\/L!ven\l

X x [ k2

Pacoima

X% X {x

Plummer

RQ nehito

Riverside

X X

ped

San _\ose

SQ'J('IQOV

Shar o

Sherman.d

Stonehurat

Strathern

Svylvan Park

Telfair

Valerio

Van N uyS

\Va uah N

X X

\/ena

-~ \/tc,i‘or\/

X VXXXX XX %

X | XX XX

lunior \-hah

By rd

Ful\¥on

% [

2Maclay

Except whet‘e otherwise noted

I? e, (0/30//6‘/
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1981-82%* Pgrticipation in Propdgéﬁﬂiﬂgegration;Program Components

AREA 8 (cont)

MAGNET | MAGNET PWT OTHER | PROPOSED| RIMS E\S B
SCHOOI SCHOOL | CENTER REC. REC, cip \a81-82 | [9gD-R] H%;ZI ‘"”‘%%-%‘.“‘5 YRS NDsS J2)

-~

£

Madison X

Mitlikan | A1 X

Pac,oima X X

Reed

Sepju\ veda ~ P
\an N NS X

Senior Hioh

Francis ch\j ' ' | ‘ X

Grant | x_ | X
N. Hg\lvwood X

3an_Fernando X X

Van Nuys

NAacnets

BYrd

Canterb ury

Filmore

Kesvrer

Mon lux

l\LHonx{WO(n)

Paroima Bus,

Pacowna TV

San Fernando

KA P [ A X I s ¢ BX

SHan Jose

Except where otherwise noted

o~ Rev.”2 o/
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Case 2:26-cv-00548-HDV-CTS  Document 47-3
ID #:349

LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82*% Participation in Proposed Integration-Program Components

AREA D (cont) -
M M Sy Pw PROPOSED| RIMS 1S BCTP o7 3
SCHOOL . ;535‘5{ céf;?ga REE:F. owe%‘.l R?‘.n%ss 981-82 | 14%0-%} | 19R0-R| 1'%%%'.%‘?‘5 YRS NDS 53
Se,pu\ve,da X
Jan lezs Math A
Jan Nu\\;s Paxt, X
Vena! X
§
I
| Rev. &/30/§

Xcept where otherwise noted
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1981-82* Participation in I’ropdpeﬂf '%%Qegration-Program Components

AREA 9
MAGNET | MAGNET PWT oTHER | PROPOSED ] RIMS 1S BCTE {or MS] 3040
SCHOOL . SCHpOL | CENTER REC. REC, cip \9a21-82. | {agp-8L | 1920-21 &?ﬁ'—%‘a YRS NDs ow #

:’.\am.e,n'\"arji
Anatola
Andasol
_Ralboa
:%QSf?eﬁ’
Bertrand
Cantara
Cohasset
Danube.
Darb\/
Dearborn
Dy er
Ci Dorado
El Oro
Emelita
ENncino
Garden Grove
Gaulr
_Gledhill
_Granada
_Gridley
Hardine
Hﬂ\) ‘(&
Herrmk
‘°‘H eshy

Except whére otherwise noted - /?6!/ 6/30 o]

A
X

DI XX XXX

X X XX X
XX,

%

e X Ix X R

X1 XX X X I

APCIX X

/
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82%* Participation in Proposed Integration -Program Components

AREA 9 (ennt)

MAGNET | MAGNET PWT OTHER | PROPOSED| RIMS els BCTPE jory MSH
SCHOO!L . SCHOOL | CENTER REC. REC, cip 1ag\-82 | (9g0-81 | 19%0-8} Fé%—%'n YRS NDS

Hubbard | . ' X
Knollwood '
Lanai
Le.rﬁa\l
Lorne.
_Mavyall
Mormnaa\de
Nestle
Newcastle
Oaceonla
Parthenia
Prairie.
Rhoda
Rinaldi
San Fernandd
Sta ag
lef\m?%\r

Tulsa
Van Gogh

Bo-40%.
ow

X

X XXX [ X

XD XXX e X X
X

XX X XX XX

X< |

\ uniac \-hah
Fros‘\'
He. nry
Uolrhes
 Mulholland

E t wh therwi ted
xcept where otherwise note . rRev, é/_{aa/g/

X XX X
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1981-82* Participation in Prop@eﬁ:g’ﬁ?tegration?rogram Components

AREA_ 9 (eont)

SCHOO! NESNET | acnET | RWT | OTHER | PROFOSED| iavesz | lazo-i | taseiel |THEREMY wrs | Nps  |2%wF
Northridge. X , ' N .

Olwve Yista X
Porter A ' - -
San_Fexrnandd X Pl :

Senior- Hiah
Blrmmgham
Granada Hills
Kennedvy
I
Monroe.
Reseda
Svimar
I

< [ X
¢

Maanets !
RBalboa
Lorne
Parter
\la“e\lf ALt

\intage

K x| X

< X

*Except :wherev_v otherwise noted

o~ Rev, &30 /¢/
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- LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82% Participation in Proposed Integration-Program Components

AREA 10
MAGNET | MAGNET PWT OTHER | PRQPOSED| RIMS E1S BCTP oy
SCHoOOL. SCHOOL | CEMTER REC. REC, cip 1ag1-8z | tago-8! | 19%0-84 s‘%%'%-%‘."““ YRS NDS

E le,me.ﬁ-\“m-\f
Beckford
‘B\\{'\‘he
Calabash
Calahan
Calvert
Q,dnogafk.
(’..a‘nistrano
Castlebhay
Chatsworth
Coolliexr
Devonshire
Enadia
Fu\ljorigh"r
Germain
Hamlin

Hart
Havnes
Hig hlander
dustice
l imerick
Lockhursj‘
Melvin
N )

S Nevada

¥Except where otherwise noted /éeM é/gq./&’/

30-4d
. oW

X

XXX X

XX I [ I X B B [ [

K| KX XX I e X X ] x| XX px
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1981-82* Participation in Prop&o@eﬁ:gﬁﬁegration—l’rogram Components

AREA 10 (conty)

_SCHOOL._|'Scinsr | CevtEe |
Qakdale
ODsa
Platt Ranch
Pomelo
Reseda
Serrania :

b.lf'le\l §
Su nnv é’me
Su De.'r‘iO\’“
T4 r‘z.ana
To }oan%q
Tb?eko
Vanalden
V\le,\]n\r WO.\/
Wilhur
Wi innetka
Woodlake
Wood land Hill

5
2
3

OTHER | PROPOSED] RIMS E1Ss BCTY |0THER RIMS 30-yo%
REC, cip ag1-82 | (980-R! | 19%0-81 m%-%l YRS NDs ow

]
m

XPEREXBXBC) - el x X XXX%L

X

——

XX IXPEL I XX x

\unior - Hja\n
Columbus
Hale
Hmahes
mwrmc,e
Nolb é,\

‘Except where otherwise ted -
P ‘ herwise note Aev, é/?a/d"/

X PCIXIX X
XX
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LIST OF SCHOOLS BY ADMINISTRATIVE AREA
1981-82* Participation in Proposed Integration -Program Components

AREA 10 (cont.)

MAGNET | MAGNET PWT OTHER PRQPOSED RIMS 1S BCTP arne M
SCHoO! . ScHpol | CENTER REC, REC, Cip 1981-82 A

[ago-21 | 1920-81 ] 19%0-8) | YRES NDs
Yark man X >

Portola X
Sequdid
S P?H"er X

LI A
OW

Senior _Hiah
¢ anma Pk.
O hatSworth
C leveland
E|l Camino
Tatt

X < X

Magnets
Cleveland
obe.
Portola
Sherman Oaks (el A
WelbyWay
W.ValleyCeS | X

X XXX

*Except where otherwise noted

Rev, 6/3 g/d’/
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i
Kl
t

I. . CONTINUED INTEGRATION. BkQGBAMS,

i

‘i’, 1t : : F-‘;' '
‘rin former pa:r and cluster schools to contlnue their relationshlps through
r’l . ;” 5

=three maJor strands Continued Voluntary Permits (CVP), Interchhool Learnlng

g ..‘| ¥ Py -:

Activities (ISLA), and Student Leadership Exchange (SLE). S

¥ . . s

P

KA v

Uﬁ@Ei*th'CVP.Program, students attending any of the pair or'ciusﬁef.‘
' schools may continue to attend,'on a full-time basis, the school w1th
which thelr resident school was paired or clustered durlng the 1980—81

school year. Receiving schools Will"recelve-additlonal :eso?r

T

on avper pupll-baéis. These funds ~may be used to improve the ictegratec
env1ronment bf purcha51ng addltional teacher a351otants, aides,lsupplccc,
7 eqocpment multlcultural materials, cnd cux111ary services; B
.Students‘may qualify for this program if there are enough participants to (;“
make transportatlon feasible, if space is available and if their participatxon ~
contrlbutes to the ethnic balance of the sending and receiving schools. The

program will be reviewed annually to determlne if matrlculgtlon\options are

being, and can continue to be, provided to graduating students.

[

.xhergﬁgerocchool Learning Activities (ISLA) program will focus on inter-
occool‘profects from which schools formerly in pairs and clusters may

mupuall& select or develop their own activities for participation. These
laccivities will gnclude a variety of stuaent exchange progréhs'cnd both

curricular and extra-curricular activities.

Each voluntary school or classroom pairing will receive funds for planned trips

and other activities. Funds will also be made available for teacher release

time to plan and evaluate activities. L
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The Student Leadership Exchange (SLE) program will promote planned inter-

school activities which develop leadership skills and qualities in an iategrated
setting. Student councils and other student body leadership groups and
individuvals from schools which previously functioned in pairs and clusters

will be brought together for cooperative activities. For example, an ethnically
diverse group of students may visit another school to plan and participate in

a field trip. Students may share musical and other theatrical talent from

their schools and develop inter-school and intercultural communication through

cooperative stage productions and annual talent shows.

41
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L0S ANGELES UNIFIED SCHOOL DISTRICT
Integration Planning and Management

Filed 06/22/26

Page 47 of 208 Page

‘Schools Eligible to Participate in Continued Integration Program (CIP) 1981-82

Andasol
Devonshire
O'Melveny
Prairie

Balboa
Castlebay
El Dorado

Beckford
Germain
San Fermando
Superior

" Chatsworth
Dyer

Darby
Sharp
Valerio

Dearborn
Knollwoeod
Morningsid
Parthenia

El Orc
Granada
Rinaldi
‘Van Gogh
Vaughn

Gridley.
Tepeka

Haskell
Mayall
Osceola

kassen
Vine i
Frost JH
Nobel JH

San Fernando JH

Hart
Highlander
Lockhurst
Platt Ranch
Woodland Hills

20:4a

Kester
Sylvan Park

Riverside
Dayton Hgts.

Hale JH
Pacoima JH
Parkman JH

Hughes JH
Maclay JH
Millikan JH

Apperson
Fenton

Sunland

Arminta
Monlux

Burbank
Carpenter
Lankershim
Victory

Camellia
Pinewood
Stonehurst

Mountain View
Plainview
Roscoe

Cahuenga
Laurel
Rosewood

Gardner
Van Ness
Wonderland

Barton Hill
leland
Point Fermin

Cabrillo
Eshelman
Seventh

Crestwood
Park Western

Arlington Hgts.

Melvin
Tarzana

Blythe
Calabash
Collier
Lemay
Nestle
Telfair

Calvert
Enadia
Justice
Noble

‘Chandler

Montague
Sunny Brae -
Winnetka

Chase
Emelita
Gault -
Newcastle
Pacoima
Stagg
Wilbur

Encino
Van Nuys

Erwin
Filmore
Sherman Oaks

Fullbright
Haddon
Hamlin
Haynes
Serrania
Shirley
Vanalden

Hancock Park
Third

Wilshire Crest

Anchorage
Braddock
Fairburn

Baldwin Hills
Canyon
Pacific Palisades

Broadway
Kenter Canyon
Osage

Canfield
Crescent Hts,

Castle Hts,
54th Street
Playa del Rey
Richland

Cienega
Overland
Warner

Coliseum
Marquez

C&wan
Westport Hts.
Windsor Hills

Hillcrest
Westwood

Kentwood
loyola Village
Westminister

Mar Vista
Virginia

Queen Anne
Roscomare

Hawaiian

Taper
White Peoint

42
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11. MAGNET PROGRAMS

Magnet schools and programs are an integral part of the District's desegregation
program, The goal of the magnet school program is to establish and maintain
integrated schools and programs as the result of parents and students choosing

to attend an integrated school with a specialized curriculum offering.

The District's magnets are organized either as full school magnets or as
smaller magnet centers located on the campuses of regular schoolg. Kach
magnet program is developed around a particular subject Eield -~ such as
math/science, visual arts, business, or multilingual education, or around a
particular instructional design =— such as fundamental, gifted, or alternative
education. In either case, all students receive insérucfibn in all the basic
subjects and in all areas necessary for promotion or graduation. Students in
high school magnets will take all courses required for graduation and may

take all courses required for admission to the University of Califormia.
Parents are given the choice to apply for schools which best meet the learning

styles and needs of their children.

The District's Magnet Program has grown from six programs in 1977 to 86
schools and centers scheduled to open in September, 1981, During the 1980-81
school year, more than 15,000 students were enrolled in magnet schools and
programs. Although many of the District's magnets have succeeded in achieving
integrated status, many of the schools located in predominantly minority

areas have not succeeded in attracting sufficient numbers of white students.
These schools, however, are providing valuable educational offerings and are

contributing to the alleviation of the harms of racial isolatiom.

Priority for acceptance into the District's Magnet programs is given to

minority students presently attending overcrowded schools and special efforts
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are being made to encourage these students to take advantage of the District's

Magnet options,.

A complete listing of the type and location of the District's magnet schools
and programs for the 1981-82 school year is set out in the District's magnet
brochure. With Court approval, the District's magnet programs in 1981-82,
elementary through senior high school, will enroll an estimated 17,500
students. The October 1980 enrollment and racial ethnic breakdown of all of

the District's magnet schools and programs is also set forth hereafter.

The district additionally would request consideration of two revisions in

the 1981-82 magnet component.

d.

On August 22, 1980, Judge Egly issued a court order which relocated

the Sherman Oaks Center for Enriched Studies to the Sequoia Junior

ey

High School site and indicated that the regular program at Sequoia

was to be phased cut. On May 9, 1981, the Board of Education approved
a plan for the proposed joint use of the Sequoia site for

both the Magnet Program, Center for Enriched Studies, and the

regular junior high school program on the Sequoia site. Consideration
is requested for modification of the Court's current orders to permit
joiat use of the Sequoia Junior High School site for both the regular
junior high school program and the Center for Enriched Studies

Magnet Program.

For the past three years, there has been a successful Gifted

Magnet Center on the site of the Balboa Avenue School site. The
current enrollment at the magnet is 245 students. The projected
resident enrollment for 1981-82 is 91. It is recommended that

a Performing Arts and Visual Arts magunet be located on the campus

thus making- Balboa a magnet complex.

Lb



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 50 of 208 Page
ID #:361

Court consideration and approval of this proposed magnet expansion

at Balboa Elementary School will strengthen and reinforce the 1981~

1982 magnet component.
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MAGNET PROGRAM ENROLLMENT
OCTOBER 10, 1980

oW CM BLK Hisp. A/F A/T
Grs. Total No.(Z) No.(%Z) No.(%) Wo.(%Z} No.(Z) No.(%)

Ambler i-6 92 23 69 65 3 1 0
(25.0) (75.0) (70.7) (3.3) (0.1) (0.0)

Amestoy K-4 102 30 72 29 17 25 1
(29.4) (70.6) (28.4) (16.7) (24.5) (1.0)

Area 4 Alt. K-12 378 197 181 141 27 12 1
(52.1) (47.9) (37.3) (7.1) (3.2) (0.3)

Area 7 Alt. K-12 379 174 205 102 86 14 3
(45.9) (54.1) (26.9) (22.7) (3.7) (0.8)

Audubon 7-9 81 0 81 71 0 4 6
(0.0) (100.0) (87.7) (0.0) (4.9) (7.4)

Balboa 1-6 200 98 102 1 22 62 7
(49.0) (51.0) (5.5) (11.0) (31.0) (3.5)

Belvedere 7-9 64 1 63 15 48 0 0
(L.6) (98.4) (23.4) (75.0) (0.0) (0.0)

Brentwood 1-6 1083 553 530 274 94 153 9
(51.1) (48.9) (25.3) (8.7) (14.1) (0.8

Burroughs 7-9 483 263 220 128 33 50 0
(54.5) (45.5) (26.5) (6.8} (12.2) (0.0)

Byrd 7-9 127 62 65 27 25 11 2
(48.8) (51.2) (21.3) (19.7) (8.7) (1.6)

Canterbury 1-6 142 72 70 12 14 39 5
(50.7) (49.3) (8.5) (9.9) (27.5) (3.5)

Community K-6 236 105 131 109 9 13 0
(44.5) (55.5) (46.2) (3.8) (5.5) (0.0)

Dodson 7-9 240 105 135 85 20 29 1
(43.8) (56.3) (35.4) (8.3 (12,1) (0.4)

Drew 7-9 33 0 83 78 4 1 0
. (0.0) (100.0) (94.0) (4.8) (1.2) (0.0)

Dublin 1-6 555 0 555 523 25 7 0
: (0.0) (100.0) (94.2) (4.5) (1.3} (0.0)

Eagle Rock 1-6 41 21 20 0 7 13 0
(51.2) (48.8) (0.0) (17.1) (31.7) (0.0)

El Sereno 4-9 92 4 88 21 65 2 0

(Fund) (4.3) (95.7) (22.8) (70.7) (2.2) (0.0)
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El Sereno
(Gift)
Figueroa
Filmore
Fremont
Gardner

Glenfeliz

Griffith

Grs.

7-9

1-6

4-6

10-12

7-8

Hillcrest CES 1-6

" Kester—

King

‘TLomit;

Lorne
L.Aflgzs'
Loyola
Markham
Mid-eity Alt,

Honlux

93rd St.

1-€

4-6

4-11

4-6

K-12

4-6

4=6_ .. .

Total

76
79
66
143
110
55
128

104

- 138

£
828
249
801
262
362
305
126

58

(0.0}
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0
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oW cM BLK Hisp. A/F AT
Grs. Total No.(Z) No.(%) WNo.(%) No.(%Z) MNo.(%Z) No.(%)
Nobel 7-9 628 292 336 214 76 32 14
(46.5) (53.5) (34.1) (12.1) (5.1 (2.2)
111th St. =6 135 0 135 126 9 0 0
(0.0) (100.0) (93.3) (6.7) (0.0) (0.0)
102nd St. b8 86 0 86 82 4 0 0
(0.0) (100.0) (95.3) (4.7) (0.0) (0.0)
107th St. 4-6 125 0 125 106 19 0 0]
(0.0) (100.0) (84.8) (15.2) (0.0) (0.0)
Open School 1-6 225 118 107 93 ) 5 3
(52.4) (47.6) (41.3) (2.7) (2.2) (1.3)
Pacoima (Bus.) 7-9 124 49 75 27 43 5 0
(39.5) (60.5) (21.8) (34.7) (4.0) (0.0)
Pacoima (TV) 7-9 257 129 128 62 59 5 2
(50.2) (49.8) (24.1) (23.0) (1.9) (0.8)
Palms 7~9 134 62 72 52 13 7 0]
(46.3) (53.7) (38.8) (9.7) (5.2) (0.0)
Paseo del Rey 1-6 487 220 267 210 36 20 1
(45.2) (54.8) (43.1) (7.4) (4.1) (0.2)
Peary -9 170 40 130 97 17 15 1
(23.5) (76.5) (57.1) (10.0) (8.8) (0.6)
Porter 7-9 205 167 98 38 20 34 6
(52.2) (47.8) (18.5) (9.8) (16.6) (2.9)
Portola 7-9 100 57 43 15 14 14 0
{57.0Y (43.0) (15.0) (l4.0) (14£.0) (0.0)
Riggin 4=6 A 0 44 9 33 2 0
(0.0) {100.0) (20.5) (75.0) (4.5) (0.0}
Russell 1-6 61 8 53 42 9 1 1
(13.1) (86.9) (68.9) (14.8) (l.6) (1.6)
San Jose 1-6 195 111 84 11 27 45 1
{(56.9) (43.1) (5.6) (13.8) (23.1) (0.5}
Saturn 1-6 72 35 37 28 2 7 0
(48.6) (51.4) (38.9) (2.8) (9.7) (0.0)
Sepulveda 7-9 439 227 212 86 53 59 14
(51.7) (48.3) (19.6) {(12.1) (13.4) (3.2)
74th St. 1-6 42 18 24 14 5 4 1

(42.9) (57.1) (33.3) (11.9) (9.5) _(2.4)
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oW CM BLK Hisp. A/F A/l
Grs. Total No.(%) No.(%) No.(%Z) No.(%Z) No.(Z) ¥No.(%)

Sherman Oaks 4-10 622 305 317 198 56 46 17
CES (49.0) (51.0) (31.8) (9.0) (7.4) (2.7)

Sierra Park 1-6 69 18 51 0 32 19 4]
(26.1) (73.9) (0.0) (46.4) {(27.5) (0.0)

So. Shores 1-6 278 129 149 20 90 25 14
CES (46.4) (53.8) (7.2) (32.4) (8.0) (5.0)

Stevenson 7-9 69 10 59 4 50 3 2
(14.5) (85.5) (5.8) (72.5) (4.3) (2.9)

Taper 1-6 151 63 88 30 20 34 4
(41.7) (58.3) (19.9) (13.2) (22.5) (2.6)

32nd/USC 1-8 308 205 603 196 386 20 1
(25.4) (74.6) (24.3) (47.8) (2.5) (0.1

Valley Alt. K-12 429 221 208 112 55 12 29
(51.5) (48.5) (26.1) (12.8) (2.8) (6.8)

Vena 1-6 143 69 74 i1 16 42 5
(48.3) (51.7) (7.7) (11.2) (29.4) (3.5)

Vintage 1-6 569 305 264 55 123 63 23
(53.6) (46.4) (9.7) (21.86) (11.1) (4.0)

W. Valley 4-9 354 173 181 127 33 14 7
CES (48.9) (51.1) (35.9) (9.3) (4.0) (2.0)

Welby Way 1-6 81 40 41 4 9 25 3

(49.4) (50.6) (4.9) (11.1) (30.9) (3.7)

TOTAL: 15,425 6,073 9,352 5,433 2,360 1,317 242
(39.4) (60.6) (35.2) (15.3) (8.?) (1.6)

if
29:4
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The Los Angeles Unified School Districtis proud of our
sity and its spirit of promise, hope and opportunity for
all. In this Bicentennial year, we rededicate ourselves to
serving the people of Los Angeles with the best in public
sducation.

The magnet school program—one of our voluntary in-
;egration options—is part of our commitment to offer
students in Los Angeles a superior education that devel-
aps their talents, skills and aspirations.

Magnet schools in Los Angeles have enjoyed phenom-
:nal growth. In just four short years, the program has
sxpanded from six schools in 1977 to 86 magnet schools
and centers this year.

Among the new programs we are proposing this Bicen-
tennial year are 22 new senior high school specialty
magnets. Business, medical/health professions, drama,
music, art, humanities, science and math are just a few
»f the interesting specialties available.

The dramatic growth of the magnet program in the last
few years says much about the success of the program
and for the very gratifying support of parents and
students.

Please read this brochure carefully. In it, you will find
iescriptions of all the magnet programs, how to apply.

WHAT IS A MAGNET SCHOOL?

The magnet program is really two programs in one.

First, the magnet school program isa voluntary integra-
tion program whereby students of different racial, eth-
nic and cultural backgrounds come together for notonly
academic and vocational learning experiences, but to
better understand one another.

A voung person’s education is more than learning sub-
ject matter. It's also learning to work and play with
others who happen to be of a different race, culture or
background. )

Secondly, magnet schools are a specialty education pro-
rram. Some are {ull school magnets and others are

>

smaller magnet centers on the campuses ol regular
schools. Each magnet program is developed around a
particular subject field—such as math/science, visual
arts, business, or multilingual education. Or, they may
be developed around a particular instructional method,
such as fundamental, gifted, oralternative education: In
either case, all students receive instruction in all the ba-
sic subjects and in all areas necesssary for promotion or
graduation. Students in high school magnets will take
all courses required for graduation and may take all
courses required for admission to the University of Cali-
fornia.

Because magnet schools are a part of the District’s vol-
untary desegregation program, theyare subject to guide-
lines governing ethnic balance. This brochure and th
application for magnets for 1981-82 are printed at thi
time on the assumption the court will approve the mag-

nets and application procedures.

1f you have any questions regarding magnet schools and
centers, please call the Magnet Programs Office at
625-4177 or 625-KIDS. For specific information regard-
ing individual magnets, use the telephone numbers list-
ed under each school.

HOW TO APPLY

After making your magnet school selection, turn to page
14 and follow the instructions carefully for completion
of the tear-off application on page 15.

Fill in all sections of the-application. Incomplete appli-
cations will not be processed. If you have any questions
regarding filling out your application, please call the
Magnet School Programs Office at 625-4177.

Remember, only one application per student will be
accepted. Duplicate applications will be voided. If you
applied last year for your child and he or she is ona mag-
net school waiting list, you must reapply to be eligible .’
for selection in September 1981.

Return the postage-paid application form by U.S. Mail
before the deadline of June 12, 1981. All applications
with postmarks after that date will be processed as late
applications and will not be eligible for initial selection.
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HOW THE SELECTION PROCESS WORKS

!

Step 1.

Step 2.

Step 3.

Mo

Step 4.

After your application is received, it is first
checked for completeness and signature. The
following information is verified by the Magnet
School Office and/or by school records:

a. that residence is within LAUSD
boundaries.

b. that race/ethnicity can be verified.

c. that, if claimed, student is on waiting list
of selected magnet school, and is eligible
for the matriculation priority.

. that resident LAUSD public school is
correct.

e. that, if requested, student is eligible for
district transportation.

f. that, if claimed, brother or sister is cur-
rently enrolled, and will be continuing
next year, at applicant’s selected magnet.

that highly gifted, gifted or high achiev-
ing eligibility for those applying to gift-
ed magnets is established through school
records. (See pages 6 - 7 for special in-
structions regarding eligibility for
highly gifted, gifted/high achieving
magnet centers.)

Each applicant is automatically assigned a
certain number of priority points, according
to the following system. Students

a. whose resident LAUSD public schools
are district-designated overcrowded
schools: 32 points

whose resident LAUSD public schools
are district-designated Racially Isolated
Minority Schools (RIMS): 16 points

c. who are eligible to matriculate from one

magnet program to another: 8 points_ _

with brothers or sisters continuing in the
same magnet: 4 points

e.. currently on waiting list for selected
magnet: 2 points

f. applying for the first time and with none
of the above priorities: 1 point

Applicants are listed randomly for each magnet
by the highest accumulated number of priority
points.

Selection of students is made by computer
according to the individual magnet school’s

47-3
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Step 5.

Step 6.
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need for each grade level, based on two ethnic
categories — combined minority and white.

All applicants not selected are put on the wait-
ing list for that magnet school, in random order
by priority level. Anapplicant whochecks “yes”
on Item 8 may be selected for a similar magnet if
no openings exist at the selected magnet. If se-
lected for a similar magnet, the student’s name
is not maintained on the original selected
school’s waiting list. If no opening is available
at a similar magnet, then applicant’s name is
placed on the waiting list of selected magnet.

Should an opening develop after computer
selection, the school must take the first appli-
cant on the waiting list with the highest
priority number to fill the grade/ethnicity
opening.

“WATCH US ON TV”

To see magnets in action, tune in to our TV special on
KLCS, Channel 38.

“Choices’ (English) May 28 8:00 p.m.
“Qpciones” (Spanish) May 28 8:30 p.m.
“Choices" (English) May 31  11:00 a.m.
“Qpciones’ (Spanish) May 31  11:30 a.m.
“Choices” (English) June 2 7:00 p.m.
"“Opciones’ (Spanish) June 2 7:30 p.m.

MATRICULATION

Magnet school students who are in the final year
of their magnet program—usually sixth or ninth
grade—and who wish to continue in a junior
high or senior high magnet program the follow-
ing year are eligible for the matriculation priori-
ty. Eligible students will be considered for selec-
tion before sibling, waiting listand first-time ap-
plicants. Matriculation priority is not a guaran-
tee of selection because District guidelines, to in-
sure racial/ethnic balance in magnet schools,
must take precedence in selection of students.
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Designed for students of elementary and junior high school age, the fol-
lowing magnet programs offer a variety of academic settings to meet
every learning interest and educational need.

One indication of the great success and popularity of magnet schools is
that all of the programs in operation last year will be continuing in
1981-82. And the one new program for this year—Bancroft Cinema and
Performing Arts — will certainly add to the growing tradition of excel-
lent education that is the reputation of Los Angeles Unified Schools’

magnet program.

Fundamental/
Career Awareness Center

Students look to the future and learn
how reading, mathematics and other
basic skills will help them in the
world of work. Representatives from
businesses, banking firms and medi-
cal facilities work with the students in
the classrooms.

Dublin Avenue Elementary (Gr. 1 - 6)
3875 Dublin Ave., L.A.
292-8195

Center for Computer
Science and Mathematics

With a strong emphasis on mathema-
tics, instruction will include learning
on up-to-date computers for students
interested in the quickly expanding
fields of computer programming,
business technology and consumer
awareness, -

Pacoima Junior High (Gr.7-9) ~
9919 Laurel Canyon Blvd., Pacoima
899-5291

Multilingual /Multicultural
Centers

Students are provided with a unique
educational experience that goes
beyond language instruction when
they participate in this program de-
signed for a multilingual/multicul-
tural setting. A wide range of projects
and activities provides students with
experiences to increase their appreci-
ation and understanding of racial,
ethnic and cultural similarities and
differences. Students have the oppor-

tunity to become acquainted with a _

foreign language at an early age.

ELEMENTARY

Amestoy (Gr. K - 5)
English/Spanish/Japanese

1048 W, 149th St., Gardena

327-3716

Riggin (Gr. 4 - 6)

English/Spanish
4865 E. 1st St., LA,
269-3581

JUNIOR HIGH

Belvedere (Gr. 7 - 9)
English/Spanish

312 N. Record Ave., L.A.

269-9815
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LAUSD /USC School for
Arts/Math/Sciences

The University of Southern Califor-
nia, with its staff members and f:
lities, has joined with the Los Angeles
Unified School District to present the
traditional courses within an innova-
tive and creative framework. Visual
and performing arts, science and
mathematics are taught so that the
child’s thinking processes are fully
developed as well as his or her talents
and skills.

32nd $1. (Gr. 2 - 9)
822 W. 32nd St., L.A.
747-4774

Community School

Parents, teachers and students work
cooperatively to plan academic and
multicultural activities, including
ethnic studies programs and events
which stress development of a posi-
tive self-image.

Community School (Gr. K - 6) -
5954 Airdrome St., L.A.
935-7288

.Fine and Performing

Arts Center

Drama, music, dance and art form the
core of instruction for students who
also have many opportunities to see
and hear artists from various fields in
the city’s major performing centers.

Loyola Village Elementary (Gr. 4 - 6)
8821 Villanova Ave., L.A.
670-0480

Math Science Center

Through an agreement with the Ca-
lifornia Institute of Technology, stu- .
dents attend presentations on er-i-
neering and computer technol _y
and have opportunities to attend
summer workshops in chemistry, bi-
ology and pre-engineering. All
science courses are enriched, and the
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mathematics program, extending
through geometry, features compu-
ter programming in grades 8 and 9.

Griffith/Cal Tech (Gr. 7 - 9)

4765 E. 4th St., L.A.

5-6106

Fundamental

Reading, writing and computation
— the basics — are emphasized along
with daily homework assignments,
standards for personal and classroom
discipline and good citizenship.

ELEMENTARY

El Sereno (Gr. 4-9)

2839 N. Eastern Ave., L.A.
2253-2441

Filmore Street (Gr. 4 - 6)
12561 Filmore St., Pacoima
896-5236

Lomita (Gr. 1 - 6)
2211 W. 247th St., Lomita
326-1655

Lome Street (Gr. 4 - 6)
17440 Lorne St., Northridge
2-3123

Monlux (Gr. 4 - 6)
6051 Bellaire Ave., North Hollywood
763-4693

93rd Street (Gr. 4 - 6)
330 E. 93rd St., L.A.
757-6015

102nd Street (Gr. 4 - 6)
1963 E. 103rd St., L.A.
569-8141

107th Street (Gr. 4 - 6)
147 E. 107th St., L.A.
756-8137

Paseo del Rey (Gr. 1 - 6)
7751 Paseo del Rey, Playa del Rey
823-2356

Vintage Street (Gr. 1 - 6)
15848 Stare St., Sepulveda
894-3547

JUNIOR HIGH

Byrd (Gr. 7 - 9)

917} Telfair Ave., Sun Valley
767-9550

Sereno (Gr. 4 - 9)
~o39 N. Eastern Ave., L.A.
223.2441 -

Nobel (Gr. 7 - 9)
9950 Tampa Ave., Northridge
349-4200

ID #:371
Peary (Gr. 7 - 9)

1415 W. Gardena Blvd., Gardena
324-1419

Alternative Schools

Less formal than regular schools, al-
ternative schools are learning com-
munities dedicated to academic excel-
lence and multicultural education.
Students learn to think independent-
ly, make their own decisions, set their
own goals and express themselves
through individual and group pro-
jects. Parentand student involvement
is a part of the educational decision-
making process at alternative
schools.

Area 4 Alternative (K - 12)
2985 S. Robertson Blvd., L.A.
836-0600

Area 7 Alternative (K - 12)
4805 Pasadena Ave. Terrace, L.A,
254-5141

Mid City Alternative (K - 12)
3150 W. Adams Blvd., L.A.
731-9346

Valley Alternative (K - 12)
6701 Balboa Blvd., Van Nuys
342-6133
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and physical science labs serve as a
springboard for teaching the basic
skills and providing for a balanced
curriculum.

Brentwood (Gr. 1 - 6)
740 Gretna Green Way, L.A.
826-5631

Unified Science School

Students learn to understand the sig-
nificance of science in daily lifeand to
apply the scientific method to

problem solving. The oceanography

Health/Humanities
Careers Center

Basics are emphasized and supple-
mented as the instructional program
provides opportunities to explore
careers in the fields of health and hu-
manities. Various community
agencies and centers offering services
in these fields are utilized to make the
instructional program more
attractive and interesting.

Markham Junior High (Gr. 7 only)
1650 E. 104th St. L.A.
569-6210

Center for TV,
Theatre and Fine Arts

While participating in the regular in-
structional programs, students are
offered classes in radio and television
production in a fully-equipped,
operational television studio. They
also receive expert instruction in
drama, dance and music.

Pacoima Junior High (Gr. 7 - 9)
9919 Laurel Canyon Blvd., Pacoima
899-5291
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Cinema and
Performing Arts Center

The Coppola brothers’ Zoetrope
Studios, in conjunction with the
LAUSD, offer students unique and
specialized instruction in cinema,
theater, music and dance. Some of the
proposed courses include film mak-
ing, ballet, set and costume design,
photography, mime, acting, music
for cinema, musical comedy, modern
and jazz dance workshops.

Bancroft Junior High (Gr. 7)
929 N. Las Palmas Ave., L.A.
464-3174

Gifted and High Achieving

Gifted and high achieving students
are grouped for enriched academic
experiences. Evaluation by a school
psychologist is not a requirement for

entrance into the program. However,

in order to qualify, students must be
identified gifted or must be achieving
above grade level in most academic
areas as verified by school records.

Documentation confirming student’s
eligibility for a Gifted and High
Achieving Magnet Centeris necessary
for all applicants. This documenta-
tion is based on one of the following
criteria:

ID #:372
a. Identified Gifted Talented

b. Achievement above grade lev-
el in most academic areas

Parents must request this documen-
tation from the current school of en-
rollment (public or non-public). To
make certain application is properly
processed, parent must complete both
of these steps:

Step 1. For applicants from LAUSD
schools: Contact your child’'s
current L.A. public school,
and request that the required
form (Form G'T - 81.1) veri-
fying the student’s gifted or
high achieving status be
completed and sent to the Pro-
grams for Gifted/ Talented
Office by school mail. The
school, not the parent, must
send in this verification form.

For applicants from non-
public schools or public
schools outside the LAUSD:
Contact your child’s current
school and request that docu-
mentation verifying student’s
high achieving status be com-
pleted and mailed to LAUSD,
Programs for Gifted/ Talent-
ed Office, Room G-110, 450
N. Grand Ave., Los Angeles,
CA 90012. The school, not the
parent, must send in this veri-
fication form.

Step 2. All Applicants: Complete the
regular application on page
15 and send it by U.S. Mailto
the Magnet School Office. Do
not include any gifted/high
achieving documentation
with the application.

If you have any questions regarding
gifted/high achieving documenta-
tion, please call the Programs for
Gifted/ Talented Office at 625-6500.

ELEMENTARY

Ambler Avenue (Gr. 1 - 6)
319 E. Sherman Dr., Carson
532-4090

Balboa Boulevard (Gr. 1 - 6)
17020 Labrador St., Northridge

349-4801

Canterbury Avenue (Gr. 1 - 6)
13670 Montague St., Pacoima
892-1104 -
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Figueroa Street (Gr. 1 - 6)
510 W. 111th St., L.A.
756-9260

Gardner Street (Gr. 1 - 6)
7450 Hawthorne Ave., L.A.
876-1193

Glenfeliz Boulevard (Gr. 1 - 6)
3955 Glenfeliz Blvd., L.A.
666-1431

Kester Avenue (Gr. 1 - 6)
5353 Kester Ave., Van Nuys
787-3026

Russell (Gr. 1 - 6)
1263 E. Firestone Blvd., L.A.
582-7247

Saturn Street (Gr. 1 - 6)
5360 Saturn St., L.A.
931-1092

Taper Avenue (Gr. 1 - 6)
1824 Taper Ave., San Pedro
831-3253

Vena Avenue (Gr.1 - 6)
9377 Vena Ave., Pacoima
896-9551

Welby Way (Gr. 1 - 6)
23456 Welby Way, Canoga Park
348-1975

JUNIOR HIGH

Audubon (Gr. 7 - 9)
4120 11th Ave., L.A.
299-2882, ext. 38

Burroughs (Gr. 7 - 9)
600 S. McCadden Pl., L.A.
938-9146

Dodson (Gr. 7 - 9)
28014 Montereina Dr. San Pedro
833-4877

Drew (Gr. 7-9)
8511 Compton Ave., L.A.

'583-6961, ext. 23

El Sereno (Gr. 7-9)
2839 N. Eastern.Ave., L.A.
223-2441

Palms (Gr. 7 - 9)
10860 Woodbine St., L.A.
837-5001

Porter (Gr. 7 - 9)

15960 Kingsbury St., Granada Hills

891-1807

Sepulveda (Gr. 7 - 9)
15330 Plummer St., Sepulveda
892-3151,-ext. 59

Stevenson (Gr. 7 - 9)
725 S. Indiana St.. L.A,
262-7409

o
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Highly Gifted

Highly gifted students are grouped
' I advanced academic leaming ex-
periences. These students must be
achieving markedly above grade level
and have a minimum score of 145 on
an individual evaluation adminis-
tered by a publicschool psychologist.
In order to be eligible, students must
have been identified as highly gifted
before April 1981. As in all magnet
schools, racial balance and grade
level openings are critical factors in
the selection process.

Documentation confirming student’s
eligibility for a Highly Gifted
Magnet Center is necessary for all
applicants. This documentation
must be requested by the parent or
guardian from the current or last
public school of attendance. To make
certain application is properly pro-
cessed, parent must complete both of
these steps:

Step 1. Contact your child’s current
or last public school of atten-
dance and request that the re-
quired form (Form G/T 81.1)
verifying student’s high-
ly gifted status be completed
and sent to the Programs for
Gifted/ Talented Office. The
school, not the parent, must
send in this wverification
form. Private test results can-
not be considered as the basis
for documentation of a stu-
dent’s highly gifted status.

Step 2.Complete the regular appli-
cation on page 15 and send it
by U.S. Mail to the Magnet
School Office. Do not include
any highly gifted documen-
tation with the application.

If you have any questions regarding
documentation, please call the Pro-
grams for Gifted/ Talented Office at
625-6500.

ELEMENTARY

an Jose Street (Gr. 1 - 6)
14928 Clymer St., Mission Hills
361-4325

Eagle Rock (Gr. 1 - 6)
2057 Fair Park Ave., L A.
/254-6851

ID #:373

74th Street (Gr. 1 - 6)
2112 W. 74th S, L.A.
778-3642

Sierra Park (Gr. 1 - 6)
3170 Budau Ave., L.A.
223-3075

JUNIOR HIGH

King (Gr. 7-9)

4201 Fountain Ave., L.A.
664-1176

Portola (Gr. 7 - 9)
18720 Linnet St., Tarzana
708-2865

Open School

This school is designed for the devel-
opment of independence and creati-
vity in children. The instructional
program, which is taught by teacher
teams, is keyed to the interests and
strengths of students. The eventual
goal is for the individual student to
gain sufficient maturity to direct his
or her own studies. Parents are
encouraged to become involved in the
instructional program.

Open School (Gr. 1 - 6)
575 N. Croft Ave., L.A.
651-5930

Centers for
Enriched Studies

The schools are designed for students
to explore current issues and events as
part of the regular course of study,
which includes traditional subjects as
well as electives -ir- fine arts and
foreign languages. In mixed grade
groups, students participate in inter-
disciplinary studies and activities.

Hillcrest CES/Music (Gr. 1 - 6)
4041 Hillcrest Dr., L.A.
296-6867

Los Angeles CES (Gr. 4 - 12)
3330 W. Pico Blvd,, L.A.
731-2114

Sherman Oaks CES (Gr. 4 - 11)
18555 Erwin St., Reseda
705-1282

West Valley CES (Gr. 4 - 9)
5717 Rudnick Ave., Woodland Hills
347-7055
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individually Guided
Education Center

An individualized instructional pro-
gram for each student is developed by
the teaching staff, which is organized
in teams of three to five. Each team
member teaches a different basicskill,
thus providing students with a
specialist in each of the important
academic fields.

111th St Elementary (Gr. 4 - 6)
1630 E. 11ith St., LA,
564-2545

Visual and Performing Arts

With the cooperation of California
State University at Dominguez Hills,
this magnet center provides its stu-
dents many opportunities to notonly
explore their own potentials in the
visual and performing arts fields, bu
also to develop skills that will createz
lifelong appreciation for all areas o
the fine arts. The students attend ar
and drama presentations on th
CSUDH campus.

South Shores/CSUDH Elementary
(Gr.1-6)

2060 W. 35th St., San Pedro

832-6596
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MAGNET SCHOOTI, LOCATIONS

TRANSPO RTAT'ON Because of budget cuts and rising energy costs, the

LAUSD cannot guarantee district-provided transportation for all magnet students. Students
will not receive transportation if they a.) live south of El Segundo Blvd. and are applying for a
magnet north of Mulholtand Drive and Barham Bivd,, or b.} live north of Mulholland Drive
and Barham Blvd. and are applying for a magnet south of El Segundo Blvd. All other appli-
cants are eligible for district-provided transportation.

San Fernando High
Filmore St. Elem.
San Jose St. Elem.
Pacoima Jr. High
Sepulveda Jr. High
Vena Ave. Elem.

Sorter Jr. High
Vintage St. Elem.

3alboa Blvd. Elem.
\obel Jr. High

PR DS

Byrd Jr. High
Canterbury Ave. Elem.
Van Nuys High
Monlux Elem.

Kester Ave, Elem.
North Hollywood High
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The exciting news this year is the expansion of the magnet school pro-
gram for senior high school students. Twenty-two new programs with
a variety of subject area specialties will be taught by instructors who
are especially well qualified in their fields.

Here is a unique opportunity for the high school student to learn in
depth about the field in which he or she is most interested, while get-
ting a regular high school education.

Most of the senior high school magnets are open only to students who
will enter the 10th grade in September 1981. The 11th and 12th grades
will be added the following two years to make all senior hlgh magnets
three-year programs by September 1983. R

Students in the high school magnets will be taking the classes they
need for graduation and will have the opportunity to take all the
courses required for University of California admission. Gifted,
honors and advanced placement courses also will be available to qual-
ified students in the high school magnet program.

The significant difference between a high school magnetand a regular
high school is that most courses in a magnet program are geared to-
ward a particular subject specialty. For example, at a math/science
magnet, an English class composition assignment may be based on
the student’s biology experiment.

The same enrollment priorities (see page 3) will apply to senior high
applicants, including the matriculation priority for graduating 9th
grade magnet students. Also, district-provided transportation is avail-
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Marine Science Center

The sea — its mystery and its poten-
tial as a future source of food and
energy — is the field of study explor-
ed at this magnet designed for high
school students interested in marine
biology.

San Pedro (Gr. 10)
1001 W. 15th St., San Pedro;
547-2491

Downtown Business
Magnet High School

Located in the heartof thedowntown
Los Angeles business and finance
area, this full school magnet is an ex-
cellent opportunity for students who
are capable and interested in explor-
ing careers in business, marketing
and finance. The newly designed
facility features a student-operated
store and a modern business research..
library. Many local business anl
retail firms have offered their offices
and professional personnel to help
acquaint students with all facets of
the business world.

Downtown Business High School
(Gr. 10)

1061 Temple St., L. A.

625-4177

Math/Science Centers

Modem laboratory eqmpment and
new concepts in mathematics instruc-
tion enable students to get an excel-
lent preparation in the physical and
biological sciences, as well as mathe-
matics, including symbolic logicand
math analysis.

Narbonne (Gr. 10)
24300 S. Western Ave., Harbor Clty
326-0920 (

Van Nuys (Gr. 10)
6535 Cedros Ave., Van Nuys —-—_ _ .
781-2371

Washmglon (Gr. 10)
10860 S Denker Ave., L.A.
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b0 aswnad:
Techmcal Occupatlons
Center ’

~ Up-to-date equipment and, counsel-
rs who are specially trained in job

and career opportunities.for.young -

people are the outstanding features in
this magnet. Well-prepared and skill-
ed persons in the various technical
fields are always in demand! With in-
depth training in the 12th.grade; the
student will have the opportunity to
qualify for jobs in such fields as word
processing. tool and die making,
medical’dental lab technol’og\ home
maintenance and repair, landscape
- engineering and restaurant manage-
ment.

Jordan (Gr. 12 only)
2265 E. 103rd St., L.A
567-0531

College Incentive
Program Centers

. "he College Incentive Program helps

‘the student define career goals and
sharpen the skills necessary to
succeed on the college level. Each cen-
ter is affiliated with a major universi-
ty, which will work closely with indi-
vidual students and teachers.

Banning (Gr. 10)
1527 Lakme Ave., Wilmington

- 549-7500

Dors_ey (Gr. 10)
3537 Farmdale Ave., L.A.
296-7120

Franklin {Gr. 10)
820 N. Avenue 54, L. A
254-7104

Fremont (Gr. 10)
7676 S. San Pedro St.L.A.
758-4141

Los Angeles (Gr. 10}
4650 W. Olympic Blvd., L.A.
937-3210

Manual Arts (Gr. 10)
31 S. Vermont Ave., L.A.
232-1121

San Fernando (Gr. 10) -
11133 O’'Melveny Ave., San Fernando
365-1121
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Agricultural/ A4/
Environmental Center

'In th1s specxahzed acadequc prograjm,

, the blologlcal sciences,are empha-
sized, including plant scjence and en-
vironmental studies. Students inter-
ested in ecology and i m researchmg
alternatlve energy sources will find
this magnet center very gewardmg

Narb[onne (Gr. 10) -
24300 S. Western Ave., Harbor Clty
326-0920

Performing Arts Centers

The exciting worlds of drama, music
and dance are brought together to
give students experiences in perform-
ing, in directing and in the technical
aspects of production. Students are
encouraged through the academic
program to explore the performing
arts for self-expression and commu-
nication. Some experience isdesirable

N R e L

Hollywbbd {Gr. 10) - ERE I

(Emphasis on cinema arts) 33: ;¥
1521 N. Highland Ave., Hollywood
461-3891

Van. Nuys (Gr. 10)

(Emphasis on television and radio arts)
6535 Cedros Ave., Van Nuys
781-2371

Humanities Core Centers

Students interested in a general liber-
al arts background for college or
career can benefit from the study of
the humanities — literature, history,
arts, music and philosophy. Empha-
sis is placed on writing and research
skills, critical thinking and develop-
ing an appreciation for cultures past
and present.

Cleveland (Gr. 10)
8140 Vanalden Ave., Reseda
349-8410

Hamilton (Gr. 10)
2955 Robertson Blvd., L.A.
836-1602
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Communication Arts
Center

Writing, reading, speaking and lis-
tening effectively are essential tools in
today’s world. This magnet is espe-
cially designed for those students who
plan college careers and/or careers in
journalism, creative writing, law, ra-
dio/television, advertising, sales or
any other field where written com-
munications is especially important.

Washington (Gr. 10)
10860 S. Denker Ave., L.A.
757-9281

Animal/Biological
Sciences Center

Students interested in the study of
animals and their behavior will find
this an exciting and challenging
magnet center. The academic
program emphasizes science and in-
cludes many independent study op-
portunities involving research at lo-
cal sites. Among course offerings are
biology, genetics and animal techni-
cian studies. :

North Hollywood (Gr. 10)
5231 Colfax Ave., North Hollywood
769-8510

Visual Arts Center

Art is communication. Developing

the individual student’s ability to

convey ideas through the visual arts
— painting, design, drawing, sculp-
ture, crafts and photography — is one
of the chief goals of this magnet. Spe-
cialized teachers, many of whom are
talented artists in their own right,
will help beginning and advanced
students to refine techniques for visu-
al expression through various art
media.

Fairfax (Gr. 10)
7850 Meirose Ave., L.A.
651-5200
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Sherman Oaks CES (Gr. 4 - 11)
18605 Erwin St., Reseda
705-1282

Centers for
Enriched Studies

The schools are designed for students
to explore current issues and events as
part of the regular course of study,
which includes traditional subjects as
well as electives in fine arts and for-
eign -languages. In mixed grade
groups, students participate in inter-
disciplinary studies and activities.

Los Angeles CES (Gr. 4 - 12)
3830 W. Pico Blvd., L.A.
731-2114

Medical /Health
Professions
Magnet Center

A student enrolled in this magnet
center participates in a comprehen-
sive survey of the medical field and
selects a curriculum that will prepare
him or her for a wide variety of acade-
mic and career interests. The empha-
sis of the academic program is sci-
ence, mathematics and language
skills as they relate to the health sci-
ences. Students have opportunities to
observe and participate at local
medical centers. This magnet center
‘1s scheduled to move to a permanent
new location adjacent to the Los
Angeles County/USC Medical
Center upon the completion of the
new structure,

Lincoln (Gr. 10)

3501 N. Broadway, L.A.

228-4021 -
O

]

Alternative Schools

Less formal than regular schools, al-

.ternative schools are learning com-

munities dedicated to academic ex-
cellence and multicultural education.
Students learn to think independent-
ly, make their own decisions, set their
own goals and express themselves
through individual and group

- __projects. Parent and student involve- -

ment is an important part of the edu-
cational decision-making process at
alternative schools.

Area 4 Alternative (Gr. K - 12)
2985 S. Robertson Blvd., L.A.
386-0600

Area 7 Alternative (Gr. K - 12)
4805 Pasadena Ave. Terrace, L.A.
254-5141 :

Mid City Alternative (Gr. K - 12)
3150 W. Adams Blvd., L.A. e
7319346 :

Valley Alternative (Gr. K - 12)
6701 Balboa Blvd., Van Nuys
342.6133
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SCHOOL CODE
Ambler Gifted {Pg. B) - viirieaiiirii ey 2091
Amestoy Trilingual/Multicuitural (pg. 4) ......... 2097
Area 4 Alternative {(pg. 5) ....... Cearareeneneas 3311
Area 7 Alternative (pg. 5) ......ciieiiiiieiiinnn 4322
Audubon Gifted (pg. 8) ... .viiiiii i 8029
Balboa Gifted {pg. 6) .....oiviirriiinennnrennnnn 2269
Bancroft Cinema & Perf. Arts {pg. 6) ............ 8039
Banning College Incentive (pg. 11) .............. 8530
Belvedere JHS Biling./Multicultural {pg. 4} ....... 8048
Brentwood Unified Science {pg. 5} .......... ..., 2507
Burroughs Gifted (pg. 6) ........ciiiiiiiiiannn, 8076
Byrd Fundamental {pg. 5} ......cviiiiiiiiiennn 8081
Canterbury Gifted (pg. 6) ......ciiiiriiinreennnn 2782
Cleveland Humanities Core {pg. 11} ............. 8593
Community School (pg- 4) «vovvivviiviniininnens 2741
Dodson Gifted (pg. 6) - ... ciiviriiiiieninernenns 8111
Dorsey College Incentive {pg. 11) .......cvvvnen. 8601
.Downtown Business {pg. 10) .......ccvvevuuenn. 8738
Srew Gifted (pg. B) ... c it e, 8109
~ _ublin Fund./Career Awareness (pg. 4) ......... 7123
Eagle Rock Elem. Highly Gifted {pg. 7} .......... 3508
E! Serenc JHS Fundamental (pg. 5} ........... .. 8119
E! Sereno JHS Gifted (pg. 6) ....oocivvnenennn, . 8120
Fairfax Visual Arts {pg. 12) ..... e eereaeareea 8622
Figueroa Gifted {pg. 6) ............. Ceerieanaes 3823
Filmore Fundamental (pg. 5) ....covvrvivnnninns 3830
Franklin College Incentive (pg. 11} .......ovvennn 8644
Fremont College Incentive {pg. 11} .........cevn. 8651
Gardner Gifted {pg. B) ......coocviiiriaiiiaanns 4069
Glenfeliz Gifted (pg. 6) ......ovviiiiiiiiniinnnn. 4165
Griffith/Cal Tech Math/Science (pg. 4} ......... 8167
Hamilton Humanities Core (pg. 11) «vvovevennen. 8687
Hillcrest CES/Music {pg. 7} «.vveivrniieinrenennn 4529
Hollywood Performing Arts (Cinema) (pg. 11) .... 8694
Jordan Technical Occupations {(pg. 11) .......... 8722
Kester Gifted {pPg. 8} vevvvvrriieneienirannnrens 4727
King Highly Gifted {pg. 7) ............. e 8209
Lincoln Med./Heaith Professions (pg. 12} ....... 8754
Lomita Fundamental {pg. 8) ... ..ccvvivveeinrnn. 4832
Lorne Fundamental (pg. 5) .....coivvvviiinnen, 4974
5 Angeles CES (pg. 12) ..vvvriiiinininnnnans 2900
Los Angeles College Incentive {pg. 11) .......... 8739

Loyola Fine and Performing Arts{pg. 4) ......... 5015

SCHOOL CODE
Manual Arts College Incentive {pg. 11) .......... 8444
Markham Health/Humanities {pg. 5) ......... ... 8232
Mid-City Alternative (pg. 5} -.veoviivnniinnnen. 3500
Monlux Fundamental (pg. 5) ......covevniennn.. 5343
Narbonne Agriculture (pg. 11) ............ Ceenen 8780
Narbonne Math/Science {pg. 10} .............. . 8778
93rd Street Fundamental (pg. 5) ........coun.... 2185
Nobel! Fundamental (Pg. 5} ..vvviiirvnernnnnnenn 8273
North Hollywood Animal/Biological Sci. (pg. 12) . 8787
111th St. Ind. Guided Education {pg. 7} ......... 5783
102nd Street Fundamental (pg. 5) .....ovuuvn.. 5851
107th Street Fundamental {pg. 5) ......... ...... BDBBB
Open School {(pg. 7} ..cvvvvnnn, reeeererrrannan 5889
Pacoima JHS Computer Sci. & Math (pg. 4) ..... 8323
Pacoima JHS TV, Theater, Fine Arts {pg. 5) ...... 8322
Palms Gifted (pg. 6) ..cvvvvveinnnannns Ceenaean . 8341
Paseo del Rey Fundamental {(pg. 5} ....ccc.n.... 6052
Peary Fundamental (pg. 8) ......cevvvue. ceeaees . 8351
Porter Gifted (pg. 8} ............. hieiaceeneaes 8360
Portola Highly Gifted (pg. 7) +....covvivinnnnnn. .. 8108
Riggin Bilingual/Multicultural {pg 4) ......... ... 6276
Russell Gifted {pg. 6) ....ovviiriiiiinniinnnnn. . 6439
San Fernando College Incentive {pg. 11) ........ 8844
San Jose Highly Gifted {pg. 7) «oevvrviiivnnnnnnn 6480
San Pedro Marine Science (pg. 10} ............. 8851
Saturn Gifted (pg: 6) ..... e reteieseiebeeianetaa 6570
Sepulveda Gifted (pg. 6) ...... Cereseanaeaes ... 8364
74th Street Highly Gifted (pg. 7} «.ovvvviviennnn. 6645
Sherman Qaks CES (pg. 7} ........ Cerererennaas 6700
Sierra Park Highly Gifted (pg. 7) ...... crsreees.. 6754
South Shores/CSUDH Visual '
and Performing Afts(pg. 7) +........... veeee.. 6870
" Stevenson Gifted (0G. 6) «vrrrriiiriinniranns .. 8388
Taper Gifted (PG- 6) ..vvivviiiiniiiiininennnn. 7037
32nd Street Arts/Math/Sciences (pg. 4) ........ 7137
Valley Alternative (pg-3) .- cviviiiiieinnnnnen. 7380
Van Nuys Math/Science {pg. 10) ............... 8892
Van Nuys Perf. Arts (TV-Radio) {pg. 11} ......... 8577
Vena Gifted (pg. 6) ...ovviiiiiiiiiiiiiiienee., 7467
Vintage Fundamental {(pg. 5) ....ccevvenvnvinnnnn. 7562
Washington Communication Arts (pg. 12} ....... 8929
Washington Math/Science {(pg. 10} ........... .. 8927
Welby Way Gifted (pg. 6) .......... e eneeans .. 7638
West Valley CES (pg. 7) ...ovviniiitn corere-3189
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Directions for Completing Application

If applying for a gifted/high achieving or highly gifted
magnet, please see special instructions on pages 6 & 7.

Parsonal information,
In block letters, print student's name, address, and birthday, Check
appropriate boxes for sex and race/ethnicity. Verification of race/ethnicity
may be required.

School that student is now attending.
Write the name of the school student is attending this semester.

1s student now enrolled in a Magnet Program?
Check the appropriate box.

If student is eligible for matriculation priority, check the box,

® O 0O

Local Los Angeles Unified School in September 1981.
Print the name of the neighborhood public school for your area and your
child’s grade. To properly process your application, we must have the name
of that school to which your child would normally be assigned in Septem-
ber 1981 if he/she were not attending a magnet school, non-public school,
or other educational program outside your neighborhood school area.

If student will be in grades K-6 in September 1881, write the name of local
elementary school. If student will be in grades 7-9 in September 1981,
write the name of the local junior high school. If student will be in grades
10-12 in September 1981, write the name of the senior high schoof.

Grade in September 1981.
Print the student’s grade level, beginning in September 1981,

Selected Magnet School.
Print the name and code number of the magnet program for which student
is applying. See list on page 13 for school code numbers.

Current Waiting List )
Indicate whether student is presently on official waiting list for the same
magnet school for which you are now applying.

® 0 66

Alternate Choice.
Every effort will be made to assign student to selected magnet program.
Because of limited space and the need for racial/ethnic balance, no guar-
antee can be made for a specific school. However, often there are openings
in similar specialty magnet programs.

if you check “yes,’ other magnet programs of the same specialty as the
selected magnet will be checked for available openings. if there are openings
in appropriate grade level and ethnicity, then student will be assigned to
that magnet. If there are no openings, student’s name will be added to
waiting list of originally selected magnet program without loss of priority.

tf you check “No,” and student is not selected, student’s name will be
added to waiting list of selected magnet program at appropriate priority
level.

Transportation,”
Indicate whether or not student needs, and is entitled to, district-provided
transportation..Please check page 8 for restrictions on transportation avail-
ability. {Note: Limited home-toschool transportation is avaiiable to
kindergarten students only if they live along regular LAUSD bus routes
and there are spaces available).

Sibling.

Only if student has a brother or sister who is now attending the same
selected magnet and who will be continuing in that magnet in September
1981, check “'yes,” Print the full name and grade of brother or sister,

Parent/Guardian Information.
Print the compiete name and address of parent or legal guardian. Be sure
to give home and work phone numbers where parent or guardian may be
contacted if necessary. The signature verifies all information on the appli-
cation to bé correct and authorizes student’s records to be transferred to _
selected magnet school.

—

For student to be eligibie for selection, this application must be complete, correct, and
postmarked by June 12, 1881, Parent or guardian will be notified by mail in August

whashar rtisdant hoe hoon arncantad Aar nlared an waiting lich
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FOR USE OF RESIDENTS OF LOS ANGELES UNIFIED SCHOOL DISTRICT ONLY

Magnet School Application 1981-82

Please PRINT in INK, and fill out completely. Incomplete applications will not be processed.
Return by U.S. Mail before June 12, 1981.

Personal Information
Student's last name First name Initial

[

Student’s address - Number and Street Apt. number

City Zip code Birthday

l | AR

Month Day Year
Sex: Race/Ethnicity (Check one only)

. American
1t Male Femaie Indian Asian Black Hispanic White

@ School that student is now attending

|

Check if student is eligible

@ Is student currently enrolied in magnet program? Yes l;] No for a matriculation prierity
Grade in

@ Local LAUSD School Sept. ‘81 Sept. ‘81

@ Please PRINT name and code of selected magnet school. See list [page 13].

Name of Selected Magnet School Code [see p. 13}

Is student currently o if your child is not selected for the above school,

on waiting list for would you be willing to accept an assignment to

above school? D Yes E! No another magnet school of the same specialty? Yes No
@ Will student require transportation? Yes B}] No
0 Does -student have a brother or sister who is currently in IE

- selected magnet school and will be continuing next year? | Y] Yes No
If yes, print name and grade of brother or sister:
Last name First name
Grade
Sept. ‘81

@ Last name of Parent or Guardian First name

Home phone Work or Emergency phone

Ext, _
{area code) {area code)
1 verify the information on this application to be trus, Today's date

| L1

Signature of Parent/Guardian [Application will not be processed without signature] Month Day Year

Note: If student is accepted signature authorizes the student’s records to be transferred to the selected ‘magnet school,

FOR OFFICE Student 1.D. | M

USE ONLY . Local SchoolSept. 1
School of attendance ocal SchaotSept. 1981
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IIT. PERMITS WITH TRANSPORTATION

The PWT Program makes it possible for students attendiﬁg designated schools
in one area to transfer voluntarily to designaéed schools in other areas of
the District with free transportation provided. Participating students become
students of the receiving school for all purposes. They participate in the
entire school program, with the same privileges and responsibilities as all

members of the receiving school's student body.

While all students may apply, school assignments are made only on the basis
of improving the ethnic balance of the school to which the student is
transferring, In addition to providing a desegregated education and reducing
racial isolation, the PWT program alsoc relieves overcrowding and provides for

a more effective utilization of classroom space.

The 1979~80 PWT program involved 150 receiving schools and 256 gending schools,
As the result of the implementation of Court-ordered mandatory reassignment,
coupied with the need for satellite zoning of students attending overcrowded
schools, the 1980-81 program involved only 68 PWT receiving schools and some
200 sending schools. Enrollment in the PWT program reflected this reduction
in participating schools. In 1979-80, 18,600 minority students participated
in the PWT program while in 1980-81, approximately 14,500 students participated

in the program.

For 1981-82, virtually every school in the District with a White enrollment in
excess of 40-50% will be a designated PWT receiving school and it is planned

that as many as 18,000 to 20,000 minority students will participate

50
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Planning for the PWT program for 1981-82 will be based upon the following

assumptions:
!

The PWI program will continue to be a viable part of the District's

integration program.

- There will be an active recruitment campaign with a goal of PWT enrollment
to 20,000 students.

- A satellite zone program to relieve overcrowding will have priority over
the PWT program at receiving schools,

~ The program will work to achieve racial ethnic balance at the receiving
schools and thus provide an integrated education for the participating
minority students.

- Funding will be modified to meet the needs of an expanded program,

- All elementary schools with a white pupil enrollment in excess of 50%
will be designated as PWT receivers. (#j;? the exception of Topanga Canyon
which is geographically isolated).

Receiving and sending schools will be matched on the basis of the following

criteria:

- Consideration of available classroom space

— Relative distance between prospective sending and receiving schools

Projections of future population growth

~ Reasonable ability to provide for continuity in matriculation patterns

A listing of schools designated as proposed receivers is set out on the
following pages. Students throughout the District have been advised of the
opportunity to participate in the PWT program., Among the many methods of
communication, families received the letter and brochure set forth on the

following two pages. Both the letter and the brochure were printed in English

and Spanish.

The District has a PWT staff to provide essential support services for the

schools and students participating in the program.
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10
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ELEMENTARY

Anatola
Andasol
Apperson
Bassett
Beckford
Bellagio

Bertrand

“Calabash

Calahan

Calvert

. Cantara

Canterbury

Canyon

‘Capistrano

Carpenter
Castlebay Lane
Chandler

Chase
Chatsworth Park
Colfax

Collier

Cowan
Crestwood
Danube

Darby

Dearborn

ID #:388
PWT RECEIVING SCHOOLS

AREA

10

10

10

10

10

Filed 06/22/26

ELEMENTARY

Devonshire

El Oro Way
Emelita
Enadia Way
Encino

Erwin
Eshelman
Fairburn
Fullbright
Garden Grove .
Gault i
Germain
Gledhill
Granada
Hamiin
Haskell
Haymes
Hazeltine
Herrick

Hesby
Highlander
Justice
Kenter Canyon
Kentwood
Knollwood

Lanai

Page 77 of 208 Page
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PWT RECEIVING SCHOOLS

AREA ELEMENTARY AREA ELEMENTARY
é - Lane 7 - Rio Vista
9 -  Lemay : 9 - Rinaldi
8 - Liggett 8 - Riverside
10 -~  Limerick 4 - Roscomare
10 -  Lockhurst 5 - Rosewood
9 - Lorne 8 - Saticoy
3 - Loyola Village 10 - Serrania
4 - Mar Vista | 1 - Seventh Street
4 - Mar;uez 10 - Shirley
9 -  Mayall - ) 7 - Solano
10 - " Melvin 9 ;- ’Stagg T
8 -  Monlux 7 - Sunland
7 _ = Mountain View 10 - Sunny Brae
9 - Nestle 10 - Superior
10 = Nevada 10 - Tarzana
10 -~ Oakdale 10 - Topeka
10 - Oso 9 - Tulsa
4 -  Overland ' 10 - Vanalden
w4 - - Pacific Palisades 9 - Van Gogh
9 - ' Parthenia 4 - Warner
7 - Plainview 0 - Welby Way
10 - Platt Ranch 5 - West Hollywood
7 -  Pinewood 3 - Westport Heights
10 -  Pomelo 10 - Wilbur
9 -~  Prairie 10 - Winnetka
8 - Ranchito 5 - Wonderland.
9 - Rhoda " _ 10 - Woodlake

10 « - Woodland Hills
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AREA

10

10

bE/27:3

~ JUNIOR HIGH

Byrd
Cérnegie
Columbus
Emerson
Fleming
Frost
Fulton
Hale
Henry

Holmes

-Hughes

Lawrence
LeConte
Madison

Mount Gleason

ID #:390

PWT RECEIVING SCHOOLS

AREA

r—re——

9
10

10

10

Filed 06/22/26

JUNIOR HIGH

Mulholland
Nobel
Northridge
Palms
Parkman
Porter
Portola
Reed
Revere
Sepulveda ‘
Sutter

Van Nuys
Webster

Wright

Page 79 of 208 Page
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10
10
10

10
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SENIOR HIGH

‘Birmingham

Canogé Park
Chatsworth
Cleveland

El Camino Real
Granada Hills
Grant
Hollywood
Ken;edy

Monroe

Document 47-3  Filed 06/22/26  Page 80 of 208 Page
ID #:391
PWT RECEIVING SCHOOLS

AREA SENIOR HIGH
1 - Narbonne
. 8 - North Hollywood
4 - Palisades
9 - Reseda
1 - San Pedro
10 - Taft
4 - University
8 - Van Nuys
7 - Verdugo Hills
- 3 - Westchester
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Spring, 1981

Dear F{arent or Guardi ans

The Los Angeles Unified School District sponsors a Permits with
Transportation (PWT) program that allows students 1iving in one school
area to attend a school in another part of the District.. The program,
known as PWUT, is entirely voluntary and provides free District-
authorized transportation. -

In addition to-re'ﬁeviﬂhg overcrowding at some schools, the program' :
encourages integration as it provides students with the opportunity
to study with and gat to know students of different ethnic backgrounds.

This voluntary program is now being offered to students at the school
your son or daughter now attends. A meeting will be held to provide
you with complete information about the Permits with Transportation
program and to answer any questions you may havae. Representatives
from the PWT program and school staff will be at this Jmportant

meeting. We encourage your attendance.
Placeﬁ
Date:
Time:

Sincerely,

Primavera, 1981

Estimado Padre o [utor:s

El Distrito Escolar Unificado d= Los Angeles ausnicia un program 1lamada
Permrisos con Transportacitn (PHT) qua permite que los estudiantes que
viven en una drea escalar, puedan asistir a una escuela en otra parte

del Distrito. EI programa conocide como PUT, es absolutamente volunterio
¥y provée transportacitn gratis autorizada por el distrito.

A mds de remediar lo repleto que estdn muchas escuzlas, el programa
favorece 1z integracidn ya que proporciona 2 los estudiantes Ta oportunidad
de estudiar con y conocer estudiantes de distintes antecedentes étnicos.

Este progrema voluntaric estd siendo ofrecido a estudiantes de la escuela
a qua st hijo o hija asisten actualmente. Se celsbrard una reunién en Ia
cual se le suministrard a usted informacidn completa acerca de Permisos
con Transportacidn y donde podrd ser contestada cualquier pregunta qus
tenga. Representantes del Programa PWT y parsonal docente estardn en
esta importante reunidn. Lle incitamos a qua asista.

Lugér:
Fécha:‘
Hora:

Btoantamants . ’ ’ o

; .
; s
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New schools, new friends

The Permits With Transportation program makes it possible for
students attending designated schools in one area to transfer
voluntarily to designated schools in other areas of the district.
Students in the program have the opportunity to participate in the
entire school program, with the same privileges and responsibilities -
as all members of the school’s student body.

While all students may apply, school assignments are made only :
on the basis of improving the ethnic balance of the Los Angeles
Unified School District.

(7

f0 2
«'if‘-:""" R T
i3

..; ——y
]

Nuevas escuelas,
nuevos amigos

El programa de Permisos con Transportacidn facilita a los estudiantes
que asisten a escuelas designadas en un sector la transferencia voluntariaa
escuelas designadas en otros sectores del distrito. Los estudiantes que
intervienen en el programa tienen la oportunidad de participar en todo el
programa escolar, disfrutando de los mismos privilegios vy
responsabilidades que los demas miembros del estudiantado.

Aunque todos los estudiantes pueden solicitarlo, las asignaciones
escolares se hardn Gnicamente con base en el mejoramiento del equilibrio
éwmnico del Distrito Escolar Unificado de Los Angeles.

B ne Annanioec linifiod CSrhnnl Nicterird
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'WT Permit Application/ Solicitud

de Permiso

Initial Birthday

Grade in SEPT. '81

- o g e

[ e e e -
+ For use by Los Angeles Unified
School District parents ONLY

Para el uso de los padres del

ident’s LAST Name | APELLIDO det Alumno FIRST Name [ PRIMER Nombre Inicial Fecha de Nacimienta Grado en SEPT. ‘81 i_?‘i:tiw Elscolar Unificado de

— _Las Angeles .

[ P 41 [

Month DEy Year
‘ Apartment City Mes Dia  Ano Zip Code
1dent’s Addrédss - Number and Street | Direccién del Alumno - Ndmero y Calle Apartamento Ciudad Zona Postal
9
School now attending/Escuela a la que asiste ahora,
Sex/Sexo : Check onefIndique una Ethaicity /Etnicidad : Check one/Indique uno I I | ] I J l ] I l ] l I ]

1 Male ] Female [ American . . ) s Other School of Legal Residence if different from above school.
1] Masculino  |_2| Femenino | 1] Indian E} Asian H Black Hispanic White Escuela de Residencia Legal si no es la misma citada arriba.

me of Parent or Guardian /| Nombre del Padre o Tutor

st Name [ Apellido

me phone | Teléfono de la casa

Work or emergency phone [ Teléf

—

First name / Primer nombre
ono de emergencia/trabajo

1{3
za Code/Area Arca CodefArea
Are there any other FWT studems. in your lgo‘me? —1 B
¢Hay otros alumnos en su casa quienes participan en e! programa PWT? L_J
If the above answer is “Yes,” give name of PWT school. YSL;'S ﬁg

Si la contestacion a la pregunta anterior es **Si,"” dé el nombre de la

escuela PWT.,

Extension/Extension

The signature of the parent or guardian indicates willingness to comply with the conditions governing

school permits of the Los Angeles Unified School District.

L3 firma del padre o tutor indica su voluntad de cumplir con Jas condiciones que rigen los permisos
escolares del Distrito Escolar Unificado de Los Angeles.

i

Signature [ Firma

Today's Date { Fecha de hoy

| l

e PR

g i g s e s L

b e RS R T TR

FOR OFFICE USE ONLY. DO NOT WRITE IN THIS
Para uso de la oficina solamente. No escriba en este espacio. !

|

1

Mes

Dfa

Month Day Year
Ano

RECEIVE
SCIl. LAST ATT.
RESIDENCE

SAB
G.0.D.

SIB

SPACE. |

s ]a
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IV. OVERCROWDED SCHOOLS PROPOSAL

The Problem

The problem of overcrowding is one of the most critical facing the
District, Approximately 140,000 students, one-fourth of the District's
pupil enrollment, attend 125 overcrowded schoois. All of these schools
are predominantly minority, with the overwhelming majority Hispanic.
Overcrowded schools are characterized by congested playgrounds, a shortage
of classrooms and inadequate lunchroom or cafeteria facilites. Most
importantly, teachers are often unable to meet the educational needs of
their students. These conditions result in increased truancy, greater
discipline problems and less effective instructional opportunities.
Overcrowding must be relieved in order to provide more than 100,000

minority students with adequate educational services.

The District cannot proceed to implement this plan without Court approval
since the Gitelson judgment and various federal case law arguably prohibits
new school construction and the construction of classrooms in minority
areas if those schools or classrooms will open predominantly minority.

If the District were to proceed unilaterally, it runs the risk of further

Court proceedings in the middle of implementation,

Background -

The pressing need for a workable solution to the problem of overcrowding
has been presented to the Court throughout these remedy proceedings. A
brief chronological review pf the proceedings relating to overcrowding

follows:
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A. March 1979 Submission. In March 1979, the District submitted

Volume I of its Response to Court Order of February 7, 1978. This Volume
described the nature of the Disfriét's overcrowding problem as it then
exlsted and presented'the‘District's suggested approach for future actions
pertaining to overérowding relief, See pages 84 through 95, a copy of
which are filed separately but concurfently as Exhibit A to the Exhibits
to thé Overcrowding Proposal.

B. Trial Testimony During 1979-80 Remedy Hearings. Ted Kimbrough,

the District's Director of Housing, testified for eight days during

1979 and 1980 regarding the nature of the overcrowding problem and the
District's proposal for relief, particularly the need to construct new
schools in minority areas. He was cross—examined in detail by counsel
for plaintiffs and Integration Project. The testimony of Mr. Kimbrough
is located in Volumes 37 through 44 of the Reporters' Transcript at pages
5,652 to 6,476, The following exhibits presented during Mr. Kimbrough's
testimony detail the nature of the overcrowding problem: 160, 161, 162,
162A, 163, 164, 165, 1l65a, 166, 167, 167A, 168, 168A, 169,_170, 172,

1724, 175, 176, 177, 178, 176A, 179, 179C, 190, and 191.

C. District's April 11, 1980, Submission of Proposed Master Plan

for Relief of Overcrowded Schools for Implementation in September 1980.

This document, a copy of which is filed separately as Exhibit B (including
its original Exhibits), described in great detail the nature of the
District's approach to the relief of overcrowding, the basic operation of
the year-round school program and presented a specific plan for September
1980 implementation and an approach to future decision making with respect

to solutions.
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D. Trial Court's Minute Order of June 4, 1980. This order granted,

on a pendente lite basis only, the District's motion for approval of its
program to relieve overcrowding pending full hearings on the overcrowding
jgsue in October 1980. The order further requested a report by the end
of June 1980 with respect to alternative approaches to overcrowding and
directed the establishment of enrollment capacities at each of the

District's schools.

E, March 1981 Submission of the District's Recommendations for Reljef

of Overcrowding for the 1981-82 School Year and Testimony of Mr. Kimbrough

in Support Thereof. The hearings which had been planned for October 1980

finally commenced in March 1981 and on March 4 and 5 Mr. Kimbrough
testified as to the District's recommendations for overcrowding relief for
the 1981-82 school year. His testimony can be found at 2 R.T. 327-336

and 3 R.T. 336-480. The District's specific recommendations, identified
as Exhibit 16 during those hearings, is filed separately herewith as
Exhibit C.

F. District's Proposed Plan for Relief of Overcrowding Dated May 4,

1981 and Motion of June 2, 1981, Following the testimony of Mr. Kimbrough

and the presentation of the District's recommendations in March 1981, the
District condqgtgd school community meetings at approximately 125 schools
to review options for the relief of overcrowding and to receive additional
recommendations which could be considered by District staff and the Board.
Following those meetings the District determined that‘as to 34 schools
alternatives to year-round éperation could be utilized. However, since

these alternatives involved the use of additional classrooms and back-

to—back first and second grades, Court approval was necessary.
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G¢. Court Proceedings Subsequent to June 2, 1981 Motion.

Following the Board's filing in June 2 1981, plaintiffs indicated that

any hearing on overcrowding relief, even if only for one year pendente

lite implementation, would require extensive discovery and protracted
hearings. Such hearings would have made moot the year-round school issue
because the July 1 and July 8 starting dates would have passed. The

Board then proposed a compromise position which would have obviated the

need for year-round operation in all 80 schools newly proposed for year-round
operation leaving but 20 schools proposed for the program if the plaintiffs
would agree to a class size waiver in addition to the other proposed

alternatives.

The plaintiffs refused any compromise that did not include the continuation
of two way busing in the old pairs and clusters and two way satellite
zoning in other schools. In order to implement year-round operation in

the forty-six (46) new schools for which there was no alternative the

Board withdrew its motion and proceeded to implement year-round operation
in all 80 schools. Subsequent to this action 15 schools certified that

they were not over crowded to the degree of requiring year—-round operation.

The remaining 23 schools were withdrawn from proposed year—round operation
in the hope that Court approval of their proposed alternatives could be

obtained before the start of the Fall term in September 1981.

Enrollment Analyses and Projections

Projected Enrollment
The latest enrollment projections on a district-wide basis show a very

small decline for three more years. However, these projections have not
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been adjusted to reflect students who may return to public schools as

a result of the termination of the mandatory desegregation plan. It is

possible that the return of these students in September of 1981 may well

cause the total enrollment figure to increase over this year's figure of

538,596 (K-12 plus special education).

District-wide enrollment however, does not begin to describe the enrollment

problem in several areas of the district., While overall figures show a

steady decline, several areas of the district have increased in enrollment

almost beyond imagination. These areas will be described in further detail.

A,

Southeast area of district, also known as the six cities area (Bell,
Cudahy, Huntington Park, Maywood, South Gate, Vernon) Administrative

Area 2.

This area has experienced a dramatic ethnic change since 1975, At

that time, the ethnic ratio was 42,3 percent Hispanic, 39.2 percent

Black, 16.7 percent Other White, and 1.8 percent Asian and American Indian.
By 1980 the ratio was 69.1 percent Hispanic, 23.3 percent Black, 6.4
percent Qther White, and 1.2 percent Asian and American Indian. At the
same time, the total enrollment for this area increasd 14 percent from
60,041 to 68,348. It is believed that this increase will continue and

that by September 1983, we can expect 73,700 students in this area.

The ?ncrease of more than 5,000 students in the next three years will
further exacerbate the overcrowding problem and further emphasizes the need
to construct new buildings at existing sites and new schools to house

the continuing growth.

This enrollment crises is further compounded by analyzing more closely

where the growth will impact the schools. Our projections at the
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elementary level indicates a continued rapid increase in grédes

K-6 and a slower but continued increase in grades 7-12. In comparing the
grade progression ratio for the past 3 years, the impact of in-migration
through the grades can be seen as another contributing factor to the

increase in total enrollment.

It should algo be noted that the growth area is expanding to include

an ever increasing area west of Alameda and from the Santa Monica

Freeway south to Florence Avenue. The in-migration of Hispanic families
to this former predominatly Black area is creating additional overcrowding
which will impact more schools each year. If this ethnic change
continues, it will also expand its influence which will result in more

schools feeling the impact of increasing .enrollment,

B. The Wilshire—-Olympic Corridor—-—-Administrative Area 5
This area commonly referred to as the Wilshire~0Olympic corridor
has been expanded recently to include most of Administrative Area 5.
The rough boundaries of this area are the Harbor Freeway on the east,
Santa Monica Freeway on the south, Sunset Boulevard on the north, and
Crenshaw/Rossmore on the west., This area has also exﬁerienced an
ethnic change but not as dramatic as Area 2. The Hispanic ratio has
increased from 30.3 percent in 1975 to 47.3 percent in 1980. The
Black percentage has dropped from 36.1 percent in 1975 to 26.4 percent
in 1980. The Other White ratio has gone from 18.3 percent to its
present figure of 13.3 percent while the Asian population has increased
from 11.6 percent to 12.8 percent. Total enrollment has increased
by 4,100 or 7 percent over 1975. A significant item here is that although

the area as a whole only had a net increase of 4,100, the Hispanic

62



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 94 of 208 Page

ID #:405

population increased by more than 10,000 in that same ﬁeriod. The
Asian population increased in absolute numbers by 1,300 even though

the percentage increase is small due to the large total area enrollment.
We also believe that this area will continue to grow as a result of
Hispanic and Asian in-migration. With the Hispanic percentage at

just over 47 percent, there is considerable room for growth and

based on past experience in Area 2, the percentage increase could
accelerate to the point where projections for Area 5 would be very

conservative,

Based on past history im Area 5, it is believed that the enrollment
will increase by about 2,000 by 1983. However, this increase will
probably be concentrated in the eastern portion of the area and those

are the schools presently overcrowded on year-round schedule.

As in Area 2, we believe the growth will be heaviest at the elementary
level although the junior high schools are being impacted as the large
primary grades move through the upper grades and on to junior high. Belmont
High has the potential for about 5,500 students in grades 9~12 for 1981-
82. Obviously, the growth is reaching the high schools now and projections
indicate that it will continue to increase.

East Los Angeles ~—Administrative Area 6

This area has not significantly changed in ethnic composition since

1975 with the Hispanic percentage at just over 90 percent. It is

being impacted by an increase in the Asian population on the west side

of the area including Chinatown and adjacent areas., Here again, the
increase of 2,500 area;wide must be viewed in the context of an increase
of 3,000 Hispanics, almost 900 Asians and a corresponding decrease

in Black and Other White.
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Although the ethniec percentages probably will not change, it is
bqiieved that the area-wide enrollment will continue to Increase as
a/result of continued in-migration and the high birth rate among

the Hispanics. With a gradual increase in the enrollment, overcrowding
has not been as &ramatic or widespread as in the other areas. However,
projections show an additional 2,400 students by 1983 and there is
simply not enough room to continue to absorb these students in the
schools that are in operation at or above their current capacity.

East Hollywood Area--Highland Park-Glassell Park (Portion of
Administirative Area 7)

Although only area-wide figures are available, some obvious conclusions
can be drawn from these figures, Since the area includes the

far East Valley and Sunland-Tujunga as well as East Hollywood, Highland
Park, Glassell Park, Atwater, and Eagle Rock, it started in 1975 as

a well balanced area from an ethnic standpoint, There were 45,7
percent Other white, 41.1 percent Hispanies, 10.3 percent Asian and

2.8 percent Black and Indian. By 1980, these figures had changed to 27.7
percent Other White, 53.7 percent Hispanic 14.9 percent Asian, and

3.7 percent Black and Indian. The total enrollment had decreased

by about 1,000. Here again, that figure is misleading because of the
offsetting gain and losses amoung the several categories of students,
The Other White population declined to 9,200 while the Hispanics

increased by about 6,000 and the Asians went up by 2,200 students,

The loss of the Qther White students occurred primarily from the schools
involved in mandatory desegregation although the trend for declining

enrollment began before 1978, from these same schools. The increase

A,
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in the Hispanic enrollment accelerated about 1978 and began to impact
schools by creating double sessions about that same time. Although the
projection on an area-wide basis shows a decline for the total area,

the currently overcrowded schools will continue to grow and become

more impacted, Here again, the impact is now being felt at the elementary
level, but will continue through the grades until the secondary schools
also begin to look for additional seats to house the growing enroll-

ment already present in the elementary schools.

This area also still has the growth potential as described in Area 5.
With the Hispanic percentage at 53.7 percent, there is still room

for continued growth from in-migration and the high birth rate.

E. South Central Los Angeles-—Administrative Area 3
This is probably the most difficult area to project for enrollment
growth. Based on area-wide totals and using straight line projection
the total enrollment should decline., However, it should be noted that
the declining Black enrollment is now being partially offset by an
increasing Hispanlc enrollment. The Black percentage has declined
from 84.1 percent in 1975 to 71.8 percent in 1970 while the Hispanic
ratio has increased from 6.6 percent te 22.5 percent. In real numbers,
this increase represents about 9,000 students and indicates that there
is the.beginning of an accelerated ethnic change in this area from
Black to Hispanic. This change has always included rapid increases
in enrollment particularly at the elementary level and that is currently

evident by several additional schools being classified as overcrowded.
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F. Balance of the District —-Administrative Areas 1, 4, 8, 9, and 10
_All of these areas continue to decline as a result of two major items:
. 1) White flight 2) Natural decline in the Other White birth rate.
There may be some slowdown in the rate of decline as a result of some
returning students, but in general, the decline will continue with

the greatest numbers in the Valley areas 8, 9, and 10.

Areas 1 and 4 will also continue to decline but at a much slower rate
than Areas 8, 9, and 10. No dramatic growth is anticipated among any of
the ethnic groups, although there may be isolated areas where enrcollment
may increase for a variety of reasons but these will be few and far

between and may also be of short duration.

In general, growth and decline are strange companions. In a district as
diverse as Los Angeles, anything seems possible and we do indeed have
growth and decline occuring simultaneously., The growth is staggering in
numbers along with the impact on the school and the students. To deny
minority students new schools simply because they constitute the majority
of the District's student enrollment defies common sense. . The alleviation
of overcrowding on a long-range basis must include new construction and

new schools.

Plan for the Relief of Overcrowding 1981-82

For the 1981-28 school year several approaches are necessary to ameliorate
the effects of overcrowding:

A. Year-Round Operation

For the 1981-82 school year the following 87 schools will be on year

round operation to alleviate the effects of overcrowding:
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45 Continuing Year—Round Schools

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
i1,
12.
13.
14.
15.
16,
17.
18.
19.
20.
21.
22.
23.
24,

42 Year-Round Schools Commencing on July 1 and July 7, 1981

Aldama
Bryson
Commonwealth
Corona
Cortez
Dacotah
Elizabeth
Fishburn
Graham
Grant
Heliotrope
Hillside
Hobart
Hoover
Liberty
Lillian
Logan
Loma Vista
Lorena
Magnolia
Middleton
Miles
Norwood
Park

25.
26.
27.
28.
29.
30,
31,
32.
33.
34,
35,
36,
37.
38.
39.

40.
41,
42.
43.
b,
45.

Ramona
Rosemont
San Gabriel
San Pedro
Stanford
State
Tenth
Trinity
Tweedy
20th St.
28th St.
Union
Victoria
Wadsworth
Woodlawn

Adams JH
Berendo JH
Gage
Nimitz
South Gate
Virgil

Filed 06/22/26

20.
21.
22.
23.
24,

Aragon

Arlington Hts,

Buchanan
Cahuenga
Camillia
Castelar
Fletcher br.
Forty-ninth
Fourth
Gates
Haddon
Latona
Lockwood
Loreto

Main

Menlo
Micheltorena
Miramonte
Montague
Monte Vista
Murchison
107th
Pacoima
Roscoe

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42,

Santa Monica

Sharp

Van Nuys

Vaughn

Vermont

Vine

Wilton P1.

Carver JH

Edison JH

Le Conte JH

Mt. Vernon JH

Bell HS

Belmont HS
Huntington Park HS
South Gate HS
Newmark Continuation
Odyssey Continuation

San Antonio Continuation

Page 98 of 208 Page
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Boundary Changes

Changes in school attendance zones by changing boundaries can partially
relieve overcrowding in the following lschools:

Selma Avenue
Le Conte Junir High

The Addition of Temporary Classrooms

Staff has reviewed the site size and in consultation with the school
communities recommends that temporary classrooms be added to the
following sites. These additions will aveid the need of either year-

round operation or satellite zoning and requires Court approval:

Dayton Heights Nobel Avenue
Dorris Place Shenandoah
Eastman Avenue *Sierra Vista
Euclid Avenue Stoner Avenue
Evergreen 24th Stret
*Fair Avenue *West Vernon
First Street South Gate HS

Glassell Park

*Also may require back-to-back with first and second grade

Back~to-Back First and Second Grades

The utilization of back-to-back in first and second grades can alleviate
overcrowding in some schools. Judge Egly disapproved of this technigque
and therefore Court approval is necessary. The schools for which
back—-to~back first and second grades can relieve overcrowding are as
follows:

*Fair *Sierra Vista
Selma *West Vernon

*In the event that temporary housing as noted in paragraph C is not

approved, those schools will also be required to use back-to-back in

first and second grades to alleviate overcrowding.
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E. Satellite Zone (requires Court approval)

Each Satellite Zone program is reviewed annually. This year many
pupils involved in the Satellite Zone program begun in 1980-81 will be
permitted to return to their resident schools with the option to remain
in their satellite zone receiving school under the PWT program., Active
pupil recruitment will be conducted in overcrowded schools for Magnet
and PWT programs prior to involvement in the Satellite Zone Program.
Schools proposed as Satellite Zone senders for 1981-82 include:

Tentative
Sender Adm, Est. No. Admin. Receiver Est. No.
School Area Grades to be Sent Area  School Grade to be sent
Commonwealth 5 1-5 100 4 Wonderland 1-5 100
Grant 7 1-6 310 7 Valley View 1-6 200
5 W. Hollywood 1-6 100
Hillcrest 4 1-6 235 4 Bellagio 1-6 45
4 Clover 1-6 75
4 Walgrove 1-6 115
Hobart 5 1-6 350 4 Dixie Canyon 1-6 350
Hoover 5 1-5 100 4 Riverside 1-5 100
Ramona 7 1-6 80 5 W. Hollywood 1-6 80
Tenth 5 1-5 450 8 Toluca Lake 1-5 200
8 Sherman Qaks 1-5 175
8 Burbank 1-5 75
Union 5 1-5 425 8 Colfax 1-5 200
7 Rio Vista 1-5 150
8 Carpenter 1-5 75
Berendo JHS 5 9 600 8 Millikan JHS 9 600
Virgil 5 9 135 4 Emerson JHS 9 135
Belmont HS 5 9-12 1025 8 Van Nuys JHS 9 125
8 Grant HS 10-12 900
South Gate HS 2 9~11 300 7 Mt. Gleason 9 100
7 Verdugo Hills 10-11 200
(Former G.0.D.)
Admin. Est. No. Recelver
School Area Grades to«pa, Sent School Grade Number
Castelar 6 K-6 150 Utah K-6 40
20th St. K-6 110
City Terrace 6 k-6 100 Multnomah K-6 100
Wilmington JH 1 7-0 320 Dodson JH 7-9 320
Carson HS 1 10-12 9300 Banning HS 10-12 900
San Fernando 8 10-12 400 Kennedy HS 10-12 400
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F. New Construction

In the District's view, there is no long—~range alternative from relief

other than new construction. The other solutions are band-aid approaches
egsential for the short term, but insufficient in the long rum. The District
does not know at this time whether it can finance all of the proposed new
construction but funds cannot be obtained unless the District can represent
that new construction has been approved by the Court. The District has
recently received $21.8 million in state funds pursuant to the Leroy Greene
Lease Purchase Law for construction at Cortez, Hoover, Magnolia, Middleton
Miles and Union elementary schools. With Court approval, actual congtruction

can begin on these projects within 60-90 days.
Schools Designated for New Construction at Existing Sites

Al dama 4 classrooms and land addition

Bryson 14 classrooms, Administration and library
plus new school #5

Commonwealth 17 classrooms and cafeteria plus new school #6 and #9

Corona 15 classrooms, library and expand cafeteria plus new
school #3 and #4

Cortez 6 classrooms and multi-purpose unit

Fishburn 4 classrooms and additional land plus new school #4
Grant 8 classrooms and additional land

Heliotrope 8 classrooms

Hillside 9 classrooms and cafeteria

Hobart -+ 7 classrooms plus new school #7

Hoover 35 classrooms, administrative, library, multi-purpose

and lunch shelter plus new school #7 and #8
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Loma Vista

Lorena
Magnolia

Middleton

Miles

Ramona
Rosemont
San Gabriel
Stanford
State

Tenth Street

Trinity
28th Street

Union

Victoria

Woodlawn

Aragon
Cahuenga
Gates

Lockwood
Micheltorena

Wilton Place
Adams Jr.

Berendo Jr.
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12 classrooms, administration, library, cafeteria plus
new school #3

8 classrooms, cafeteria and land additiom,
16 classrooms and multi-purpose plus new school #7

24 classrooms, administration, library, lumch shelter,
land addition plus new school #1 and #3

12 classrooms and lunch shelter plus new school #1
and #3

12 classrooms and land addition

8 classrooms plus new school #9

12 classrooms, cafeteria and land addition
12 classrooms

8 classrooms and land additions

28 classrooms, expand cafeteria and land addition plus
new school #8

8 classrooms
10 classrooms

12 classrooms, lunch shelter and administrative unit
expansion plus new school #9

12 classrooms plus new school #5

14 classrooms, administration and library plus new
school #4

4 classrooms and lunch shelter
8 classrooms and land addition
8 classrooms and land addition

8 classrooms and multi-purpose
6 classrooms and cafeteria

8 classrooms
12 classrooms, cafeteria and land addition

12 classrooms, lunch shelter, faculty dining room plus
new school #11
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Gage Jr.

Nimitz Jr.

South Gate Jr.

Virgil Jr.
Carver Jr.
Edison Jr.

Le Conte Jr.

Bell High

Huntington Park
High

South Gate High

Page ID #:414

12 classrooms and expand physical education facility
plus new school #10

10 classrooms and multi-purpose room plus new school
#10

Addition to cafeteria and expand gym plus new school
#10

12 classrooms plus new school #11
Alter cafeteria and add shelter
Additional land

Additional land

16 classrooms

16 classrooms

16 classrooms and land additions

The proposed new construction indicated for each school will not eliminate all
overcrowding at each school. Temporary relief, including some satellite zoning

is necessary for these schools. {‘*

Locations Proposed for Comstruction of New Schools.

to be located in an area north of Middleton and
Miles Avenue, |

to be located in an area south of Middleton and
Liberty Blvd.

to be located in an area east of Miles and west

to be located in an area east of Corona, west

of Woodlawn and south of Fishburn

Elementary
School #1 Proposed
north of
School #2 Proposed
north of
School #3 Proposed
of Corona
School #4 Proposed
School #5 Proposed
west of B
School #6 Proposed
west of C
School #7 Proposed
and Magno

to be located in an area east of Victoria and
ryson

to be located in an area east of Cahuenga and
ommonwealth

to be located in an area between Hobart, Hoover,
lia
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School #8 Proposed to be located in an area between Hoover Street and
Tenth Streets
School #9 Proposed to be located in an area west of Union Avenue

and south of Rosemont Avenue

Junior High

School #10 Proposed to be located inm an area west of South Gate Jr.
and south of Gage Junior High

School #11 Proposed to be located in an area easterly of Berendo and
Virgil Jr. High

The construction of new schools is necessary to fully alleviate the problem at
these schools.

GUIDELINES FOR IMPLEMENTATION OF LONG-TERM REMEDIES

It appears that there will be no mitigation of the demographic changes
described heretofore within the foreseeable future. The housing needs in
these areas will not diminish, and, in fact, will increase if the present
demographic projections are correct. Minority students residing in these
communities should not be required to .suffer overcrowded school plants,
classrooms and supportive facilities. They should not be required to travel
extended distances away from their communities in order to enjoy a normal
educational experience free from overcrowding and its attendant problems.

In order to formulate and implement an effective, long-term remedy for

these highly dynamic demographic changes, it is necessary that the school
digtrict utilize guidelines which are designed to meet varying needs at
various times within the school community and which permit the application

of multi-faceted remedies. The District believes that there are four geneggi
categories of remedies which it should follow in a kind of pridrity sequence.

Those categories are:

1. Boundary Changes. Wherever feasible, the District will alter

attendance area boundaries in order that students might be reassigned to

neighboring schools possessing underutilized classrooms.
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2. Voluntary Programs Involving the Reassignment of Students to

Undercrowded Facilities, Wherever possible, the District will encourage

students to take advantage of magnet school programs, PWT programs, and any
other voluntary pupil reassignment programs that may be provided. Minority
students attending overcrowded schools will continue to receive priority for

admission.

3. Other Remedies That Would Not Result in the Mandatory Reassigmment

of Students Beyond the High School Service Area in Which They Reside.

Included within this category are remedies such as:

a. The construction of new schools and the expansion of existing
schools.

b. Grade level reorganization.
¢, Year-round schools on a four-track basis.
d. Any other technique which does not involve the

mandatory reassigument of the student beyond the
high school service areas.

ST
4 N
"

4. Mandatory Reassignment of Students to Underutilized Schools Located

Beyond the High School Attendance Area in Which the Studepnt Resides, The

primary technique falling within this category has been referred to as satellite
zoning where youngsters within a described geographic area become a part of the
service area of a more distant school. However, any program of mandatory reassignment

to schools outside the high school service area would be utilized in this category.

The foregoing remedies will be utilized subject to the following guidelines:

1. Wherever feasible, and consistent with the need to reduce overcrowding,
assignments will be made to.decrease segregation or increase integratiomn.

2. If a boundary change is feasible and effective, such change will be

implemented as a first effort in relieving an overcrowded school.
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3. Preferential enrollment consideration, so far as new applicants are
concerned, will be given to students from overcrowded schools for enrolliment in the
PWT Program, in the magnet schools and in any other voluntary desegregation program
that may be implemented in the future.

4. Whenever capital outlay funds are available, and when such action would
be necessary for long-term relief of overcrowding, new school plants will be
constructed and existing plans will be enlarged and improved.

Should the Court approve, the District will follow the four—step approach,
listed above, in priority order in addressing current and future overcrowding
problems and will utilize the above-listed conventions in applying each approach to

the alleviation of the problem.
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ENROLLMENT, RACIAL AND ETHNIC

L0OS ANGELES UNIFIED SCHOOL DISTRICT

Page 107 of 208

Exhibit B

P
; 5



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 108 of 208
Page ID #:419

610,000

05

600 \
595 \

590 : \

585 \\
580

575 _ \

500 ‘ \

\ LAUAD K-12 ENROLLMENT

555 . \
550

545 - .
540
N Y

535 ' . =g

- - o
530 Lo
525 -

15 16 T K] 19 80 81 ¢ 82

L.A. UNIFIED SCHOOL DISTRIGT T IR .
EDUGATION HOUSING BRANGH , Y EAR



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 109 of 208
Page ID #:420

330000

35 -

320

35

CAUSD. K46 ENROLLMENT | |~
30 : 4

305

295 ' — T~

w— -
D ) gpa e

290000 :
15 76 T7 78 79 80 8\ 82 83

L.A. UNIFIED SCHOOL DISTRICT
EDUCATION HOUSING BRANCH YEAR

78



6L

290,000

280

210

260

250

C280

¢ 50,000

Case 2:26-cv-00548-HDV-CTS Document 47-3

Page ID #:421

Filed 06/22/26

Page 110 of 208

. 7-12 E]NROLLMENT

15 1o

L.A. UNIFIED SCHOOL DISTRICT
ERUGATION HOUSING BRANCH

17

78

19

YEAR

80

Bl



Case 2:26-cv-00548-HDV-CTS Document 47-3

66000

Page ID #:422

Filed 06/22/26

Page 111

of 208

-

oode L Tora / —_ —
s T- PR ———— v aiiine
o ?"mms-L.A.ii 4D. ) ) 1

Wihte

-
b oM kU o e huc)
TOLCATGN HauTEIRL HRABCH

no

Back
i l
a SN N N Lo 1
; ) - - - Asyag T . .
J 4. S AU A e |
. : ! i UNknawn i
' s TupiaN ! ;'

w
Lo



Case 2:26-cv-00548-HDV-CTS Document 47-3

Page ID #:423

Filed 06/22/26

Page 112 of 208

W — —

1

60z |

?

i

- er—d v e | —

ADMNISTRATIVE. AREA 1 REE |

i

s WHITE ! '
407 M’_’
307 = . :

l Bracky

! Ausmcxfia Tnpiawy |

it e eis  ap— ot a——— ——

70,118

N 60,430
AN

¥

Ny R —

ADMINISTRATIVE. AeA 1 EN

!

|

ROLUMENT.

53

52000

15 T6

_L.A, UNIFIED SCHOOL DISTRICT |
EDUCATION HOUSING 8RANCH

17 78

)

E 80

YEAR



Case 2:26-cv-00548-HDV-CTS Document 47-3

00%
W7
807

0L

B S
|
: Hlsvnmc)/

607
50%
404
0%
207
107

0%

Page ID #:424

Filed 06/22/26

Page:113 of 208

ADMINIST

RATWE AREA 2 REE

i

AMERICAN INOIAN ¢ Asiang

—~—— '
—
TR i, i, " —

———— ——
I et et e — iy ]

75 7% 17

18000

59000

78

" ADMINISTRATIVE AREA 2

ENROLLMENT .

69,348

15 % 77

L.A. UNIFIED SCHOOL DISTAICT
EBUCATION HOUSING BRANCH

78

79 80
YEAR - -

81

az

83

K



Case 2:26-cv-00548-HDV-CTS Document 47-3

Page ID #:425

Filed 06/22/26

Page 114 of 208

100

30

BLALK

80

70

60

A

MINISTRATIVE AREA

50

40

30

20
10

——-"'_"—‘—-‘

WINTE~
W ;

AsiAne,

¢

FAMERICAN [TNDIAN

e o  — o—

0
15

16

17 T

o) 7
. Ye

9 _&0
AR

a1

&2

83

70000
©9

68 \

67
66 |

65

63

AINISTRATIVE AREA |3 ENROLULMENT

6l

ol
o0

\1.253

- F’Ousjw >

59

58
57

4000
QO'ZS

LA, UNIFIED SCHOOL DISTRICT
EDUCATION HOUSING BRANGH

6

17

78

19

5

YezaR

81

82

8%

83



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 115 of 208
Page ID #:426

50 :
40 M\JH”J!]‘ By ACK ey e
o | ———
ADMINISTRATVE. Azj;!A A REE T ——
20 . {l-hb

—
—— p—
ga———

e s

10 ASTANTE
0 Ameaichn INDIAN,

5 76 77 78 9, 80 8l 82 83
56000

B AT —. AT W — —— \— — v—

B —glsins
54 '

53 \ '
2 X

51 \
50 : \

) 43,0
49 %

48 ?

47 . \
N

4% A

5 | \

" \

A3 \

‘Vz.s 34

£ , LN
4l ™

4 ADMINISTRATIVE. AREA 4 ENROLLMENT N\ N\

39 AN
3 _ : S,
37 . ~

36

35
34
.33

3L

75 T6 17 76 79 30 al &2 83

L.A, UNIFIED SCHOGL OISTRICT YEAR
£DUCATION HOUSING BRAKNCH 84

L



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 116 of 208

Page ID #:427
1004
%04 ; _
80% ! ‘ -
20 | ADMINISTRATIVE. Area 5 R4E
0%
507; ) __,___..-7--"""'"_"‘-:-—_-_::-:—‘
. ¢HispaNIC |
4-014 __..-—-"‘-""_—t : . N
70 .' BLM.K-; B
207 B Mt eSS
m—_ﬁ-x WHn‘Eq —= e e R IRy el
10% ]
AMeRICAN [INDIAN o
0% et . —————e
75 76 77 78 ,Y79 .. 80 81 - 82 85
' ' EAR P
f,«v’ 665 00
P &
65000 ‘ >
,/
6h . A e
63 ‘ ,/
P el 022
ol —_—
ol —
o0 - - — ,.au .
5 | ADMINISTRATIVE. AREA 5 ENROLLMENT
58 e s et san one
57000 . L ‘
75 76 A /. 79 80 81- 82 _._ 83

L.A. UNIFIED SCHOOL. DISTRIGT YEAR

EDUCATION HOUSING BRANCH
i

85



Case 2:26-cv-00548-HDV-CTS Document 47-3
’ Page ID #:428

Filed 06/22/26  Page 117 of 208

1007
907
80%
70%

HiSPANICA i

TR MRS WOV AMAD G G S

507 ADMINISTRATIVE AREA 6 R¢

40%
30%
20%
| 0%
0%

+AMERICAN INDIAN
A s1an9 \

_—BLALK

77 78 79

YeAR

ADMINISTRATIVE. AREA 6 ENROLLMENT

57923

79 82

YEAR

Te 7. - 18
L.A. UNIFIED SCHOOQOL DISTRICT
EDUCATION HOUSING BRANCH

80 &1

86

g3 — - -



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 118 of 208

Page ID #:429

100%

ADMINISTRATIVE AREA 7 REE

I—————

——

HioPANICA ]

?.OZ ] | e e e ] e e e ]|

ASiang JE—
10%
AmeRidan INDIAK, BLACK, |
01 === . == o

15 % 17 8 79 80 6! 8z 83
‘ YEAR )

—

———
—

.

S

~— )

30000 | 43,473 , , / /|

49 7

8 L .
\47,;14 /
B4

47
46

45 ADMINISTRATIVE AREA 7 EENROLLMENT
m 4

43
42
41

W.. — N W - L ——
5 76 17 18 79 &0 81 8 83

L.A. UNIFIED 5GHOOL DISTRICT
EBUCATION HOUSING BRANCH YE-AQ

87



Case 2:26-cv-00548-HDV-CTS Document 47-3

Filed 06/22/26

Page 119 of 208

Page ID #:430

100%
90%
807

! ADMINISTRATIVE. ARgA 8 R¢E
0% ;

|
0 ~———
402 ______.—-—-_ = - ‘—-‘_—‘_‘———-—-

Hispanic “‘-,---.______N__
0% - =
20% e —
102 — — —
Asian,
0% AMERICAN | TNDIANNY ———
15 76 17 78 19 80 - 8l &2 83
YEAR
62000
6}
60 @0,003
59
5%
51
56 \56,056
55 \\
54 \
\53,547
53 ADMINISTRATIVE ARe A & ENROLL MENT S
S
S
52 =N
51 e S
50
43
48000 - : : : _ , 2
15 76 7 78 79 &0 81 82 83
EDUCATION HOUSING BRANCH. YEAR

88

N



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 120 of 208
Page ID #:431

100%

907 :
ADMINISTRATIVE AREA O Rel.

80%
70% .

60 T~

‘\M_‘L

50 —

40%

0% Hlb% e

20, ' ]

BuAcky

—— — A A— T —— AR T —v— Crp—

102 - Asian~ |-
0% —— j AveRicAN TNDIAN
(]

5 76 7 78 ™ 80 8l 82
. YEAR -

60000

0N e

56

54

52
50 \

48,989
G -

18 _
16 ™N

A : \

\42,530

42 ~ e

40 ADMINISTRATIVE AREA S FNRDLY MENT oy

38

36

34

32

20000

75 1 77 78 79 80 8l 82

L.A. UNIFIED SCHOOCL DISYRICT YEAR
EDUCATION HOUSING SRANCH



Case 2:26-cv-00548-HDV-CTS Document 47-3

Filed 06/22/26

Page 121 of 208

Page ID #:432
100%
90% —
~ ADMINISTRATVE. AREA 10 ReE
80% ~\
70% < W :
\i-lTE
60% \\\\
50% N
\\\
ADZ 7
30% ]
202 “_s_»_%::
R T
0 e o AMERICAN TwDan | 1.
15 76 77 % 1 80 8l 82~ 83
’ YEAR
60000
: \57,375
55
50 \
47,204
A5 \\ '
40 \
N e
i o - Y
35 ADMINISTRATIVE ARE A 10 F N1 L MENT \\\
~ —
30
25
0 — b
75 76 77 78 79 80 8 82 8%
L.A. UNIFIED SGHOOL BISTRICT YEAR

EDUCATION HOUSING BRANCH

S0



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 122 of 208
Page ID #:433

RACTALLY ISOLATED MINORITY SCHOOLS

To further the District's commitment to implement programs aimed at alleviating
the harmful effects of racial isolation pursuant to the provisions of the two
Minute Orders by Judge Paul Egly dated August 21, 1979, and August 28, 1980,
relating to the development and implementation of programs for racially
isolated minority schools (RIMS), the Los Angeles Unified School District
initiated the implementation of the Racially Isolated Minority School Programs.

These programs seek to improve the learning environment in the District's
minority segregated schools in an effort to reduce and ultimately remove con-
sequences of racial isolation. The programs described herein are educational
in nature and provide students with the opportunity to: improve self-esteem,
reduce interracial hostility and violence, improve levels of academic achieve-
ment, and allow students access to postgraduate educational and employment
oppoertunities,

The recommendations for continuing RIMS programs and the addition of other
programs are based upon several factors:

1. Initial data and analyses obtained through the evaluation process
2. Results of recent educational research

3. Survey data from local racially isolated minority schools and
communities

4. The Racially Isolated Minority Schocl Minute Orders of August 21,
1979, and August 28, 1980

5. District experience with Racially Isolated Minority School Programs
during 1979-80 and 1980-81

6. Recommendations for programs provided by:
a. School community groups
b. District Racially Isclated Minority School Advisory Council
C. Court-ordered educational consultants

d. . Critique supplied by plaintiffs

A primary focus of the RIMS Program this year will be the continued upgrading
of the quality of contact between pupils and teachers. As Dr. Benjamin Bloom,
a leading educational researcher has noted, classroom success may be less
dependent om the personal characteristics of the teacher as an individual than
upon the qualities of teaching style utilized by the teacher. This finding
reinforces the need for continuing staff development among the teaching and
administrative staff of the District. Teaching strategies that stress the use
of appropriate cues and reinforcement and active partiecipation in the teacher/
learner relationship will be emphasized in staff training sessions.

8:38-1
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Research indicates that the most effective school programs are those with
teachers and administrators who like where they work, are creative, dedicated,
willing, and flexible. Programs included in this document strive to develop
these behaviors. ) '

There is also evidence in research to support the need for educating students
in their early years and for assisting parents toward active participation

in the education of their children. Programs are included herein which re-
quire active parent particip:.cion at school. In addition, training is pro-
vided for pareants in their homes. Education of the 3-5 year old child is also
addressed in preparation for entry into the regular elementary school.

Studies of successful inner-city school programs by Dr. Daniel Levine reveal
the importance. of effective administrative leadership to provide direction
for school and its staff, A program is included to build a cadre of potential
administrative leaders who have had successful experiences in working with
racially isolated minority school communities.

Overall, programs for racially isolated minority schools are designed to
improve the school climate through more effective administrator, teacher,
and community involvement, while at the same time providing opportunities
beyond the school for improving the quality of life in the community.

The following program descriptions contained herein are grouped in three general
categories: Continuing Programs, High School and Other Expansion Programs, and
Expansion Programs. B

. Programs for racially isolated minority schools are grouped in two major
categories as shown in the diagram following. These programs converge at the
point of Instruction with the intended outcome of alleviating harms of racial
isolation.
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URBAN CLASSROOM TEACHER PROGRAM 1981-82

This program is designed to recruit and retain teaching staff, to upgrade the
teaching quality, and to provide additional services to students through addi-
tional teacher/student contact at identified educationally impacted schools
(EIS). A salary differential will be given to identified certificated staff

who agree in writing to provide those additiomal services through increased
student contacts.

The District will designate as educationally impacted schools (EIS) a number

of racially isolated minority schools (RIMS) and reserve the right to determine
yearly the number of participating schools., Selection of schools will be based
upon, but not necessarily limired solely to, amalysis by the Integration Impact
Unit of historical and current data related to:

1. Percentage of Teacher Stability (Retention of Teachers)
2. Percentage of Substitute Teaching Staff

3.  Average Years of Teaching Experience of the Current Staff
4, Needs Assessment Factor

The schools will be divided into Fhree:categcries for the salary differential.
Category I: $2,000 differential per C Basis or equivalent assignoment
basis (most difficult to staff)
Category 1I1: $1,500 differential per C Basis or equivalent assignment
basis '
Category III: $1 000 differantial per C Basis or equivalent assignment
- basis Y

The lump sum salary differential described above is the total yearly compensa-
tion. This total lump sum salary differential will be payable in two install-
ments.

The principal will determine teacher and support staff coomltments based on

the needs/problem assessment, and the goals and objectives developed during

the preschool or other staff development sessions. Teachers time reported

from EIS sites and specified full-time Support Services Personnel will receive
the differential when the approved written comnitment has been signed. Support
Services Personnel must ba assigned full time to one EIS location for the
Category I, 1L, or III differential allocated to their assigned location.

Each selected EIS commitment must 1) be conducted on a regularly scheduled
basis; 2) be a structured activity in instruction or enrichment; and 3) have a
specific number of pupils involved. The proposed number of pupils to be served
will be included on the Teacher Commitment Form. Participating staff members
will be required to sign the Commitment Form at the beginning of the assignment.
Also, participating staff members will certify monthly that the two and one-half
(2 1/2) hour weekly time requirement has been met and a specific number of
pupils have been served.

Conmitments approved by the priacipal must assist in improving curriculunm,
instruction, and services to students. To increase student/teacher instruc-—
tional contacts and improve student acadenic output, schools will follow one

of the suggested technlques for utilizing the additional two and one-half :
(2-1/2) hours. - , o

49:1-1 . ‘ .94
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. Increase the staff day by 1/2 hour, 5 days a week for regularly
scheduled academic reinforcement activities (elementary).

. Extend the pupil day by 1/2 hour, 5 days a week in regularly
scheduled instructional classes (elementary).

- Teachers in back-to—back sessions in kindergarten, grades 1l and 2,
may team t2ach with the room partmer for 1/2 hour daily in the
regularly scheduled instructional program {elementary).

o Utilize a divided-day technique which allows for increased student/
teacher contact with longer teaching periods (elementary).

. Add a 6th or 7th period for 3 days a week for academic opportunities
for students to enroll in classes that can give 2-1/2 creadits
(secondary).

. Utilize a structured instructional period for enrichment or remediation

{secondary).

The local schocl administrator may assign up to 20% of the total EIS commitment
time available to the school to other duties as needed, including supervision
duties.

Successful performance of both basic duties (Article XI-A, Section 4.0) and/or
the EIS responsibilities shall be a condition of continued assigoment to any

EIS location.

Throughout the school year, the entire Urban Classroom Teacher Program shall
be carefully monitored and evaluated to determine the effectiveness of the
additional commitments made to students.

Each school will be provided with funds for clerical and custodial relief/
overtime. The objective is to provide EIS locations with the capability of
responding to additional demands on custodial and clerical employees resulting
from the Urban Classroom Teacher Program. The EIS location will be allocated

a budget for thls purpose which is based on the number of certificated personnel
and students.

Pursuant to its agreement with United Teachers-Los Angeles (Article XIA,
Section 9.0) the District desires to clarify certain specifics with respect
to payment of the Lump Sum differential. In order to ensure equity.gnd
consistency payment provisions should be the same for the Urban Teacher
Program as for the Bilingual Classroom Teacher Program. Under the latter
program teachers receive the Lump Sum salary differential except during
periods of paid leaves of absence of more than twenty (20) days (Appendix D,
Section 6.0 of the Agreement) and substitutes receive the defferential when
they serve twenty (20) days or more at the school (Appendix D, Sectiom 10.0).
It was the intent of the parties that these same provisions be implemented
for the Urban Classroom Teacher Program. It is therefore regquested that the
Court accept these provisions in the Urban Teacher Program thereby prov1d1ng
the specific elarifications needed by the parties.

49:1-1a
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STAFF DEVELOPMENT PROGRAM 1981-82

This program is designed to alleviate the harms of racial isolation by
improving techniques of implementing the instructional program, enhancing
self-esteem and resolving dilemmas emanating from cultural differences.

The focus of this program includes twe segments. The:first segment will
involve a two-day preschool training activity. The sacond segment will focus
on a training program that will be continuous throughout the school year.

An essential ingredient in the staff development program is the school leader-
ship team. Each RIM school will have a local school leadership team that

will assist in planning and conducting the staff development at the school
site. This responsibility will include not only the preschool segment but

the continuing year-long training plan. Each school will be expected to
design a comprehensive staff development program that will include a2 definite
needs/problems assessment, a specification of training and development objec—~
tives and an.implementation plan. Additionally, schools will be expected to
make provisions for monitoring and evaluation. The staff development activity
will be requived of all RIM schools.

In the first segment, certificated staff members will receive a two~day pre-
school assigmment, pald on X basis. It is expected that the two-day preschool
training experience will provide the forum for establishing the yearly plan,
developing UCTP or BCTIP commitments and making necessary preparation for
students' arrival.

In-the second segment, staff development plans at each RIM site to include

the following: dImproving staff and student attendance, focusing attention

on appropriate instructional strategies and techniques, improving attitudes

and self-esteem, meeting staff and student needs, and reducing suspensions

and expulsions, Emphasis will be given to greater teacher expectations in
relation to student performance while providing strategies that will facili-
tate an understanding of the learning and behavioral styles of various learners,
improving academic achievement and enhancing staff/community relations, and
meeting other needs as specified by the needs assessment, Twenty-four hours

of training time per school have been allocated to accomplish these tasks.

Training throughout the scheool year will occur during shortensd or minimum
days, after school, during urban classroom or bilingual classroom teacher
commitment times or through participation in inservice classes, faculty
meetings and other times as designated by the school principal/area/District
staffs. Monitoring and evaluation will be an ongoing process. -

Ll

49:1-2 i —-

96

>



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 130 of 208
Page ID #:441

ADMINISTRATIVE DEVELOPMENT PROGRAM 1981-82

To address the need of identifying and developing administrators for racially
isolated minority school (RIMS), the Administrative Development Program (ADP)
was implemented to enlarge the pool of potentisal administrators in RIM schoecls.
This program seeks to eicourage and develop administrative leadarship among .
personnel assigned to RIM schools and various District offices.

The Academy provides an intensive management training program for one certi-
ficated representative from each of the RIM schools and for 40 additiomal
participants representing areas, branches, and units,

The goals of this training and development program are:

. To identify and encourage the development of leadership potential
among personnel assigned to RIM schools and various offices

. To develop instruetional leadership skills and techniques; to assist
teachers in providing a successful educational program for students
in RIM schools ' ‘

«  To provide technical and management skill training; to assist trainees

in the execution of the program

s To develop understanding of the harmful effects of racial isolation
on students and residents of the community in which trainees work

. - To provide carser counseling and guidance for selected trainees
by principals and other District staff

. To provide on—the-job training experiences for RIMS administrative
trainees
. To develop the ability to select innovative methods and positive

remedies in addressing problems in RIM schools

. To provide special directions for members of the District staff
who have not participated in the promotional procedure process

Site level administrators, branch and unit heads, In conjunction with area
superintendents and division heads, are responsible for the selection of par-
ticipants, Selection of potential school representatives and cther members

of the District staff is based upon & candidate meeting a list of specified
qualifications and having demonstrated potential for administrative leadership.

The ADP begins in October and ends in March of each year. This training
program consists of two components:

. Thirty-four (34) hours of after-school, paid, off-site workshop
sessions (in addition three two~hour counseling sessions by the
group leader)

. Forty (40) hours of ou-site, non-paid administrative field work
under theﬂﬁirgction of the participant's immediate supetvisor

49:1-3
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~ The content of the inservice program is developed through needs assessments
* conducted by the Staff Development Branch. In this way, a balance 1s main-
tained between an emphasis on (1) technical knowledge and human relations
skills and (2) specific needs of individuals and the needs of the District
organization to improve the management of RIM schools,

Examples of topics covered dvring the off-site workshop sessions include:
leadership, staff communica ions, team building and mérale, staff planning/
meetings, conflict management, developing staff, instructional skill building,
stress management, and an orientation of business services, support services,
and special programs provided by the Distriet.

Counseling and guidance sessions include: field work planning and implemen-
tation, individual counseling, problem solving and role playing, mock orals,
and bulletin writing.

On-site training includes activities that provide experiences in the following
areas: professional skills, organization and management skills, human rela-
tions, communication skills, community participation, and academy participation,
Participants are to maintain a daily log.of administrative experiences, RIM
school prinmecipals and other supervisors will schedule ongoing conferences to
provide on-the-job counseling, guidance and training support.

The Staff Development Branch is responsible for conducting this program in
cooperation with area office staffs and for coordinating it through the
Academy. District personnel pnssessing expertise in selected fields will
be requested to contribute to this program.

Teachers 'In non-RIM schools may apply for participation in the program with
the recommendation of their administrators. Participation is contingent
upon 2 willingness to transfer to a RIM school, compliance with guidelines
regarding staff integration and the availability for opening at a particular
RIM school for an ADP participant.

49:1-4
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LEADERSHIP TEAM PROGRAM 1981-82

The Leadership Team Program is the vehicle by which the staff development
program at the local school will be implemented. The Leadership Team 1s
composed of the principal, four teachers, and two community representatives,
The Leadership Team Prcgram will provide for the training of a cadre of per-
sonnel and community —~epresentatives from each school. This cadre will be °
trained to serve in a variety of leadership roles at the school level., The
team members may be deployed as inservice leaders, conductors of staff devel-
opment sessions, monltors, community lialsons, and participants in the needs
assessment and program planning process., The team will be trained in methods
of identifying local school needs and problems and how to assist staff in
securing resources to achieve established school objectives.

The community representatives on the team will be expected to conduct orien-
tation/information sessions for advisory councils, PTAs and community members,
Each school will be given a sum of money that will allow pay for the repre-
sentatives on a continuing basis.

The leaderhip teams will participate in 20 hours of training and plauning
with area teams and Staff Development Branch in preparation for the two-day
preschool staff development program. This training will occur in late August.
The teams will be utilized in implementation of the two-day preschool staff
development,

The leadership teams will be involved in continuous training activities led
by-the area teams and Staff Development Bramch/District staff. Training will
be designad to develop skills in serving in a trainer-of-trainer relationship
between the Staff Development Branch and school sites. Training will also
develop skills in personal awareness, group process and group management
techniques appropriate to a multicultural setting, skills in conducting effec-
tive training programs, & greater degree of understanding, sensitivity and
apprecilation of multicultural educatien, cultural awareness and intérethnic
relations, and increased ability to assist in implementing quality instruc-
tional programs. As a result of this training, team members can provide
training leadership at staff development sesslions during shortened and mini-
num days, after school, during urban classroom and bilingual classroom teacher
commitment times, faculty meetings, and other times as designated by the
school prineipal/area/District staffs.,

49:1~5
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SCHOOL READINESS LANGUAGE DEVELOPMENT PROGRAM 1981-82

The School Readiness Language Development Program provides for students, ages

3 years 9 months to 4 years 9 months of age in selected schools, an opportunity
to develop readiness skills. Major emphasis is placed on the development of
oral language skills emphasiring listening, speaking,-and vocabulary develop-
ment, The development of o:ter academic, physical, and soclal skills that

will prepare students for success in the regular scheol program is also in-
cluded. This program also focuses upon parent education and parent partici-
pation.

Specific goals and objectives related to the classroom instructional component
and the parent education component are as follows:

Instructioﬂél Language Development Program

Goal: « To provide an oral language program that will enable the child
to listen with understanding, speak effectively, and use a
wide range of vocabulary appropriately in the syntax of standard
English ,
Objectives:? To have children develop the skills necessary to communicate
ideas and feelings effectively at a level approprilate to their
age, maturity, and gemeral ability

To have children develop listening and speaking skills

To assist children in learning to think effectivély and
creatively

To assist children with the development of creative self-
expression through speech, dialogue, drama, and singing

To assist children with the developmant of their vocabulary
by increasing their acquisition and understanding and usage
of words

To assist children with the development of sensory-motor skills
. To utilize the children's own experiences in helping them
davelop language skills

To help children develop a better self-image by enabling them
to express ldeas in oral communication

PR b

Parent Education Program

Coal: To provide a parsnt education program that helps meet the
needs of parents in racially isolated minority schools to
positively facilitate the prekindergarten child's develop-
mental potential

Objectives: To assist parents to understand the School Readiness Language
Development Program, its rationale and curriculum

49:1-6
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Objectives: To have parehts informed about the skills necessary for children
(continued) to communicate ideas and feelings effectively at a level appro-

priate to thelr age, maturity, and general ability

To provide learning opportunities for parents so that they
may expand thelr information, knowledge, and skills in the
areas of language development, child development and auidance,
nutriti.n and health, and multicultural education

To help parents perceive themselves as an integral part of and
equal partner in the educatiounal process

To give parants the skills needed to provide experilences at
home and in the community that will expand and reinforce the
child's physical, emotionmal, social, and mental developmeni

To encourage and assist parents Iin the development of skills
- for effective participation in the local scheol/community

To provide opportunities for parents to improve their human
relations and communication skills in working with children

and school/community persomnel—-i.e., public agencies, comttunity
organizations

Every effort is made to recruit and enroll children who are most in need of
this program. Each principal, through knowledge of the school community or
of individual families, will employ appropriate means of encouraging eligible
parents to apply for eanrollment.

The principal and the teacher, in conjunction with the other key staff members
such as nurse and child welfare worker, will screen and select students. Some
factors cousidered include: age of child, participation potential of parent,
residency requirement, family income, welfare status, unemployment, one parent
family and size of family.

One prekindergarten language development teacher is assigned to each program
and teacher both a morning and an afternoon class. Each class 1s composed
of fifteen students who attend two-hour sessions Monday through Thursday.
Two education aides are assigned to each program for a perlod of three hours
each per day. Additional parent volunteers reduce the adult/child ratio

in the classrooms.

Friday of each week is reserved for teacher staff development, parent/teacher
conferencing, teachevr-aldes staff development, and instructional program
planning. The District and area staff development meetings are alsc held

on rhese days,

Parents are encouraged to participate in the program through volunteer tutoring
and parent education classes. A parent education teacher 1s assigned to each
program and provides approximately forty hours of instruction to parents during
the school year. The program provides time for the parent education teacher
and classrom teacher to plan cooperatively so that parents will have profitable
experiences in classroom observations, imservice training, and instruction

in ¢child growth development and guidance, language development, health, nutri-
tion, and muticultural education. ‘
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Two District advisers provide instructional support and services to classroom
teachers, education aides, and parent education teachers. They alsc plan and
conduct parent workshops and staff development meetings at the local school,
area, and District levels. The two advisers work under the direct supervision
of the program coordinator an in unison with the instructicnal zadvisers from
each area office.

The evaluation of the progrim will include assessment of the pupils' class-
rooms, parent education classes, and staff development sassions. Both stan-
dardized and non-standardized instruments will be used. Standardized tests,
obsarvation checklists, questionnaires, and needs assessment forms will be
included in the collection of data for the mid~year and final program evalua-
tion reports. Pupil progress will be measured by the use of the Cooperative
Preschool Inventory and the SRLDP Teacher Observatlon of Oral Language Skills
Checklist. Both the SRLDP classrooms and parent education classes will be
assessed through the use of observation checklists developed for the program.
A questionnaire will be administered to the parents attending the parent
education classes. Needs assessment forms will be distributed at the begin-
ning of the first semester to the teachers and aides regarding the staff
development meetings and each meeting will be evaluated with additional
evaluation forms. : .

Hu

R
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CURRICULUM ALIGNMENT PROJECT 1981-82

The Curriculum Alignment Project beganm as a collaborative effort of the los
Angeles Unified School District and South West Regional Laboratory (SWRL)
Educational Research and Development. The program, under SWRL's leadership,
will accomplish the following goals in participating elementary schools and
two secondary schoels. _ :

. Help teachers match their classroom imstruction with the District-
defined essential skills for reading, mathematics, and written
language. ' '

. Help teachers match the time required for what they need and-want

to teach with the time actually available for instruction.

Each of these schools will use Curriculum Alignment Project activities as
the primary portion of their staff development. The principal of each school

owlll appoint one or more of the rescurce staff to be a Curriculum Alignment

Coordinator. These coordinators will, with the support from project staff,
be responsible for conducting and following up project activities with all
teachers in their school. Most of the school coordinator's efforts will be
in conjunction with the project's six staff development activities. They
will plan, conduct, and follow up each staff development activity in their
own school. These six staff development activities are:

. Analyzing and using results from the Survey of Essential Skills

- (SES)
. Matching the continuum to instructional materilals
. Planning and scheduling instructionm to match time available with

time required

. Providing appropriate practice
. Finding instructional methods to improve weak skill areas
- Assessing mid-year progress and planning remaining instruction

In addition to the training, these activities will be supported by a variety
of project materials (e.g. field coordinator’s manual, school coordinator's
manual, text-continuum covrrelation charts, supplementary practice items,

class progress sheets, staff development worksheets, newsletters, and reports)
by consultation and by on-site assistance in conducting the activities.

Such on-site assistance will be provided on an as needed basis,

Project materials, staff development training, and coordination and consul-
tation will be provided by the SWRL staff. The SWRL staff includes a project
manager (1/2 time), a senior staff member (3/4 time), and assoclate staff
member (full time), four field coordinators (full time), senior staff project
consultants (1/2 time) and a secretary {(full time). Two additional senior
staff members of the Curriculum Alignment Project will work with the SWRL
staff but will be supported by RIMS funds,

49:1-9
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MAINTENANCE/ALTERATION/ IMPROVEMENT PROGRAM 1981-82

In the District's November 29, 1977, respomse to the Court addressing the
types of assistance to racially isolated minority schools, activities being
considered to alleviate the consequences of racial isolation for minority
schools were identified. As a part of this respomse to the Court, the
District described its intention to improve and upgrade the quality of phys-
ical plants at raclally isolated minority schools.

In the fall of 1978, the Board of Education, recognizing the great backlog

of major maintenance needs identified in the Report, approved the implemen-
tation of a $§10 million maintemance program to lmprove and upgrade the quality
of physical plants at RIM schools.

The RIMS Malntenance Program targeted five major categories for proposed
work originally scheduled to be completed over a five-year period:

. Replacement of unvented heaters

. Substandard lighting

. Asphalt paving beyond economical repair .
. Reroofing ’
. Repainting of exterior wood and metal trim

Utilizing the August 26, 1978, Backlog Report, representatives of the Mainten-
ance Branch subsequently met with representatives of each school and community
for the purpose of reviewlng proposed work to be done and to reach 2 consensus
as to prioritiles of proposed projects to be completed. The procedure used in
the decision-making process relating to work priorities included the use of
Statement of Intent and Statement of Need forms with a "sign off™ by interested
groups indicating their agreement with established priorities. The forms
included needs in addition to those recommended by the Maintenance Branch.

The contract work resulting from these discussions was presented to the Board
of Education wia the Building Committee for approval.

A unique aspect of the program is that each schocl will receive service accord-
ing to its individual needs. While the effort of the Maintenance Department

is directed to completing the five target categories of work, a school may
request and receive any work it desires that can be done within its budget.

The Statement of Need is the contractual agreement between the school and the
Maintenance Branch., The Maintenance Branch may not deviate from the contract.

Administrators, staff, community and area superintendents will work together
in a mutual effort to identify maintenance and minor alteration needs within
the school setting. The proposed program for 1981-82 will follow the same
general procedure described above. The major variance will allow the area
superintendent to determine project priorities in his/her area based on the
current District backlog of maintenance needs. The following formula will
be used to alleocate funds for the proposed three-year period.

Amt. Rec'd
Admin. Area "RIMS” Maintenance Backlog (less repl. of equip.) x 14 = by each
Total Dist, "RIMS" Maintenance Backlog (less repl. of equip.) ~ Admin Area

49:1-10
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COMPUTER ASSISTANCE PROGRAM 1981~32

The purpose of this program is to provide more time for elementary school
teachers to plan instruction and develop curriculum by reducing responsibilities
related to programming, placement, grading, and other record-keeping duties in
areas of high translency in sslected elementary schools.

Twenty elementary schor ls received the Computer Assistance Program in 1979-80.
Court-ordered consultzats in the publication Initial Report of Consultants
Concerning Affects of Racial Isolation in Minority Schools, 1980, page 45,

recommended an expansion of 100 additiomal schools during the 1980-81l school
year. Although the program was to be placed in 100 additional schools in
1980-81, budgetary problems preventad this implementation., In March, 1981,
a sum of 5300,000 was released to provide software and related services to
the existing coriginal twenty schools.

Specifically, existing software items described in the following paragraph
would be expinded to be more responsive to elementary school needs. An
instructional management systam will also be developed.

Software items encompassing the areas of-attendance, accounting, class assign-
ment, school control, and student identification will be immediately available
for use by the proposed additional schools. Specific functions include the
following:

Attendance Subsystem

—. Daily Readmittance Procedures; Daily Absence Recording Procedures;
Daily Absence Report Preparation; Dailly Irregular Attendance Letter
Preparation; Attendance File Update; Student Apportiomment Display;
Yonthly Statistical Report; Monthly Classification Report; Year to
Date Attendance Summary

Class Assigmment Subsystenm

Teacher Class File; Update of Student Locatiom File; File Printing
Procedure; Class Roster Report; School Information Program

Jdentification Subsystem

Enter/Update Student Data; Classroom Update; Label Generator; Priat
Student Data Information
s

Proposed software for developmant during the 1981-82 school year will be used
to continue the computer managed instruction subsystem begun in spring, 1981.
This subsystem would download the competemcy-based test results from SES, and
using an identified set of desirable learning objective, report on each stu-
dent's status relative to those objectives. The status of students with regard
to specific objectives, suggested grouping of students for instruction, and
reports for teachers and parents would all be part of the system. Periodic
input from teachers on mastery o progress on the part of individual students
would produce additional information for teacher support. This could take the
form of the next appropriate sequential objectives for which instruction area
should be supplied or the ldentification of areas in need of reinforcement.

49:1-11
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If time and resources allow, a generalized report generator, a local inventory
' system, a.centralized file of RIMS students, and a report card system will
be developed. :

These subsystems are described as follows:

Centralized File of RIMS Students

This requires the development of student identifiers which are unique District-
wide, not only school-wide as is the case at present. This capability needs

to be wedded to the basic upload-download communication function (already
existing) which enables the school computers to send data to our central com=-
puter. After such a centralized file is developed and maintained (i.e., kept
current) then various levels of information need to be abstracted from this
file and downloaded to the computer at the RIMS office. Then further manipula-
tion and development of specific Court-required reports can be undertaken

on that computer.

-~

Report Cards

This subsystem may require a great deal of flexibility including the ability
to accept school-determined anecdotal comments to reflect the needs of each
school. 'While a secondary system exists, the flexibility required at the
elementary level could require a completely new report card subsystem. The
extent of what can be done in this area during the next year remains to be
determined.

e,

Gemeralized Report Generator

This program would allow the user to specify in detail the information re-
quired (limited by the type of data previously stored) and would generate

the appropriate report. The user specifies the report title, the headings

of columns, and the data required. An example might be, a list of all house-
holds with more than one child in residence and the names of the children

in each house. ‘

Inventory

| This subsystem would provide a data file of all District and/or Title I
equipment at a site and be capable of convenient update. It would also primt
various reports.

Management Information Division (MID) will conduct the inservice training at
the individual school site.,” The trainees will include administrators, office
personnel, teacher coordinators, and/or other staff members. Every school
will receive the Student Data System Manual (elementary versiom) which pro-
vides information regarding both hardware (computer) and spftware (program)
aspects of the subsystem.

By the end of the training sessions, trained personnel will be able to success-
fully operate the student data system which will provide access to information
to assess programs.
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MEDICAL~COUNSELING, ORGANIZING, AND RECRUITMENT PROGRAM (MED-COR) 1981-82

MED-COR is a unique program for academic enrichment of - junior and senior high
school students. This program is cosponsored with USC School of Medicine.,
The program goals include increasing the maturationm, interest, and skill
level of RIM school stulents. It acqualnts students with various careers

and prerequisites in the health-related careers and courses of study.

Students receive individual tutoring in chemistry, biolegy, math, and English.
Guest speakars, group projects, fisld trips, and a summer work/study experience
make up the instructional mode. The student's self-esteem is enhanced through
group identification and group interaction. Students are also assisted in
applying to universities or colleges upon graduvation from high school.

The fourteen junior high schools that matriculate into the eleven high schools
are included in the program as 8th and 9th graders. The program will enrcll
approximately 360 students in grades 8-12 in the 1981-82 programs. Students

. are selected for the program primarily upon their interest in a health career.

Academic success iIs also considered as well as school staff suggestions in
the selection process. -

There are four components of the MED-COR Program. They are: 1) The Saturday
Tutorial Program (9:00 a.,m. - 1:00 p.,m.); 2) The Summer Work/Study Program;
3) The Family Core Unit; and 4) Counseling Services.

During the tutorial sessions students meet on the maln campus of USC and are
provided with academic enrichment in math, science, English, and:study skills.
Students receive 59 minutes of Instruction, one hour of tutoring, and one

hour of an organized symposium exposing them to issues of health care delilvery.

The Summer/Work Study program provides students with nine weeks of work/study
in the LA County USC Medical Center introducing each student to the health
system. This program is for the high school students so that in tenth grade,
the experiences are an introduction teo basiec medicine. Eleventh grade expe-
riences are in basic science and twelfth grade experiences are in laboratory
research,

The families of MED-COR students are organized into a support group. They
meet once monthly and provide many services to the program.

Students are provided counseling services in a number of areas: career,
academic, personal, college, how to fill out forms, hew to apply, etc. These
neetings are held after school or during the Junch hour.

The program is evaluated by an outside consultant. The evaluation is designed
» to answer questions about the success and effectiveness of the program and

its components in meeting the program's geoals. The preliminary evaluatien

of January 30, 1981, indicated that 97% of June 1980 graduates are enrolled

in college; 69% are pursuing a science and/or health~related careers; 97%
rated the tutoring received in math helpful; and 90% rated the MED~COR ex-
perience nelpful in developing self-motivation and self-discipline.
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PROJECT AHEAD 1981-82

The Project AHEAD Program (Accelerating Home Education and Development) is based
upon a model by Dr. Dorothy Rich, Founder and Director of the Home and School
Institute (HSI) in Washington, D.C. This program focuses on training the par-—
ents of primary grade children (K-3) in participating schools to assist their
children in the educational process by providing a stimulating enviromment for
learning in the home and increasing communication between the parent and child.

The goals and objectives of the program are to achieve the following:

Goal Parental participation in and responsibility for the
ongoing educational development of their children

This will .be accomplished through:
Objectives Home visit by trained AHEAD staff
Parent education group meetings
Distribution of resource material on parenting
Acquainting parents with available community resources

Goal An ongoing and positive attitude toward learning between
parent and child

This will be accomplished through:
Objectives All of the objectives stated above

Parent and child jeint projects in home, school, and the
community

Goal Parental skill in the development, implementation, and
evaluation of the child's learning

This will be accomplished through:
Objectives All of the objectives stated above

Utilization of specificalgly designed educational aids

Goal An improvement of the child's academic ability

This will be accomplished through:
Objectives All of the objectives stated above

Identification of resource materials for the enhancement
of learning readiness teaching skills

The Project AHEAD staff prepares educational activities, called appetizers,
which are sent home on a monthly basis. Thirty-four (34) trained consultants,
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who are usually community persons or parents, make home visits every four

to six weeks to discuss with parents on a one-to-one basis, the application
of appetizers and other concerns relating to their child's academic progress
and achievement in school. :

Most consultants are assigned to one particular school. However, some function
as "floaters” serving rore than one school. The consultant trains parents to
perceive and carry ou~ their role as educator using the home as the learning
enviromnment and utilizing materials that are found in the home for educational
purposes.

Four supervisors coordinate a team of consultants. The supervisors gather
community resource information that becomes available to counsultants in their
daily work with parents.

The assistant program director is responsible for the development of the monthly
educational activity (appetizers) and special projects throughout the school
year, i.e. multicultural events, creative fair, kite flying.

The program director coordinates staff development activities which occur

each Friday. Samples of topics include ¢hild growth and development, human
relation skills, parenting, and bilingual (English/Spanish) language proficiency,
ete.

The administrative staff, secretarial staff and artist/translator complete
the staffing for Project AHEAD.
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PROJECT TEXTBOOKS 1981-82

The Pendente Lite Minute Order dated August 21, 1979, directed the Distriect

to determine the existence and location of shortages of textbhooks and support-

ing instructional materials in racially isolated minority schools, and de-
termine the causes and proposed remedies to eliminate the shortages. The
objective-—to improve the quality of the instructionmal program at RIM schools
by ensuring that all students will have individual textbooks for the basic

subject areas.

1.

3.

49:1-16

Determine textbook overages and shortages at each RIM school bhased
upon assessment made by the loecal school during the first school
month. The District will purchase those textbooks which were in-
dicated as not available.

Coordinate the activities of the textbook subcommittee of the
RIMS Advisory Council which is actively involved in the enhance-
ment of parent involvement in such areas as:

a. Use of the rubber stamp which was developed to create a sense
of student ownership and identification of misplaced textbooks

b. Make bookmarks and backpacks {classrcom projects)

C. Redirect parents' and students' responsibility in maintenance
of textbooks

Coordinate meetings involving parents' designated textbook respon-
sibility at the local school, to continue to discuss problems that
surface, and develop a methodology to relieve same.

Continue staff development for teachers which involves presenta-
tions at faculty and staff development meetings, and for parents

at inservice workshops and parent meetings (i.e. PTA, school ad-
visory councils, and community group meetings)., Maximize effective
use and care of textbooks, underscoring District policy on use of
textbooks as indicated in Bulletin WNo. 40. iy

Coordinate the ongoing District inventory of textbooks with pro-
¢edures for maintaining an adequate textbook inventory of each
school., Included In this program is a centralized system of
ordering textbooks,

. - AR

Project Textbooks will perform the following ongoing functions:

110
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INTEGRATION IMPACT UNIT 1981-82

The RIMS Minute Order dated August 21, 1979 required the District to conduct
studies and to prepare and submit to the Court over a period of time consider-
able data and analyses regarding conditions in District schools which may be
assoclated with the harmful consequences of racial isclation. In response

to the August 28, 1980 Order, the District established for 1980-8l an Integra-
tion Impact Unit to perform the following functions:

1. Meet the data and analyses requirements of the RIMS Minute Order
through October 1981, and thereafter, and the Final Order.

2. Monitor implementation by schools and offices of existing and pro-
posed RIMS programs and expenditures and other District integration
programs and expenditures,

3. Conduct studies of relationships between RIMS/non-RIMS locations
and programs and other variables (e.g., student achievement, student
suspensions, expenditures per student, etc.).

4. Coordinate the development of school profiles and necessary data
. regarding students (e.g. NES/LES status).

5. Assess the positive or negative impact of existing and proposed
District programs on District student and teacher integration
activities and, conversely, determining the positive or negative

- impact of existing and proposed District integration programs on
. other District programs and activities through the conduct of
integration impact analyses studies,

These functions were implemented through the application of necessary Distriect
personnel, professional experts, contract services, equipment and supplies

to the purpose ordered by the Court in the Auzust 28, 1980 Pendente Lite

RIMS Order.

It is proposed this unit continue for the 1981-82 school year.

-
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EVALUATION UNIT 1981-82

The formative evaluation 1s an effort to assess 12 of the 16 RIMS programs-—
Urban Classroom Teacher, Bilingual Classroom Teacher, Staff Development,
Administrative Development, Leadership Training, Project Textbooks, Mainte-
nance, Language Acquisition, Norm Reduction, Computer Assistance, Schoolwide
Project, and Curriculum Alignment. The formative evaluation will have two
phases, implementation and progress.

Phase one will describe the levels of implementation of each component follow-
ing the delivery of implementation and progress evaluation data during 1980-81.

Phase two will provide information about how the components have impacted
upon the students utilizing baseline data collected in 1980-81 and conmpared
with data collected during 1981-82. This information will be sought to
determine whether or not there is progress toward ameliorating the "harms of
racial isolation” while in a racially isolated milieu.

For the two phases, an evaluation planning team will design the evaluation
and develop instruments for data collection which will iavolve questionnaries,
interviews, and classroom observations. In addition, achievement and atti-
tude measures will be used. The Survey of Essential Skills (SES), and the
Comprehensive Test of Basic Skills (CTBS) will be used to measure student
achievement in elementary and secondary schools, respectively. The School
Attitude Measure (SAM) will be administered to evaluate student perception

of self in relation to school. The team will be responsible for mid-year

2and end-of-year reports. :

The RIMS Evaluation Unit will be respomnsible for the data collection activi-~
ties. The evaluation 1s scheduled as follows: a) Program re—specification
in July and August 1981; b) Implementatlion Study II, August 1981 through
January 1982; and c¢) Outcome Study II, January through June 1982.

i

.....
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BILINGUAL CLASSROOM TEACHER PROGRAM {BCTP) 18581-82

This program is desligned to nmest the needs of national origin minority students
who are required by a state mandate (AB 1329) to participate in Lau programs.
Objectives of the Bilingual Classroom Teacher Program (BCTP) include: a) re-
cruiting and retaining bilingual teachers at specific locations, and b) provid-
ing additional language services to NES/LES students at identified RIMS locations,

To meet eligibility requlrements, schools must have qualified bilingual teachers,
approved bilingual programs, and a sufficient number of NES/LES pupils., All
contract bilingual teachers who possess at least one of the following qualifica-
tions may apply for the BCTP:

1. Bilingual/Cross=cultural Specialist Credential

2. A Multiple Subjects Credentlal with Bilingual Cross=-cultural Emphasis
3. A Single Subject Credential with Bilingual/Cross—cultural emphasis

4, A Bilingual Certificate of Conpetence

5. An Emergency Bilingual/Cross-—cultural Credential

. A-Level Fluency on a District Examination

Bilingual teachers who participate in the BCTP agree to assigned additional
duties and responsibilities for 2-1/2 hours per week. These additional responsi-~
bilities will assist in the Iimprovement of curriculum, instruction, and services
to NES/LES students. Teachers who meet all program criteria and possess a
certificate of competence or an appropriate bllingual credential will receive

a responsibility salary differential amounting to $2,000 per school year.
Teachers who meet all program criteria and possass District identified A-level’
fluency in a language of need and who meet or agree to meet state waiver require-
ments will receive a responsibility salary differential amounting te $1,000

per school year.,

The principal will determine teacher and support staff commitments based on

the needs/problen assessnment, and the goals and objectives developed during

the preschool or other staff development sessions. Teachers time reported

from BCTIP sites and specified Eull-time Support Services Personnel will receive
the differential when the approved written commitment has been signed. Support
Services Persomnel must be assigned full time to one BCTP location for the
differential allocated to thelr assigned location.

Each selected BCTP commitment must 1) be conducted on a regularly scheduled

- basis; 2) have commitments approved by the principal and must assist in improv-
ing curriculum, Instruction, and services to students, and 3) have a specific
number of pupils involved. The proposed number of pupils to be served will

be required to sign the Coumitment Form at the beginning of the assignment.
Also, participating staff members will certify monthly that the 2-1/2 hour
weekly time requirement has been met and a specific number of pupils have

been served.

Successful performance of both basic duties (Appendix D - BCTP)} and the
responsibilities shall be a condition of continued assignment to any BCTP
location.

Each school will be provided with funds to support custodial and classified
services, The objective of the program is to provide BCTP locations with
the capability of responding to additional demands on custodial and clerlcal
services resulting from the Bilingual Classroom Teacher Program..
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LANGUAGE ACQUISITION PROJECT 1981-82
The Language Acquisition Project is ome of saveral programs geared to upgrade
the quality of teaching in racially isclated mincrity schools.

-The project provides an opportunity for school staffs to participate in a
high intensity language acquisition program.

The RIMS Language Acquisition Project will provide a total of 210 hours of
instruetion for all participants at the intermediate level.

Classroom Unit {(Intermediate Level - One-Year Program) 720 Participants

Participants will be selected for the one-year project in accordance
with the criteria and data collected from the Bilingual Office.

Classroon Unit (Begimners -~ Two-Year Program) 720 Participants

Participants will be selacted for the twow~year project in accordance
with the criteria and data collectad from the Bilingual Office.
Project participants will sign a commitment to complete the required one
or two-year coursework and to take the District Fluency Exam or the exanm
for the State Certificate of Competency upon completion of the project,

The Language Acquisition ‘Project will provide a total of 210 hours of in~
struction for all participants the first year, and an additiomal: 210 hours
of instruction for beginners the second year,

The format for the classes will utilize the model established for the ESAA
bilingual program. Instructors will be involved in preservice in an effort
to standardize class content. Instruction will concentrate on oral and
written language that is practical for classroom use.

It is expected that participants will be better able to communicate with

thelr students thereby allowing them to carry out their instructional re-
sponsibllities more effectively. This, in turn, will assist in developing
higher self-esteem and increase the level of achievement for RIM students,

The Project will be administered by a coordinator from the Bilingual-ESL
Services Branch and will continue on a year~-to-year basis depending upon
the Court's decision regarding the RIMS projects.
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B. HIGH SCHOOL AND OTHER EXPANSION PROGRAMS
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WORK EXPERIENCE/COLLEGE COUNSELING PROGRAM 1981-82

This program will fund an off-norm counselor who will éoordinate either one
program or both programs depending upon the needs of the RIM high schools.
i

The goal of the Work Experience Program 1s to give practical experilences
to students to prepare them for the real world of work by assisting them to
cbtain jobs available in the community and greater Los Angeles area, Stu-
dents receive five-ten credits for one semester of Work Experience depending
upon the hours and weeks of work. Students can earm up to 40 Work Experience
credits during their high school years.
A Work Experience Counselor will perform the following functioms:
1. Coordinate an office that locates job opportunities for students.
2. Maintain a channel of communication publicizing job opportunities
(i.e. special bulletin board, public announcements, information to
homercom, newsletter).
3. Act as a liaison between employer and student.
4, Issue work permits.

5. Process all work permits.,

- 6. Plan instructional activities and class assignments that are mandatory
 1f work credit is to be received. ! '

7. Maintain records of employment, assiguments, grades, ate.
8. Monitor student work experiences,
9.  Provide ongoing counseling.

10.  Protect the rights of students.

11. Work closely with career adviser to coordinate activities to benefit
students,

12. Supervise a voluatary program wherein students with special interests
volunteer services without pay to hospitals, medical laboratories,
ete.

The goal of the College Counseling Program is to continue to reinforce student
motivation to attend higher institutions of learning by providing specialized
counseling resources, Students need to be well informed; to know that college
education is helpful in acquiring a rich and fruitful life in today's society,
This program will improve student access to post-secondary educational experi-
ences. It will encourage students to take advanhtage of the hundreds of scholar-
ships and grants that are unclaimed each year.

49:1-21
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Counseling resources will be provided all students in grades 10-12. A counselor
« will perform the following functions:

1.

2.

3.

S
6.

7e

8. .

9.

10.

11,

12.
13.

14,

15,

49:1-22

Maintain a yearly calendar of events,
Provide college information to the entire student body.

Provide a special orlentation course entitled Guidance Class or
Introduction to Social Studies to all 10th grade students,

Conduct orientation meetings for parents, parent advisory councils,
PTA, and staff.

Conduct student workshops.

Provide testing information related to college entrance, i.e.,
American College Testing (ACT), Preliminary Scholastic Aptitude
Test (PSAT), Scholastic Aptitude Test (SAT), and Achievement Test.

Maintain college catalogs of local and state schools; maintain
independent and out-of-state catalogs.

Maintain college catalogs of local and state schools; maintain

© independent and ocut-of-state catalogs.

Coordinate visitations of representatives from college and university
campuses located throughout the United States whose main objective
is the recrultment of senior students.

Maintain liaison between colleges and universities,

Coordinate all merit and financial awards, i.e. LA Times Award,

Bank of America Award, California Federation of Labor Award, LA
Basic Educational Opportunity League, and countless other grants
and aids,

Advise/assist students in college selection.
Write letters of recommendation for students,

Maintain a record of students entering higher institutions of
learning; maintain a record of their progress In the freshman year
and succeeding years.

y

Evaluate program and make recommendations to improve program.
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SUMMER STUDY CENTERS (SENIOR HIGH) 1981-82

This program will provide students with an opportunity to select elective
and academic courses during a six~week summer session. The program will
operate in 13 selected RIM high schools and will enable RIM high school
students to select curriculum offerings other than those currently available
under AB 8 summer school provisions. No location differential (UCTP, BCTP)
will be provided to teachers assigned to this special summer program.

The Summer Study Center will impact the lives and educational programs of
students, parents, and school staff members alike, The personal efforts of
teachers, administrators, and school community will become involved in the
total school planning and enviromment for this unique Summer Study Center.

Senior high students may select a one~, two=~, or four-hour program. Programs
at selected RIM sites will offer classes that meet these needs of high school
students: 1) English immersion and ESL Bilingual for NES/LES students; 2)

Provide additional opportunities to eliminate previous failure and/or appro-
priate assistance in Core classes; 3) Academic courses, i.e., language, math,
literature, scilence, social studies, etc., for l0th graders; 4) University of
California requirements/acceleration; and 5) Fulfillment of a major. ;

The Summer Study Center staff selection will be at the discretionm of the
local school administrator.

Thirteen Schools

Banning HS
Belmont HS
Crenshaw HS
Franklin HS
Gardena HS
Garfield HS
Jordan HS

Los Angeles HS
Manual Arts HS
Roosevelt HS
San Fernando HS
South Gate HS
Washington HS

49:1~23
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EQUALIZATION‘OF ADVANCED COURSE OFFERINGS 1981-82

The Equalization of Advanced Course Offering funds have permitted schools to
offer and/or maintain many advanced courses which might otherwlse be cancelled
from the master program due to lower enrollments or redirection of teacher
resources to more pressing course needs such as proficiency remediation.

In RIM high schools priorities are given to proficlency remediation and re-
quired courses. Advanced course offerings have a much lower priority. The
program will supplement the regular program provided by the Distriect.

Evidence at the University of California at Los Angeles shows the attrition
rate to be significantly higher for minority students. A justifiable reason
may be the inability to compete with students who have had access to advanced
courses which provide prerequisite knowledge, skills, and attitudes necessary
to perform successfully in the competitive university program. Therefore,
intensive learning experiences (advanced courses) in which there are high
expectation levels and demands for accomplishment must be available to RIM
studants,

These courses are needed to overcome ghe lack of opportunities for educational
enrichment available to RIM students. Smaller class sizes and a resource
packet of funds to purchagse special instructional materials, supplies, field
trips, etc., will enable students to participate in enriched educational ex-
pariences,

Providing these courses at.the local school site may accommodate' those students
who normally obtain a permit to take courses at another school., Time spent
traveling on the bus could be spent productively in local school activities.

Advanced courses will be available to all RIM high schools. Each school will
recelve seven semester courses for the school year. Examples of advanced
courses include AP English, French 3-4A, Computer, AP Spanish, Advanced Composi-
tion, Advanced Biology, Economies, and Trigonometry.

49:1-24
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SELECTION OF DEPARTMENT CHAIRPERSONS 1981-82

In The Initial Report of Consultants Concerning Programs Addressing Affects of
Racial Isolation in Minority Schools, drafted August 14, 1980, the Court=-
ordered educational consultants recommended that the principal should be the
person to select department chairpersons at the local school level.

The consultants stated that while they recognize the teacher's concern for
participation in decision-making led to this requirement in the negotiated
contract, they still recommend that this reponsibility be returned to princi-
pals of racially isolated nminority high schools.

If progress is to be made in improving educational opportunities in RIM second~
ary schools, the principal must be held accountable for improvement in curricu=-
lum, instruction, and adminilstration. It is difficult, if not impossible, to
hold principals accountable unless they have the authority to select department
chairpersons who must play a major role in supervising and evaluating teachers
as part of a school-wide plan for educational improvement,

Based on the above and interviews and observation by Court experts, it has been
recommended that the responsibility for the selection of the department chair-
person be returned to the principal 1f he/she is to be the educational leader
in creating a positive school climate,

49:2:1
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STUDENT-TO~STUDENT INTERACTIONS PROGAM 1981-82

The goal of the Student-to-Student Interactions Program is to help every student
develop and increase his/her ability to interact positively and effectively in
multiethnic relationships. A tenet.of the program is that students must be
provided with the means of becoming knowledgeable and appreciative of their own
background and self-worth, as well as gain an understanding of the contributions
of people of different.backgrounds. To achieve the program’s goal, it is
essential that the RIM students have many opportunities to become active parti-
cipants with those of different racial-ethnic backgrounds in activities which
promote positive interaction.

Task-oriented activities are provided with the objective of reducing racial
isoclation, promoting intercultural, interracial understanding, reducing fears
and anxleties about unfamiliar cultures and geographic areas, and encouraging
affirmative student interaction among students most directly affected by racial
isolation., These activities include:.

Student exchanges
Talent shows
Asgsemblies
Student drama productions
International days
Camping experiences
Fairs
Bazaars
- Pen pals
Videotape exchanges

Conferences are an important aspect of the program. They have been of both the
overnight and single—day variety. A concerted effort will be made to involve
students of varying ethnicities in all of these events.

The program's central office staff will assist schools and areas with many of
these conferences. In several instances, the central office of the Student-—to-
Student Interactions Program will provide staff development for school and area
conferences. Whenever possible, the program will provide assistance of profes-
sional experts, community representatives, student aides, teacher assistants,
independent contractors, and substitute teachers.

RIM funds will be made available to each administrative area and will be used

to assist RIM schools in their implementation of student-to-student activities.
These funds will be allocated to the areas based on either the number of RIM
schools or the number of students in a school. Responsibility for distribution
of these funds remains with the area. (See Implementation of thes Student-to-
Student Interactions Program at The Area and School Levels, Bulletin #74, Rev.
September 1978.) The area staff under the direction of the area superintendent
will outline the procedures for schools to follow in making student interaction
grant proposals and disbursement of the funds. Non~RIM schools will be required
to participate with the RIM schools. A RIM school may participate in activities
with several non-RIM schools.
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It is the school's reporsibility to submit a student interaction activities
plan to the area superintendent's office., Items in the plan should include:

Title of activity/program
Statement of needs
Description of activity/program
Implementation data:
Dates for activity/program
Personnel needed
Materials needed
Other (e.g. transportation)
Evaluation procedures
Budget (if funding is requested)

A District Student Advisory Committee on Student Integration was formed for the
purpose of providing the program District-wide student leadership on matters
relating to student interaction.

The coumittee is composed of 38 student leaders--natural as well as elected——
from each school level (elementary, junior high, senior high, and Special Edu-
cation) and are drawn equally from each ‘administrative area. Additionally,

the cormittee includes parents, teachers, and administrators. Community:per-
sons who are involved in human relations activities for young people serve as

a continuing resource to the committee.

Each RIM school must establish and/or maintain a school student advisory
comlittee on student integration to promote student interaction activities and
programs. The committee should reflect all ethnic groups and natural as well
as elected leaders in the school. The following committee compésition is sug-
gested as a model:

The administrator

4 teacher

A parent

A PTA representative

A school community advisory council representative

Nine students (3 from each grade level in secondary schools and 3 from
each of the upper grades in elementary schools)

Actual committee formation, composition, and relationship to existing structure
within the school will be determined by the principal.

49:2:5
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INSTRUCTIONAL ADVISER PROGRAM 1981-82

This program is designed to equalize the educational opportunities for students
in racially isolated schools by giving assistance in curriculum improvement and
upgrading achievement scores in academic subjects. Instructional advisers will
be assigned to each administrative area office based on a ratio of one adviser
for every 150 RIMS teachers.

At the direction of the area superintendents, the instructional adviser teams
will assess and evaluate each school's Iinstructional programs and prioritize

the assessed needs to plan strategies for improvement of the programs at that
school., Their responsibilities will also Include helping teachers to analyze
test data, adjust instructional strategies, and relate instructional materials
to program objectives. They will assist new and transferring teachers to ilmple-
ment the content and concepts gained from staff development workshops and in-
service classaes to Ilmprove teacher performance in the classroom, Instructional
advisers will give direct aid to classroom teachers in reading, mathematics,
science, English, and other subject areas,

The area instructional team will be composed of:
¢« Director of Instruction
+ ' Instructional Specialist
« Instructional Advisers, based on 1:150 teacher ratio

The area superintendent will be responsible for coordinating the responsibili-
ties of the instructional adviser teams.

49:2:11 I , e
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EXTENSION OF SCHOOL DAY FOR GRADES 1 AND 2 1981-82

The regular school day for students in grades one and two 1s currently 230
ninutes. This time is instructional time, exclusive of noon intermission and
recess, :

The Court—appointed experts in the publication, Initdal Report of Consultants
-Concerning Programs Addressing Affects of Racial Isolation in Minority Schools,
page 56, Item 4, August, 1980, recommended a longer school day for first and
second grade students. Primary students would receive instructional time equal
to that currently provided to students in grades 3, 4, 5, and 6.

The experts point to cities and states that have provided a full day of schooling
for primary childrem and to parochial and private schools in Los Angeles that
have provided longer school hours for primary grade students over the past years.

Poor academic achievement Iin grade 3 and safety hazards created by primary
students being released on an earlier schedule are two factors considered for
this recommendation,

4 lengthened day will provide fifty minutes of additional imstructional time to
direct teaching toward the mastery of academic skills identified in the District's
instructional guide, Elementary School Curriculum, A Balance Program,

These skills are organized in thirteen continuums by subject areas as follows:
Reading Skills, Written Composition, Oral language, English As A Second Language,
Mathematlics, Science, Seoclal Studies, Environmental Education, Health Education,
Misie, Art Education, Physical Education, and Library Medila.

RIM schools have emphasized instruction in the areas of reading, math, oral, and
written language. 4An extended instructional day will allow continuing mastery
of skills in-these areas. In addition, there will be greater opportunity to
teach a balanced curriculum, one which includes all subject areas,

e
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SUPPLEMENTAL COUNSELING (SENIOR HIGH) 1981-82

The District, along with its basic counseling service, will provide RIM senior
high schools with additional counseling assistance. A counselor/pupil ratio
of 375:1 will be the goal of the program RIM senior high schools will begin to
develop a whole-child approach to counseling. Each counselor, to the extent
possible, will maintain the same students for the duration of the students':
senior high experience. The lowered ratio will allow counselors to meet with
students individually on a regular basis. The counselors will alsc engage in
group counseling as needed..

The counseling program will assist pupils and parents to profit from a planned
three-year educational experience. Counselors will also provide direct help to
pupils requiring individualized, small-group counseling, or classroom activi-
ties. Counselors will work with staff to decrease feelings of isolation and

to increase pupils' value of themselves and others. By helping parents,
teachers, and pupils, the counselor provides a service that is essential to

the success of RIMS students. Counsélors will also assist with specific re-
quirements for graduation. There is a critical need to malntain careful
records of pupils' educational progress, This is even more important if the
student 1s to be assured the proper progréss to graduation,.

The principal will select counselors with the knowledge, ability, and skill to
work effectively with RIMS students, parents, staff, and community. The counse-
lor will receive direction from the administrator and will utilize all educa-
tional opportunities to relieve the harms of racial isolation.

Récruitment of appropriately qualified counselors. to serve in RIM high schools
will be extended to all existing District staff. In addition, necessary wodi-
fications will be sought in current District policiles and procedures to permit
the recruitment, employment, and assignment of other qualified persons from out-

side the District in order to maximize the potential resource pool for counselor
selection,

49:2:7 S
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PILOT PROJECTS 1981-82

The Los Angeles Unified School Distriet, Administrative Area 3, will be
implementing pilot preparatory programs at two schools to enhance the acadenmie
achievement of students in pre-kindergarten, kindergarten, and gradss one
through eight. The elementary school program will be for students in pre-
kindergarten, kindergartem, and grades one through five. The sscondary school
program, called an Intermediate School, will be for students in grades six
through eight. .

Ninety-fifth Street Elementary School has been selected as the preparatory
elementary school whose organization will be converted to Pre-K through grade
five. Bret Harte Junior High School has been selected as the preparatory
secondary school whose grade level organization will be converted to six through
elght and designatad as an Intermediate School,

Washington High School will alsc be included in the pilot project and an effort
will be made’ to recrult on a voluntary basis current eighth graders who may
matriculate o Washington as ninth grade students during the 1981-82 school
year.

Key to the success of the pilet schools will be the reciprocal commitment of
parents, students and staff to adhere to the schools' philosophy including the
maintenance of a consistently enforced set of behaviorial standards., A sign-off
by parents indicating their willingness to support the philosophy and goals of
the school and subscribe to a defined standard of pupll deportment, will be
required prior to admission of any student. Students will be recruited from

the current feeder elementary schools of the selected junior high sehool.

,P‘. -

Efforts will be made to exercise contol over two variables: =znrollment limits
of 600 for the elementary level school and 900 for the intermediate level
school. Additionally, staff selection will be based on an assessment of pupil
needs and commitmant of teachers to strengthen and develop:

« A4n understanding and sensitlvity to the needs of minority students

« An ability to plan and work cooperatively with other teachers in a team
teaching approach

+ Awlllingness to use their knowledge of specific subject matter and
their special skills to enhance the total instructional program

+ Awillingness to work with students in a salf-contained classroom
organization

« Awlllingness to assume responsibilities which may extend beyond the
notmal school day

e

ke =N
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« Awillingness to partilcipate in planning and implementing an instructional
program for pre-kindergarten, kindergarten, and grades ome through five
(Preparatory Elementary School) or six through eight {Intermediate School).

19:22
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C. EXPANSION PROGRAMS
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PARENT CONFERENCES/COUNSELING/ARTICULATION

‘Conferences, K~=12

Each RIM school will conduct individual parent conferences on the school site
twice a year. The conferences will take place during the second school month
and eighth school month, The purpose of the first conference will be to

discuss with the parent(s) the teacher's diagnoses of recent test results,

the student's prescribed program and objectives for the school year. The second
conference -will give teachers an opportunity to provide parents with an update
of the student's academic status utilizing the thirty week report or other
current information.

A written record of parent participation will be maintained by the teacher.
Parents will verify conference attendance by signing a conference attendance
form at the time of the conference,

4 master calendar of RIM school conference schedules will be kept by each ad-
ninistrative area office to minimize conflicts in scheduling.

Conferences will be scheduled during shortened days or early evening hours to
allow parents and teachers greater flexibility in scheduling.

‘The conference periocds may replace Back to Schoel Night and Open House activities.

These conferences will not be in lieu of the twenty week or forty week struc~’
tured grading reports to parents.

All support staff and administrators will be available to participate when needed.

Elementary/Junior High Articulation

Impro#ed articulation and counseling at all levels will be an integral part of
the conference structure.

Junior high school counselors will conduct articulation meetings with parents
of sixth grade students prior to meeting with the sixth grade students at the
“local elementary school. The purpose of the meetings will be to give parents
an opportunity to gain a better understanding of program opportunities at the
junior high level. The meetings may be a combined meeting of all elementary
feeder schools or individual meetings at each feeder elementary school.

The meetings will be conducted at a2 time when the majority of parents will

be able to attend. :

Parents will also be notified of the date when tW& sixth grade articulation meat=
ings will take place at the elementary school. This will afford the parents an
opportunity to meet with the counselors a second time.

Junior High/Senior High Articulation

The procedure described for elementary/junior high articulation will also apply
to junior/senior high articulationm. .

18:3:1 '
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: Printed material on high scﬁool and college requirements will be discussed and
‘distributed at these meetings.

Counseling Program for Secondary Schools

Junior and senior high schools' codnselor programs will be designed so that
students will remain with a counselor for the duration of the junior or senior
high school experience. :

Counselors will meet with parents by grade level at the beginning of each school

year prior to the parent conference period. Course requirements and student/
parent expectations will be discussed.

Counselors will meet with students by grade level at the beginning of the school
year to discuss program goals and objectives for the current year,

Programming for Secondary Schools

" Counselors will conduct general grade level meetings with parents to discuss
program options for the next year prior to meeting with students, These.meetings
will be informational in nature providing parents with programming information.

Before £inal programming, parents will have an opportunity to sign a form indi-
cating approval of the program. .

If a conference 1s requested by the parent or couaselor, it will take place be-
fore the final progranm is established.

18:3:2
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PARENT/STUDENT COUNSELING CENTERS 1981-82

A Parent/Student Counséling Center will be established in all RIM schools,

The local
ground of

‘center will be supervised by a licensed counselor who has had a hacke

expariences in the local community., The counselor will be selected

from an approved list established by authorities in the field and by District

personnel.

The amount of counseling time allocated to each school will be

contingent upon funds avallable to schools based upon a predetermined formula.

The goals

of this program will be (1) to provide the support necessary to

maximize student abilities so that his/her potential is realized; (2) to rein-

force the

parents' role in the educational process so that ongoing support is

given to students as potential skills, talents, and abilities are developed;
(3) to assist teachers in developing a greater awareness and sensitivity to

affective

(behavior) issues related to teaching in racially isolated situations.

The Parent/Student Counseling Center will provide the following services:

1.

2.

3.

= 4

" promote a better learning situation for. students.

S

6.

-

Increase student counseling and guidance.

Establish liaison services with Pupil Services and Attendance Counselors,
School-Psychologists, and other Pupil Services personmel, .

Advise parents and school personnel as a means of helping students

with educational and personal problems that may be interfering with
their learning and success in school.

Interpret student behavior to teachers and parents in order to

AR
i
N |
(W ,,'.

Provide guidance to students so they can effectively utilize the
educational opportunities of the school.

Hold conferences with principal or designee regarding supplementary
counseling needs of the students.

The counselor will facilitate greater growth in student achlievement and success

in school
l._

2.

49:2:2

by performing the following functions:
Provide orientations for sfszénts and parents,

Expiain all of the counseling services available to students and
rarents,

Work on an ongoing basis with selected students who are referred or
who seek help on their own either individually or im group counseling.

Help students develop and/or increase self-esteem, self-worth, and a
positive total self-concept.

Provide information and guidance in relation to post-secondary educa-
tional and career opportunities. .
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6.

7.

8.

9.

10.

11,

49;2:3
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Work with classes to develop better intercultural and interpersonal
relationships.

Help teachers incorporate student coping techniques into instructional
programs which are aimed at improving intra- and Interpersomal behaviors
through workshops, demonstration of techniques, and individual consul-
tation. ,

Provide guidance for parents who have special concerns for their chil-
dren in the school.

Make presentations to the PTA, community councils, and other parent
groups upon requests for the purpose of assisting parents who want to
help their children in obtaining the best integrated educational
experience possible.

Maintain constant contact with students through classrcom, playground,
and extracurricular progams so that they will always be available for
service and so that they will be knowledgeable about student needs for
counseling services. -

Participate in year-round staff development in which they will, develop
those skills relevant to coumseling and which will increase their
awareness and ability to work with students of many cultural backs

". grounds.
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SUPPLEﬂENTAL COUNSELING (JUNIOR HIGH) 1981-82

: The District, along with its basic counseling service, will provide RIM junior
high schools with additional counseling assistance. A counselor/pupil ratio

of 300:1 will be the goal of the program. RIM junior high schools will begin to
‘develop a whole-child approach to counselingz, Each counselor, to the extent
possible, will maintain the same students for the duration of the students'
junior high experience. The lowered ratio will allow counselors to mest with
students individually on a regular basis, The counselors wlll also engage in
group counseling as needead.

The counseling program will assist pupils and parents to profit from a planned
three-year educational experlence. Counselors will also provide direct help
to pupils requiring individualized, small-group counseling, or classroom acti=-
vities. Counselors will work with staff to decrease feelings of isolation and
to increase pupils' value of themselves and others. By helping parents,
teachers, and pupils the counselor provides a2 service that is essential to the
success of RIMS students., Counselors will also assist with specific require-
ments for grdduation. There is a critical need to maintain careful records

of pupils' educational progress. This is even more important 1f the student
is to be assured the proper progress toward graduation.

The prineipal will select counselors with the knowledge, ability, and skill to
work effectively with RIMS students, parents, staff, and community. The counse-
lor will recelve direction from the administrator and will utilize all educa-
tional opportunities to relieve the harms of racial isolztiom. '

Recruitment .of appropriately qualified counselors: to serve in RIM junior high
schools will be extended to all exlsting District staff. In addition, necessary
modifications will be sought in current District policies and procedures to
permit the recrultment, employment, and assignment of other qualified persoms
from outside the District In ovrder to maximize the poteutial resource pool for
counselor selection.
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COMMUNITY CENTERED SCHOOL MODELS 1981-82

.+ The RIMS Minute Order of August 21, 1979, page 6, required the District to in-
‘dicate which programs will benefit from the cooperatlon of other city and
county governmental agencies. The Initial Report of Court-Appointed Consul=-
tants, August 14, 1980, pages 57 and 58, also recommended implementation of
programs that involve other governmental agencies with the schools. The con~
gultants determined that the sense of estrangement of schools and communitles
could be eliminated by implementation of such programs, and these centers could
serve as prototypes of other minority communities., The community centers would
enhance the schools as educational and service community centers. As a result,
the Community Center School models were developed with input from the RIMS
Advisory Council. '

Research indicates that there are two basic types of community education models.
One is program-centered and school-based; for example, adult education and
recreation programs are centered in the school during the after-school hours,
The second type is process—centered and community based. This model perceives
the school as merely ome agency that shares the respomsibility with various

‘. community agencles and other persons 'in the community. Further, the activities,
programs, and processes are neither limited to the school site, nor after-
school time. The conclusion then is that the community exists 24 hours a day,
seven days a week. The result of this should lead to a closer relationship
with the, school, other agenciles, and persoms in the community.

The District will utilize the process-centered and community-based model.

The models will be supérvised by & certificated community center coordinator, a
patt~time aide, youth services personnel, and a clerk-typist.

The community center coordinator will be respomsible to the high school principal.
The coordinator will perform the following fumctionms:

1. Conduct a community needs assessment, define problems, write program
objectives, prepare cost estimates, and set program priorities,

2. Articulate the school community site personnel, the community adult
school personnel, and the community school advisory council.

3. Pronote and cocrdinate services of community, county, state, and
federal agencies and organization for the purpose of obtaining
fiscal community school support.

4. Coordinate site and facility usage with the site administrator (LAUSD
and others).

5. Provide a monthly status report of classes, programs, and services to
the community school advisory council, site administrator(s), and area
superintendent.

6. Provide necessary support to community school advisory council.

49:2:8
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COMMUNITY RESOURCE CENTERS 1981-82

A Community Resource Center established within the attendance area of each RIM
high school will provide sarvices based upon the needs of the local community.
Each center will be staffed by a certificated teacher with professional and
personal experience in the community, a part-time education aide, and a full-
time clerk,

The goals of the Commumity Resource Center will be to maintain communication,
understanding, and cooperation between school and community; provide needed
resources to school and community; and increase the invelvement of the community
and its resources in the educational process of students, thereby increasing
the effectiveness of instructional programs in schools.

The Community Resource Center will achieve its goals by providing the following

services:
1.

2.

3.

4,

- 5

6.

7.

8.

9.
10.°
11.
12
13.
14,

15.

16.

49:2:9

Determine community concerms, desires, and problems.

Identlfy existing resource sexrvices, facilitles, programs, and
activities. .

*

Develop a community resource guide. . ;

Plan regular conferences with local school support persomnel and
administrators to maintain a working relationship.

Meet with District and other personnel as needed.

" Increase public relations with the schools by providing a sense of

comnunity.
Work closely with thg advisory councils.

Schedule local agencies for tutoring, crisis intervention,
counseling, and referrals of parents and students.

Coordinate inter-agency activities, youth services, and career and
continuing education as related to schools.

Establish hotline telephone service.,

Conduct local workshops and Iinformation sessions.

Involve community in various programs.

Facllitate the development of community leadership.

Minimiza the dupiication of services,

Maintain a continuous lialson service between school and community.

Worlk cooperatively with Community Network.

iy,
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SUMMER STUDY CENTERS (ELEMENTARY) 1981-82

‘This program will provide reinforcement programs in reading, writing, and
mathematics for approximately 50,000 students presently in grades 1-6 at 168
elementary RIMS locations. In addition, instruction designed to assist non-
or limited-English speaking students to acquire English language skills will
be provided. No location differential (UCTP-BCIP) will be provided to teachers
assigned to this special summer program.

The Summer Study Center will impact the lives and educational programs of stu-
dents, parents, and school staff members alike. The efforts of teachers,
administrators, and school community will be invelved in the total school
planning and environment for this Summer Study Center,

The Summer Study Center Personnel selection will be at the discretion of the
local school administrator.

The following student instructional need categories should be considered in
'.the determination of elass offeringse:

Reading
Mathematics
_ Language Arts
. ESL/Bilingual Transition

In the selection of students the following priorities should be considered
(no rank order):
. Retention

‘SES scores

Reirforcement

Transition of students from ESL/Bilingual

Functioning below grade level

Teacher judgment

§9:2:12
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SUMMER STUDY CENTERS (JUNIOR HIGE) 1981-82

‘This program will provide students with an opportunity to select elective and
academic courses during a 6-week summer session. The program will operate in
selected RIM junior high schools and will emable RIM junior high school stu-
dents to select curriculum offerings other than those currently available under
AB 8 summer school provislons. No location differentfal (UCTP, BCTP) will be
provided to teachers assigned to this special summer program.

The Summer Study Center will impact the lives and educational programs of stu-
dents, parents, and school staff wembers alike. The efforts of teachers,
administrators, and school community will be involved in the total school plan-
ning and environment for this summer study center.

Junior high students may select a one-, two-, or four-hour program. Programs
at selected RIM sites will offer classes that meet various needs of students:
(1) English immersion and ESL Bilingual for NES/1ES students; (2) Provide
additional oyportunities to eliminate previous failures and/or appropriate
assistance in Core classes; (3) Academlc courses, i.e. language, math, liter~-
ature, science, social studies, ete.; (4) Experimental courses in practical
arts when instructional materiels have already been designed for proficilency;
(5) Guidance and study skills for 7th and 8th graders; and (6) College advise-
ment for 9th graders. '

The Summer Study Center staff selection will be at the discretion of the loecal
school administrator.

. .- =
- . X % :

SCHOQLS
Curtis JH Foshay JH
Wilmipgton JH Mt. Vernon JH
Calver JH , Belvadere JH
Edison JH : El Serene JH
Markham JH Hollenbeck JH
Bethune JH Stevenson JH
Harte JH - Burbaok JH
Muiz JH Nightingale JH
Audubon JH Pacoima JH
Pasteur JH San Fernando JH

49:2:13
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URBAN CLASSROOM TEACHER SPECIALIST PROGRAM 1981-82

.

“.The Urban Classroom Teacher Specialist (UCTS) program is designed to attract
and retain high quality experienced teachers in the classroom in RIM schools,
The need to retain qualified classroom teachers in the imner-city has been
repeatedly expressed by staffs and communities.

All RTM schools will be eligible for the Urban Classroom Teacher Specialist
Program. Teachers will be eligible to participate with a permanent status and
a minimum of three years service at the same RIM school at the time of assign-
ment to the UCTS or one year. of service im a RIM school after transferring to
the school as a permanent teacher and teaching in a full-time classroom assign-
ment. They must demonstrate outstanding classroom performance; demonstrate
interest in school/community activities and environment; and demonstrate school
leadership. Interested teachers will submit a standard application for UCTS.
The final selection and designation of the UCTS will be the responsibility of
the UCTS evaluation committee and the local school principal. The evaluation
cormittees Will be established at the District level and will be composed of:
. \

1 Teacher Training Coordinator from an institution of high education

1 Principal .

1 Assistant Prinecipal ) !

1 Teacher '

1 Community Representative

Only teachers who have been approved by the RIMS UCTS evaluation committee may’
be assigned to the program. The evaluation process will take place once each
year during the spring semester.

The UCTS assignment is for one year and is to be reviewed each year for reassign-
ment. Selected teachers will receive a UCTS certificate and a pay differential
of 5100.00 per pay period.

Duties and responsibilities include serving as a resource in irservice training
and community relations; serving as a demonstration/training teacher; and develop-
ing and modifying school curriculum as appropriate.

The number of Urban Classroom Teacher Specialists allocated to each school will
be determined by average enrollment and percentage of nonpermanent teachers,

An evaluation will furnish Iinformation at the end of the year to determine the
advisability ¢f changing future allocations of UCTS titles.

49:2:14



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 171 of 208
Page ID #:482

VI. NATURALLY DESEGREGATED SCHOOLS

It is the goal of the plan to preserve and enhance those schools which are
desegregated as as a result of neighborhood desegregation. One of the
principal goals of any school desegregation effort is to achieve residential
integration., Although difficult, it is easier to keep a school and its
surrounding neighborhood from becomming racially isolated than it is to
integrate that school and neighborhood once it has become racially isolated.
Unfortunately, the District's naturally desegregated schools do not have
stable enrollments, and historically, have become minority segregated schools

within a few years.

This component of the District's plan attempts to assist schools which

have acheived some level of natural desegregation through integrated

residential housing patterns in stablilizing their desegregated enrollments, £

A principal technique to be employed will be class size reduction in an
effort to continue to make the school educationally attractive. This will
be coupled with staff assistance and training to alde the school in becomming

a stable element in what otherwise might be a changing community.

Additionally, although there has not been significant planning time for 1981-82
implementation, the District intends to re-evaluate and modify its Educational
Complex Proposal as described in its Court submission of April 1980 Exhibit C
attached hereto. Assumiﬂg the availability of adequate funding, the District
would propose to revise and refine the proposal for educational complexes

as a future viable voluntary integration component.

Educational complexes will consist of a K-12 organizational structure
comprised of a high school and its primary feeder junior high and elementary schools.

Each complex communitysy-which will include parents as well as repreééntatives of —-——0»-
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local business and civic institutions, will plan educational and other programs
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designed to encourage and stabilize school and residential integration.

Approximately 40 schools presently have resident enrollments of between 40 and 50%

OW and are not otherwise involved either as PWT or Satellite Zone receivers.

schools, listed hereafter, will receive immediate attention to preserve their

desegregated status.

Schools Proposed to be Integrated by Neighborhood

Z oW
80-81 81~82
Area School Actual Fstimated*
1 Chapman 42,7 44.4
Halldale 47.7 46.0
Harbor City 40.0 39.5
156th St. 41.8 41.6
Presicdent 46.1 45.9
Dana JH 47.0 46.9
3 98th S$t. 46.6 42.9
4 Beethoven 46.1 46.6
Brockton 40.1 37.6
Mark Twain JH 40.2 40.2
Venlce SH 40.8 38.9
5 Carthay Center 41.4 43.1
Melrose 51.3 48.1
Bancroft JH 48.6 48,0
LeConte JH 40.2 39.6
Fairfax SH 42.0 44 .4
7 Cheremoya 46,4 42.3
Dahlia Hts 54.9 53.5
Eagle Rock 48,5 45,9
Franklin 48,1 48.5
Grant 41.1 38.4
Ivanhoe 45,7 46.2
Mt. Washington 41.4 40.7
Eagle Rock SH 48.3 48.5
8 Coldwater Cyn. 47.7 44,9
Kittridge 50.6 46.9
Plummer 40.2 42.6
San Jose 43.6 42.6
Strathern 44 .4 43.3
Vena 43.9 41.9
Francis Poly SH 49,9 48.1

*Computed by subtracting graduating grade level and doubling lowest grade level.

These
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Schools Proposed to be Integrated by Neighborhood

4z OW
80-81 81-82
Area School Actual Estimated*
9 Bassett 47 .4 46.6
Cohassett 47.7 46.6
Hubbard 50.7 49.7
Sylmar 40.3 39.3
Olive Vista JH 47 .2 47.0
Sylmar SH 50.8 47.8
10 Canoga Park 43.8 39.3
Reseda 56.4 55.1

e

*Computed by subtracting graduating grade level and doubling lowest grade level, .
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EXHIBIT, C
THE EDUCATIONAL COMPLEX

BACKGROUND

This component is designed to provide resourées to encourage residen—
tially integrated schoolsrand communities, ;ncluding neighborhoods

in transition, to develop innovative and creative programs to maintain
and enhance the natural integration of the schools and community.

In addition, it is &esigned to help desegregate those schools within
the Complex which.are minority segregated. The schools forming an
Educational Complex will join in a coordinated program to provide
quality education and a range of educational options to all students

residing within the Complex boundaries.

The concept of the Educational Complex is believed to be Qﬂique among
integration programs nationwide. it is the only known proposal which
addrasses the future of urban areas in a- positive manner by offering
citizens a procesé by which they can help to shape the destiny of

thelr communities. By offering options within a quality public educa-
tional program, this component has the potential to cause the return to
the city of many who have left thus reversing the trend in other urban
areas. Other unique aspects of the Complex are:

1) adaptability

The programs are based upon a community needs assessment
~involving both residents and school staffs in an effort

to stabilize the schools through the proﬁfﬁ%bn of uniquely

tailored'programs.

2) community involvement

The Complex requires a heavy invelvement and commitment of
L

both parents and representatives of local businesses, civic
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institutions, and social agencies to work in a close relation-—
ship with the public schools.

3) educational options

The option to select one of the magnet—type programs provided
by the Complex schools will be given to students residing within
the Complex.

4) desegregation of RIM schoels

a) The possibility of attracting students of the needed ethnicity

to those Complex schools that need to enhance their racial
. balance will be increased by structuring the lo;ation of the

various educational options.

b) Movement to enhan;e ethnic balance within the Cgmglex and
to carry out the exchange programs amoag the schools is .
facilitated because of the proximity of Complex schools..
{(Within any proposed Comple;, the farthest schools a?e
less than six miles apart.i

5) meaningful integration

Each student shares long-term continuing integration experiences
with inereased provisions for matriculating upward through

cutrrently integrated secondary schools.

After a review of each high school and its feeder schools within the
LAUSD, sixteen school communities were selected. It was felt that, at
the current time, they could benefit most Trom efforts to stabilize

their multicultural, residential student population.
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II.
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In an effort to generate data that would give current and praédtical
knowledge to the staff, representatives frqm each of the seven areas
that have identified complexes were requested to meet with sﬁaff.
Specifically, each area seFt one Deputy Area.Administrator, the
Administrative Consu}tant for Integration, and the Director of
Instruction. These interviews resulted in identifying instructional
programs that wéuld be a reflection of community/student needs. and
would be viable for implementation in selected schools. It should be
noted that this approach maximized_informatioﬁ input that related to
current programs now in opefation as well as the thoughts, feelings and
concerns of the parents, students and community persons in any future

viable integration program. Sdbsequent opportunity will be provided

for direct and additional input of information, suggestioné: and

recommendations by local school community and staff.

CRITERTA FOR SELECTION OF SCHOOLS

In determining the criteria for selecting the schools to participate

in complexes, critical data were reviewed:

¢A. Unique Programs Currently Operating

B. Perceptions of the Schools and Their Programs *

C. Rates of Ethnic Change or Stability

D. <Current Ethnic Balance

E. Current School Housing Availability

F. Leadership Potential of the School Administrator/Faculty

G. CLCurrent Operating Magnet Propgrams

1

L I As]
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He Feeder School Demographics

I. Impaect of PWT

J. Distance/Transportation Factor -

GUIDELINES FOR TRANSFER

A. General Rules of Operation for Transfers Within and Without

the Complex

To implement programs of effective integration through curriculum
specialization, it will be essential to facilitate movement of
students on a part day or full day consistent with the Complex

wprogram intent.

Specifically:

¢

L. Distributing student population within all reasonable means so

that "overcrowding” is lessened iﬁ the schools within the Complex.
fherefore, iﬁitial placement of specialized programs ware atS
schoois which do have the éccommédations for additional students.
2, Reducing or eliminating the transfer of "Other White" students
to other schools outside the complex except as it may improve
.ethnicity in the receiving or sending school. Consideration was
given to the mapgnet school programs which do need "Other White"
student enrollment. However, studenﬁ permit movement will be -
closely monitored so as to maintain integratioﬁ wiéAin the
educational complex.
3., Directing that each school witﬁin the complex will reduce the
harms of racial isolatiq? as much as possible through the instruc-
tional opportunities and through the processes determined for

transfer of students within the Educational Complex.

4., Authorizing the matriculation of all elementary students within

the complex through the junior high school and senior high schgol- -

levels in such a manner as to enhance integration.

1722
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B.
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Specific Rules of Operation For Student Transfer

.l. Within complexes, intra-complex tra;sfer requests will receive
first priority. _

2. Students attending!a complex school identified as a PWI sender
may transfer out of the complex.'

3. Students attending RIM and CRIM- schools will be given first
priority for openings available to students outside the complex.
Students from overcrowded RIMS will have priority over all RIM
and ORIM schools.

4., Transfers within or into complex sthools must not cause a
receiving school to exceed 507 CM.

5. Transfers from the compiex schools go magnet programs will
b; permitted only if the desired magnet program is.ﬁﬁt Bffered

in the complex and, other enrollment priorities for magnet

schools have been met.

IV, GCENERAL RULES FOR OPERATING EDUCATIONAL COMPLEX ADVISORY COMMITTEE

A.

B,

c.

MemEershiE

The Complex Advisory Committee‘will consist of bne principal,
one teacher, and one representative from the School Community
Advisory Councils of each school participating in the complex.
Thg teacher coordinator and teacher advisors of the complex
will also have membership on the committee.

Coordination .

The Director will be responsible for coordinating the activities
of the Committee.

Responsibilities

The major functions of the committee will be to assure that the
curriculum specialization programs correctly define the needs of- _ .
the various schools comprising the complex.
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The Committee may supplement or modify the program consistent with
the intent of the Board of Education. For example:

As the advisory committee of each complex implements, reviews, and
monitors its programs, it may expand its programs or additional

programs to a greater number of schools as it sees fit.

V. BUDGET

A. Area and Complex Support

An area team will be funded for each administrative area which contains

~one or more educational complexes so as to guarantee coordination,

communication and efficiency of operation.

s
v

The administrative area teams will consist of such budgét ftems as a —

director and clerical support personnel.

AT

: .. i
Each Educational Complex support package will have one teacher coordifaw/

nator and two teacher advisors to implement the specific instructional
program of the complex. Funds will also be available for an evaluation

component, plus funds for substitute days, and mileage costs.

Additional impleﬁentation funds will include:

1. Professional Exper; Time

2. Advisory Council Expenses

3. Clerical Relief and Overtime

4, Complex Determined Needs

5. Imprest Funds (IMA)

Area and Complex support funds will be administered by the Area

Superintendent.
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B. Educational Complex Budget
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The budget component for the specialized curriculum of each complex

is specifically stated in the budget description on subsequent pages.

]

Complex advisory committees may wish to consider the following

types of budget items to address the curriculun specialization

program objectives of the Complex.

l.

2.

5.
6.
7.
8.
9.

10.

Teacher—off norm
Instructional materials
Staff development
Instructional equipment
Comp{éx determined needs
Mini~buses/transportation
Subgtitute days
Professional expert timé
Clerical relief time

Alterations and improvements
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CHART OF AREA AND COMPLEX SUPPORT SERVICES
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AREA

ADMINISTRATIVE OFFICE

DIRECTOR
OF
EDUCATIONAL COMPLEX

*TEACHER
COORDINATOR
(PER COMPLEX)

ADVISOR
T+

, .~ | ADVISOR
h T+
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~ CARSON EDUCATIONAL COMPLEX

COMPLEX SCHOO'.S "

* High School .

Carson

Junior High Schools

Carnegie
Curtilss
White

Elementary Schools

Ambler
Annalee
Bonita
Caroldale
Carson
Catskill
Delores
Leapwood ' .

Towne .

232nd Street - o -
Van Deene '
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" GARDENA EDUCATIONAL COMPLEX

COMPLEX SCHOOLS

High School

Gardena : . '
. W ‘
Junior High School ‘ \\\ _ N
Peary - ) ) N

.

'Elamen:ary Schools

Amestoy,

Avalon Gardens

Chapman

Denker

Gardena ~ \

186¢th

156¢th

153rd

135th

Purche Avefiue : ‘
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NARBONNE EDUCATIONAL COMPLEX

CO*PLEX 3SCHOOLS

High School

Narbonne

Junior High School

Flening

Elementary Schools

Eshelman
Halldale
Harboz City
Mevler
Mormont
President
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SAN PEDRO EDUCATIONAL COXPLEX

COMPLEX SCHOOLS

High School

San Pedro

Junior High Schools

Dana
Dodson

Elementary Schools

Bandini’
Barton Hill
Cabrille
Crestwood : 1 \
15th Street . ‘\\\"

Laland

Park Western &\

Point Fermin

7th Street .
South Shores

Taper .

White Point

1

N



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26
Page ID #:497

WESTCHESTER EDUCATIONAL COMPLEX

N\
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COMPLEX SCHOOLS

Hizh School

Westchestear

Junior High School
Wright

Elementary Schools

Cowan

Kentwood

Loyola Village
98th Streer
Osage )
Westport Heights

19
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HAMILTON EDUCATIONAL COMPLEX

o

\

‘COMPLEX SCHOOLS

High School .
Hamilton

Junior High Schools ‘“»_ ] )

Palms
Pasteur

Elementary Schools '

~Canfield

"Castle Heights
Charnock Road
Clover h
Crescent Heights
Marvin
Overland
Palms
Saturn Street g -
Shenandoah Street

154
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UNIVERSITY EDUCATIONAL COrPLEX

‘COMPLEX SCHOOLS

High School .
University

Junior High Schools

Emerson
Webster

Elementary Schools

Bellagio Road
Brockton
Fairburn
Richland

Nora Sterry
Warner
Roscomare Reoad
Westwood
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VENICE EDUCATIONAL COMPLEX

- COMPLEX SCHOOLS

High School ;

Venice

Junior High Schools

Marina del Rey
Mark Twain

Elementary Schools

Anchorage
Beethoven
Braddock Drive
Broadway '
Coeur D'Alene
Crand View
Mar Vista
Playa del Rey
Short '
Stoner
Walgrove
Westminster
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WILSHIRE/FAIRFAX EDUCATIONAL COMPLEX

Page 190 of 208

COMPLEX SCHOOLS

High School R

Fairfax

Junior High Schools

Bancroft
Burrcughs

Elementary Schools

Cahuenga
Carthay Center
Hancock

Laurel

Melrose
Rosewood

Third Street
West Hollywood
Wilton Place
Wilshire Crest
Wonderland
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HOLLYWOOD EDUCATIONAL COMPLEX

LeConte

COMPLEX SCHOOLS ~

High School . Coa T o
Hollywood ' , .

Junior High School . o W'x 5

Elementary Schools

Cheremoya

Gardner

Grant

Ramona

Santa Monlca ‘ ]
Selma )

Valley View

Vine

PR
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- EAGLE ROCK EDUCATIONAL COMPLEX

COMPLEX SCHOQLS

Righ School | 3
Eagle Rock (6-yr school)

Elementary Schools

Dahlia Heights
Delevan Drive
Eagle Rock
Rockdale
Toland Way
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MARSHALL EDUCATIONAL COMPLEX

N\

COMPLEX SCHOOQLS

. High échool
Marshall

Junior High Schools

Irving
King

Elementary Schools

Allesandro
Atwater .
Clifford Street
Dayton Heights '
Dorris Place
Fletcher Drive
Franklin Avenue

Glassell Park d
Glenfeliz Boulevard
Ivanhoe ’

Lockwood

Los Feliz , . .
Mayberry :
Micheltorena
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FRANCIS POLYTECHNIC EDUCATIONAL COMPLEX

COMPLEX SCHOOLS

High School
Francis Polytechnic

Junior High Schools

Byrd
Sun Valley

Elementary Schocels

Arminta -
Canmellia
Canterbury
Fernangeles-
Glenwood
Roscoe
Saticoy
Stonehurst
Strathern
Vena
Vinedale

*
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NORTH HOLLYWOOD EDUCATIONAL COMPLEX

COMPLEX SCHOOLS

High School
North Hollywood

Junior High School

Reed

Elementary Schools

Burbank
Carpenter
Colfax

Fair
Lankershim
Oxnard

Rio Vista
Toluca Lake
Victory
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VAN NUYS EDUCATIONAL COMPLEX .

COMPLEX SCHOOLS

High School

e emmipsnmm————

Van Nuys’

Junior High Schools

Fulton : 3

Van HMuys )
Elementary Schools '

Cohasset

Hazeltine Avenue '

Kester Avenue _ |

Ranchito Avenue l
Sherman Oaks

Sylvan Park

Valerio Street

Van Nuys
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V1I. CLASS SIZE REDUCTION

The reduction of class size enables school staffs and communities to
provide improved integrated educational programs and to address the
needs of racially isolated minority students. Many teaching methods
are more successful in smaller classes and have the potential to

reduce discipline problems.

The improvement of instruction and learning is a dominant goal for all of
the District's programs. All efforts to reduce educational harms of
minority group isolatiom must have the firm foundation f a well-planned
curriculum with appropriate attention to bilingual and multicultural
education. Reduced class size enables teachers to devote more planning

and instructional time for the individual needs and benefit of each student.

Reduced class size is one important remedy for the harmful conditions of
racial isolation. Students in RIM schools require individualized
prescriptions and menitoring of the instructional activities designed to

meet those needs. In smaller classes where their individual needs can

better be met, RIMS students will be provided the opportunity to develop more
effective rélationships with teachers and peers and to develop more positive

self concepts.

The present Court order provides a 27:1 class average pupil teacher ratio
in all RIMS, pair/cluster and magnet schools. Unfortunately, despite
the benefit which that ratio provides, there are appreciable dollar

costs which result from the application of that norm.
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The District proposal for 1981-82 is a class average pupil teacher norm of
29.5:1 in RIMS and Magnet schools and 32.5:1 in all other schools that
serve pupils from segregated schools or that are desegregated. The
utilization of this norm would result in an appreciable saving from the
amount expended for this component in 1980-81 and would still provide

a pupil-teacher ratioc with beneficial instructional outcomes.
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VIII. Integration Support Services

The District's October 3, 1977 desegregation plan required, for effective
implementation, two major managerial units to coordinate its component,
These units have remained in existence, adjusting periodically to meet
the needs of a new plan or compoment. They are the Integration Planning
and Management Unit, and the Area Integration Teams located in each
adminigtrative area.

The Integration Planning and Management Unit (IPM): This Central Office

Managerial Unit is administered by the Associate Deputy Superintendent, a
‘Director, two Assistant Directots, a Project Director and five Component
Coordinators. Adjunct staff assigned to'the unit inelude the Director
and Deputy Director of the School Building Planning. Division. The pri;ari
programmatic responsibilities of IPM are indicated in the following
deseriptions:
- The Associlate Deputy Superintendent is direetly ragponsible to
the Deputy Superintendent to conduct all student and staff
integration plans
- The IPM Unit has responsibility for the ESAA Projects, Permits With
Transportation Program, épecial Permits, Magnet Schoals and Centers,
Student-to-Stuent Interactlons Programs, Continuous Voluntary Prgrams,
Year—-Round Schools Program, Overcrowded Schools Program, Racially
Isolated Minority Schools Program (RIMS)IWFvaluation and Integration
Impact Unit. ﬂ
-~ As adjunct staff assigned to IPM, the School Building Planning
Division provides logistical plans for proposed relief for Over-
crowded schools. The division provides an analysis of the effect
of selected techniques of proposed plans and makes hous;pg-recommenda—

tions relative to various programs. It continuously reviews patterns
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and area boundaries and coordinates the planning for implementation

of the RIM Maintenance/Alterations/Improvement program.

Area Integration Teams: Under the direction of the Area Superintendents,

Area Integration Teams are the pivotal liaison with the District managerial
unit and with the District's many school communities. FEach Area Team consists
of an administrative consultant, two teacher advisers, a secretary and two
community representatives. Teams assist the Integration Plamning and
Management Unit in planning, organzing, Implementing, monitoring and
evaluating desegregation and imstructional programs. The teams disseminate
and recelve information, collect data, interpret operational and policy

bulletins, and serve as trainers and monitors for existing programs.

As a major support unit to IPM, Area Integration Teams provide essential
counsel to central staff who make critical program decisions. The

teams serve as important communlcators of intended policies and procedures.
The team serves as a viable ljaison for rumor control with units such as

the community network and public information office. The teams also

provide technical information and field support to schools that is pertinent

to related Board actions and Court orders,

In addition, Area Teams provide support to local school principals as a
resource for staff development, leadership training and instructional

program coordination.

Relative to the Permits With Tramsportation, Continued Integration and
Magnet programs of the desegregation plan, the Area Teams help to prepare
and interpret informative bulletins, applications for participation, and

stand as a ready resource for schools and offices.
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The linkage between the Integration Planning and Management Unit and the
Area Integrafion Teams is an imperative one if continuous and effective
planning, implementation, and evaluation of the integration plan is to

occur in a school district that serves more than 530,000 students,

1
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-

taff and community perceptions of the communication procedures
of the student integration plan
The relative success or failure of components of the student

integration plan and the reasons for their success or failure.

Evaluation of the outcomes of a desegregation effort must be ongeoing and con-
tinuous. Although fairly valid judgments can be made in regard to the degree
to which program implementation has been effectively carried out, only longi-
tudinal evaluation studies will adequately determine whether the desired stated
goals of integration have been achieved. These studies will be implemented

given a stable plan.

Academic gains, soclal interaction, access to employment and additional educa-

tional opportunities are factors that can only be assessed as data are accumulated

over a pexrlod of several years. As a result the evaluation component must
continue to be included as a part of each year's plan and the interim reports
which result will offer the potential for more definitive and conclusive objec-
tive judgments in subsequent years. Consequently, the interim evaluation
reports on these factors will be tenmtative in nature., As time passes and data
are accumulated which allow for comparisons across the years, the findings of

the evaluation effort will become more definitive.

MR w
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X. BUDGET COMPONENT
Tt is manifest that an overriding constraint with respect to program
planning and implementation is the availability of funds for the District's
integration programs. The two sources of funds available for support of
our proposed integration programs are: (1) those provided under state
reimbursement for school districts that are required to comply with
Court mandates and (2) those limited resources that it has been possible

to commit from within the General Fund of the school district budget.

The planning process for all desegregation programs begins in December of
each school year for implementation with the beginning of the school year
in the following September. This planning requires, prior to approval
by the Board and submission to the Court, careful consideration of the

amount of funding which will be available when the state budget becomes

e

official. The amount of funding available to school districts 1s not
known until the budget 1s signed by the Governor, and that date is

always seven to nine months after the commencement of the planning process,
This year, for the first time that District staff can recall, the Budget
was slgned without "blue penciling" piror to July 1, i.e., on Sunday,

June 28, 1981. It was only at that time that the District could be

certain of the level of funds available, although the legislation had been

presented to the Governor's office some ten days, or so, prilor.

The program components described in this submission represent a significant

effort to fulfill the District's obligation under Crawford I and reaffirmed

in Crawford II. On June 28, 1981, Governor Brown signed the state

budget into law. Under that budget the District will receive approximately
18 million dollars less than it received from the state last year for
integration purposes. Thus, reductions in the District's integration budgét

1792



Case 2:26-cv-00548-HDV-CTS Document 47-3  Filed 06/22/26  Page 206 of 208
Page ID #:517

and programs will be necessary so that proposed, total District expenditures
will not exceed the funds available. Because there is a need for new
expenditures resulting from the expansion of desegregation efforts into

the high school level, and the need to keep pace with the inflationary

costs of personnel and equipment, budget and program cuts will be necessary

and difficult.

The District is in the process of carefully reviewing all program components
and will assume the regsponsibility of preparing for the Court a budget

which addresses the level of funding now known to be available. District
staff estimates that it will require approximately 15 days in order to
prepare responsible, accurate budget and program information.

Any program alterations necessitated by the unavailability of funding

will not substantially impact the proposal described herein. Although

the scope of some programs will be affected, the basic commitment to use

all availlable dollars to achieve the goals of this plan remains.
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PROOF OF SERVICE BY MAIL

I, the undersigned, say: I am and was at all times
herein mentioned a resident of the County of Los Angeles, over
the age of eighteen years and not a party to the within action
or proceeding; that my business address is 450 North Grand
Avenue, Los Angeles, California; that I am employed in the office
of Jerry F. Halverson, a member of the Bar of this Court, at
whose direction the service mentioned hereinbelow was made.

, I served upon each of the

persons named | low a copy of the document to which this
declaration is|appended by depositing the same in a mail box,
mail chute, or like facility regularly maintained by the
Government of the United States at Los Angeles, California, il
enclosed in sealed envelopes with postage thereon fully prepaidi“”

addressed respectively as follows:

See attached list.

I declare under penalty of perjury that the foregoing is
true and correct.
Executed on &wp 07(.) /9// , at Los Angeles,
!

California.

Yolanda Atler
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FRED OXRAND

MARK D. ROSENBAUM

2 ACLU FOUNDATION OF S0O. CALIF.
633 South Shatto Place

3 Los Angeles, CA 90005

(2]

4 VIRGIL ROBERTS

MANNING & ROBERTS

5 1900 Avenue of the Stars
Los Angeles, CA 90067

ANTONIO RODRIGUEZ

7 L.A. CENTER FOR LAW & JUSTICE
3421 B, Olympic Boulevard

8 Los Angeles, CA 90023

9 JOSEPH H. DUFF
4401 Crenshaw Boulevard
10 Los Angeles, CA 90043

11 CLIFF FRIDKIS
433 N. Camden Dr., 6th Floor
12 Beverly Hills, CA 90210

13 JACK D. FINE

14 Beverly Hills, CA 90211
15 HARVEY I. SAFERSTEIN

16 | 1o0s Angeles, CA 90067

17 | ARTHUR L. GOLDBERG
GOLDBERG,; FUCHS.& GOODMAN
18 1467 Echo Park Avenue

15 Los Angeles, CA 90026
RAYMOND C. FISHER

20 609 South Grand Avenue

21 Los Angeles, CA 90017
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8383 Wilshire Boulevard, Suite 230

1800 Avenue of the Stars, Suite 900

LAW OFFICE OF LAWRENCE B. TRYGSTAD

22 | 1880 Century Park East, Suite 517

o3 Los Angeles, CA 90067

HAMILTON, RABINOVITZ & SZANTON,

INC.

24 3345 Wilshire Boulevard, Suite 420

o5 Los Angeles, CA 90010

MONITORING COMMITTEE

26 Los Angeles County Hall of Records

27 | 10s Angeles, CA 90012
28 N

320 West Temple Street, Room 772
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